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HAZIRLIK SINIFI OGRENCILERININ KARSILASTIGI
INGILIZCE KONUSMA BECERIiSI SORUNLARINA KARSI
OGRETMEN ALGILARI: BiR VAKA CALISMASI

Aysenur Dogan
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Ingiliz Dili Egitimi Yiiksek Lisans Programi
Danisman: Prof. Dr. Aysu Aryel Erden
Maltepe Universitesi Lisansiistii Egitim Enstitiisii, 2021

Cevrimigi egitim, farkli teknolojik altyapilar, 6grenme yontemleri ve ortamlar ile
yetismis egitmenler gerektirdigi i¢in ¢esitli zorluklarla karsi karsiya bulunmaktadir.
Konusma, bireylerin baskalariyla iletisim kurmasi gerektirdiginden en énemli Ingilizce
becerilerinden birisidir. Kisisel fikirleri ifade etmek i¢in konusma becerisi kullanilir.
Ingilizce konusan bireylerle gevrili ortamlarda konusma dili ve becerisine sahip olmadan
herhangi bir fikri ifade etmek zordur. Bu calisma, 6g8rencilerin ¢evrimigi egitimde
karsilastiklar1 konugma sorunlarint Tiirkiye'deki orta biyiikliikteki bir tiniversitede
Ingilizce Egitimi Boliimiinde gérev yapan &gretim iiyelerinin bakis agis1 ve doniitleri
kapsaminda incelemektedir. Sinif icinde ve disindaki halka acik ortamlarda Ingilizce
konusmaya 1iligkin problemlerinin bazi Onemli unsurlar incelenerek tartigilmistir.
Ingilizce boliimiinde gorev yapan 6gretim gorevlileri ile yapilan miilakatlarda iiniversite
ogrencilerinin konusma becerilerini gelistirmeye yonelik goriisleri, bakis acilari, algilari,
deneyimleri ve oneriler ile ilgili bilgiler toplanmis ve analiz edilmistir. Nitel aragtirma
metodolojisinin tanimlayici nitel arastirma tasarimi, bir grup Ingilizce okutman (ELT)
olarak gdrev yapan akademisyen ile uygulanacaktir. Calisma evreni, Istanbul'da Ingilizce
ogreten hazirlik boliimii akademisyenlerinden olusmaktadir. Universite dgrencilerine
Ingilizce 6gretme deneyimine sahip katilimcilar arasindan 15 akademisyen ¢aligma igin

secilmistir. Veri toplama araglari olarak sosyodemografik veri formu ve miilakat gériisme



protokolii kullanilacaktir. Sosyodemografik formda katilimeilarin yas, cinsiyet, egitim
durumu ve Onceki Ogretim deneyimleri gibi demografik bilgiler ile ilgili sorular
bulunmaktadir. Diger veri toplama araci olan miilakat protokolii ise katilimcilarin mevcut
cevrimi¢i EFL kurslarinin uygulamalarina iliskin algilarii 6lgmeye yonelik sorulardan
olugmustur. Sonuclar, ELT smiflarinda 6grencilerin endigelendigi ana sorunlar hata
yapma, elestirilme, akranlar tarafindan alaya alinmasi ve Ingilizce konusmak igin giiven
eksikligi oldugunu gostermistir. Konusma giicliigii ile ilgili bir bagka sorun 6grencilerin
dogru telaffuz, dilbilgisi ve kelime dagarcigindan yoksun olmalaridir. Pek ¢ok 6grenci
Ingilizce metinler ile ilgili yazma ve okuma becerileri konusunda yeterli diizeyde degildir.
Ingilizce &grenenlerin ¢cogu dnce kendi ana dillerinde diisiinme ve bunu Ingilizceye
cevirme egilimindedir. Bu yaklasim, 6grencilerin ayn1 zamanda hem Tiirkge diisiiniirken
hem de Ingilizce konusurken genellikle tereddiit etmeleri nedeniyle konusma problemleri
yasamalarina da neden olabilir. Ayn1 zamanda fazladan ¢aba ve gereginden fazla yiik
getirmektedir. Ogretim elemanlarinin  konusma sorunlar1 ile ilgili olarak ortaya
cikardiklari bir diger konu ise edinim ile ilgili olup, Ingilizceye yeterince maruz kalmama
olarak nitelendirilmektedir. Ek olarak, dil engelleri, Ingilizce dil kursuna iligkin
Onyargilarin yanlis anlasilmasi1 kritik konulardir. Egitmenler, 6grencilerin olumlu
yonlerine odaklanma, ebeveynleri ve egitmenleri tarafindan onlar1 cesaretlendirme,
konusma firsatlar1 ve diyaloglar saglama, rahat bir sinif ortam1 olusturma gibi konusma
becerilerini gelistirmek i¢in bazi Onerilerde bulundu. Son olarak, egitmenler, giinliikk
diyaloglar, modern 6gretim yaklasimlari, entegre yaklasimlar, kii¢iik gruplar ve Ingilizce
konusan gruplara ve yerlere katilmak i¢in film ve TV sovlarinin kullanilmasi dahil olmak
lizere miifredat, kaynak materyaller ve Ingilizce konusma uygulamasi hakkinda yorum

yaptilar.

Anahtar Sozciikler: ELT, online egitim, yabanc1 dil konusma problemleri.
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ABSTRACT

SPEAKING ABILITY PROBLEMS OF UNIVERSITY STUDENTS
ACCORDING TO COLLEGE ENGLISH LANGUAGE
INSTRUCTORS’ PERCEPTIONS IN ONLINE EDUCATION
ENVIRONMENT (DURING PANDEMIC): A CASE STUDY

Aysenur Dogan
Master Thesis
Foreign Languages Education
English Language Teaching Programme
Thesis Advisor: Asst. Prof. Aysu Aryel Erden
Maltepe University Graduate School, 2021

Online education faces several challenges because it requires different
technological infrastructures, materials, environments, and trained instructors. Speaking
is known as one of the major English skills since individuals are required to communicate
with others. Speaking is utilized to express personal ideas. Without speaking, it is difficult
to express any ideas in environments confined to English-speaking individuals. This study
was designed to investigate existing speaking problems that the students encounter in
online education from the perspectives of the English Language Teaching (ELT) faculty
members at a medium university in Turkey. It is expected that certain important elements
of ELT problems regarding speaking English in the classrooms and public environments
outside the classroom will be examined and discussed. Specifically, the views,
perspectives, perceptions, experiences, and recommendations about developing speaking
skills of undergraduate students were collected from 15 ELT instructors via individual
interviews. The descriptive qualitative research design of the qualitative research
methodology was implemented. The study universe consisted of EFL academicians who
teach English in Istanbul. The participants were chosen from a Foundation University
with a purposeful sampling approach. A total of 15 ELT academicians who teach English
experience to college students were selected for the study purposes. Data collection tools
include a socio-demographic form and an interview protocol. The socio-demographic
form consists of demographic information for the participants including age, gender,

education status, and previous teaching experiences. The interview protocol included

vii



questions regarding the participants’ perceptions of the implementations of the current
online EFL courses. Results showed that major issues or problems that students are
worried about in the ELT classrooms include making mistakes, being criticized, ridiculed
by peers, and lack of confidence to speak in English. Another issue regarding speaking
struggles is students experiencing difficulties regarding issues such as correct
pronunciation, grammar, and vocabulary. Many students, do not have enough levels of
understandings of spelling, writing, and reading abilities with English passages. Many
English learners tend to think in their mother language first and translate it into English.
This approach could cause students to experience speaking problems because they usually
hesitate as they think Turkish and speak in English at the same time. It also takes and
requires extra effort and more than a necessary burden. Another issue that the instructors
raising regarding speaking problems involves the acquisition, which is described as not
being exposed to the English language enough. Additionally, language barriers, the
misconception of preconceptions regarding English language courses are critical issues.
Instructors made some recommendations to promote students’ speaking abilities such as
focusing on the positive sides of the students, encouraging them by their parents and
instructors, providing speaking opportunities and dialogues, building a comfortable
classroom setting. Finally, the instructors commented on curriculum, resource materials,
and application for speaking English including utilizing movies and TV shows for daily
dialogs, modern approaches (CLT), integrated approaches, small groups, and

participating in English-speaking groups and places.

Keywords: ELT, online education, speaking problems.
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CHAPTER 1. INTRODUCTION

This section was intended to briefly describe the main contents and steps of the
thesis study. Therefore, the problem statement is discussed. Also, the purposes of the
study, the importance of the study, assumptions, limitations, and definitions related to the

content of the study are briefly presented and described.

1.1. The Research Background

Online education and distance education has been an essential tool for general
education across the world for the last three decades (Larreamendy -Joerns & Leinhardt,
2006). Technological advancements in communication efforts including smartphones,
educational apps, advanced computers, and other technological devices have become very
crucial for all students around the globe. The transition from traditional education models
to blended educational systems has been an ongoing effort for the educational institutions
for the 21st century (Paulsen, Nipper, & Holmberg, 2003). Especially, during the Covid-
19 pandemic, the importance of the online education approach has been globally

emphasized in the educational systems.

Online education refers to various forms of teaching and learning at all levels that
do not require instant feedback from the instructors, immediate supervision but benefit
from the course planning, guidance, and tuition of a tutorial education organization
(Holmberg, 1986).

Online education faces several challenges because it requires different
technological infrastructures, materials, environments, and trained instructors (Sun &
Yang, 2019).



Speaking is known as one of the major English skills since individuals are required
to communicate with others (Watkins & Wilkins, 2011). Speaking is utilized to express
personal ideas (Al-Jamal & Al-Jamal, 2014). Without speaking, it is difficult to express

any ideas in environments confined to English-speaking individuals.

Turkish students of English, face difficulties regarding both speaking and
pronunciations (Ulum, 2015; Yaman, 2018). This problem also occurs in higher
organizations. One of the most challenging problem is that Turkish students experience
speaking abilities. There exist several factors preventing individuals to excel in their
speaking abilities in foreign languages. These factors can be social, perceptual,
conceptual, cognitive processes, time pressure, planning, motivation, confidence, and

anxiety (Bernaus and Gardner, 2008).

Various types of studies have been conducted regarding the implementations,
corresponding issues, and instructive materials for online education. Adiyaman (2002)
investigated three aspects of distance education (Instructor, learner, setting) for EFL
classrooms in Turkey. The researcher expressed several applications of teaching foreign
languages via distance education around the world. Various applications implemented in
Turkey were also emphasized by the researcher. (1) The findings revealed that foreign
language teaching through distance education requires special teaching methods. (2)
Also, certain geographic and administrative factors make distance education preferable.

(3) Intensive interactive communication is extremely important for success.

The distance education approach can be implemented more intensively to give
equal chances to schools that lack foreign language teachers and have limited resources.
Also, the distance education method can be useful in the teaching of foreign languages.

Communication by e-mail, live broadcasting, presence of instructor at the distance
education center, use of multimedia, and use of electronic mail are necessary for effective
distance education. The majority of the students of English depending on the density of
the population in Turkey are keeping distance education on the agenda. However, many
students consider the process of English learning difficult for the desired level and high-

quality performances.



1.2. The Research Questions and Hypothesis

This study is to investigate existing speaking problems that the students encounter
in online education from the perspectives of the ELT faculty members at a midsize
university in Turkey. It is expected that certain important elements of ELT problems
regarding speaking English in the classrooms and public environments outside the

classroom will be examined and discussed.

Specifically, the views, perspectives, perceptions, experiences, and
recommendations about developing speaking skills of the faculty members regarding

speaking English for the undergraduate students are expected in this study.

The challenges in learning English in an online environment make the students
experience certain problems in speaking English. The issues are expected to include
various factors such as motivation, confidence, and anxiety as effective factors; planning,
amount of support, time pressure, listening ability, and feedbacks as performance
conditions (Stockwell, 2013). These factors will be investigated. Besides, the reasons for
these factors will be found and discussed. Some recommendations will also be provided

to prevent or reduce them.
Accordingly, the following research questions will guide this thesis study:

e What are the main speaking difficulties experienced by college students?

e What are the factors that contribute to the existence of these speaking problems?

e What do the English instructors suggest to the students to improve their speaking
abilities?

e What are the English instructors’ opinions regarding curriculum, instructional

materials, and classroom implementations?
Below are the interview questions utilized during the data collection process:

1. What are your age, gender, and education status?
2. Where do you work?
3. How many years have you been working at the current employer?



4. How many years have you been teaching English?

5. What do you think of general problems and issues regarding learning and
speaking English during the teaching and learning process?

6. What do you think general approaches implemented to resolve the issues in the
previous question?

7. Ur (1996) listed students' speech problems as "hesitation, inability to express
themselves, low or irregular participation, using the mother tongue (preferring
the use of mother tongue with other students)™ in his study. What do you think
about these problems?

8. What do you think about the curriculum, resource materials, and applications
regarding English speaking in the ELT classrooms?

9. Do you think English speaking skills are harder than Turkish speaking skills? Is it
easy? Why is it?

10. What do you suggest to the English learners to improve their speaking abilities?

This study is to investigate existing speaking problems that the students encounter
in online education from the perspectives of the ELT faculty members at a midsize
university in Turkey. It is expected that certain important elements of ELT problems
regarding speaking English in the classrooms and public environments outside the
classroom will be examined and discussed. The students should be taught with various
tools that promote speaking abilities such as group discussion opportunities, conversation

activities, and dialogues with their peers.

1.3. The Significance of the Research

With the amid Covid-19 pandemic spread around the world, online education has
been at the center of the education systems. However, online education approaches could
certainly affect the speaking skills of students in English classrooms. Therefore, it is
important to reveal possible causes of speaking problems that could be encountered in the

online classrooms in this period.



The findings of this study are expected to contribute to the ELT teachers and
faculty members in terms of determining the way of instruction methodologies, teaching
materials, and instruction tools regarding enhancing the ELT learners' ability towards
speaking English at all levels in online instructions. This study will also provide unique
perspectives of a group of ELT faculty members for the current literature and future
intended studies in the area of ELT instruction at higher education organizations in online
teaching approaches. The findings of this study will promote ELT learners’ speaking
abilities in the classroom. Also, the results will provide a deeper understanding of the
speaking problems of English learners from the perspectives of the ELF instructors.
Finally, the findings will contribute to future studies on the relevant aspects.

Also, students face various challenges including speaking English in different
environments outside the classroom. The recommendations from the ELT faculty
members could be integrated into the instruction systems and methodologies. Also, the
examples of instructions could be used to provide more helpful strategies and instruments

for ELT instructors in online education platforms.

1.4. Statement of Assumptions

The participants will be assumed to provide the correct information regarding their
demographic information and genuine responses to the interview questions. Also, the
questions on the data collection tools will be expected to produce valid and reliable

information.

The case study of the qualitative research approaches will be expected to answer
the research questions and satisfy the purpose of the thesis study. Also, the selected
methodology for sampling, data collection, and data analysis purposes will be assumed

to provide the necessary, correct, valid, and reliable findings and information.

It is assumed that the participants selected for the study also represent the universe.
The data collection tools will be capable of revealing the relevant information and

opinions of the participants.



The speaking skill is special and very difficult especially for the students living in
anon-English society. Any issues that arise in online English instruction negatively affect
learning. Language learning is negatively affected by speaking problems in online

education.

1.5. Limitations

The findings of the study are limited to the time frame designated during the data
collection process. The study will also be limited to the responses on the
sociodemographic form and the interview questions. Research data is limited to the 2020-
21 academic year. The results of this thesis study are limited to similar higher education

institutions where it is conducted.

1.6. Definitions

EFL (English as a Foreign Language) is defined as learning, using, and
implementing English as an additional foreign language in non-English speaking
countries such as Turkey. EFL is related to the concepts of ESL and TESOL, which
include courses for teaching English in English-speaking countries such as the UK and
the USA.

With the increasing development and advancement in online education, its
definitions are often based on the requirements, materials, and other teaching tools.
Online education or distance education could be defined as ‘teaching and learning where
teaching normally occurs in a different place from learning, requiring communication
through technologies as well as a special institutional organization” (Moore and Kearsley,
2012). Finch and Jacobs (2012) defined the online education as “all forms of teaching and

learning where the student and instructor are separated geographically and temporally”.



CHAPTER 2. LITERATURE REVIEW

This study was designed to explore existing speaking problems that students
encounter in online education settings from the perspectives of the English Language
Learning (ELT) faculty members at a midsize university in Turkey. It is important to
identify possible problems and issues regarding secondary language speaking because
explanations for these issues could help ELT instructors and students to enhance their
speaking knowledge and abilities. Also, future researchers could utilize the findings of
this study.

In this chapter, a review of literature will be presented in four parts as a review of
literature of English education and English teaching in college settings in the first section,
review of literature of online education in the second section; challenges in online
education in college in the third section, and finally speaking problems in online
education in the last section.

In 2.1, very brief information about English education in college in Turkey and
worldwide will be presented. In 2.2., a definition of online education and some important
studies regarding online education in Turkey and across the world will be briefly
discussed. In 2.3, general issues regarding online education in college and previous
findings of the challenges in studies conducted in Turkey and around the world regarding
online English education will be presented. In the last section of the chapter, the main
issues about speaking problems in online education will be briefly discussed to build the
theoretical foundation for this study. A definition of learning a second language, main
speaking issues in college, and some major approaches in solving speaking difficulties in

English learning will be presented.

2.1. English Education in College

English teaching curriculum and reform movements across the world caused
growing attention and implications in both teaching and learning a foreign language.

Secondary language instruction in the world including Turkey has been posing various



challenges for ELT instructors and students at the educational organizations (Jigang,
2005). Such challenges include rethinking the construct for teaching a foreign language,
developing suitable assessments, and realistic decisions for the instructors (Ahmed,
2018), lack of teaching aids for the instructors, large classes, limited experience with
communicative language teaching (Cameron, 2003), the status of Teachers, instability,
and irregularity with teachers' constructs, and the development of teaching materials

(Ramirez Romero, Sayer, & Pamplon Irigoyen, 2014).

The English department in college usually consists of a variety of separate subjects
and contents which could be classified into 4 general areas including language, literature,
writing, and English education (Miller, 2011). They are accepted as various specialties in
the language teaching process. English education has not been studied in detail until the

last few decades.

English education in Turkey attributed great importance as a deal for years for
learning English as a second foreign language in addition to other countries around the
world (Yaman, 2018). In this regard, the starting age of learning English has been
decreasing dramatically and gradually in recent years as English being accepted as an

important tool for communication between individuals.

It is significant to learn English at the required levels for future generations to

adapt to communication with other individuals in foreign countries in this global world.

Foreign language education in Turkey has been currently provided in primary,
secondary, and high schools as well as higher education levels with the new scheme of
the 4+4+4 system (Haznedar, 2011). English is currently taught as a foreign language in
high schools and universities. Certain higher education institutions such as METU and
Bogazici University have been operating their education system with the language of
instruction at higher education levels (Ozdemir, 2006). Also, other universities offer
education at certain percentages of English. The remaining universities that offer 100%

Turkish instruction provide 2 hours of English language course per week.

A report by the Turkish Economic Policy Research Organization and British

Council (British Council, 2015) reported the history and current status of English



education at higher institutions in Turkey. The report indicated that English levels of the
EFL instructors are generally at good levels such as 92% of them are C1/C2 levels based

on the study conducted for the report.

Kirkgoz (2009) investigated Turkey’s foreign language policy compared to the
global demands of the requirements for English education in the last few decades. The
researcher conducted the study at various levels of education involving its impacts in
Turkish academia that is accepted as figures of the status which English has in Turkey.
Macro state policy changes with the related minor level applications according to the
recent research, curriculum, and official documents. The Findings of the study showed
that there are big issues and problems at the instructional levels because of the certain
system where English is delivered. Also, there existed major evidence of the prominence

of English education at various levels of instruction in Turkey.

The recent periods of English teaching as a second language faces challenges
especially in the college environment (Li, 2018). English education in college has been
dealing with comprehensive abilities such as speaking, writing, and listening skills and
they have been major goals for teaching English. In the same period, CET-4 and CET-6
have been the only measurement tools for assessment of the English assessments. The
main goals of the English curriculum in college have been to include speaking and
listening abilities. Besides, social development skills for the case of English learning have

been another target for the college English curriculum.

English education requires certain types of knowledge and abilities such as
speaking. Concerning the learning second language (L2) processing, Levelt's speech
production model has been considered as the most influential theory (Gan, 2012). It
provides three processing elements including conceptualizer, formulator, and articulator.
They are elaborated and implemented differently in the speech production process.
Conceptualizer provides conceptualizing any message including monitoring and
generating them. Formulator is fundamentally used for formulating the language
presentation including providing phonological and grammatical features for the
messages. Articulator also is utilized for articulating the proposed language such as

recovering internal speech and implementing messages.



Studies have been conducted in various countries in evaluating and promoting
English education across the world. Chia and colleague (1999) conducted a study to
investigate English education in Taiwan with the perceptions of English needs in a
medical context. English was required for all college students to graduate. Taiwan
Ministry of Education removed the requirement of English courses in college graduation
before the year 2003. They reasoned this elimination of the courses not meeting the
students' needs and preferences. Instead of offering English courses, some of the colleges
have been developing various English courses that are based on only skills focus or
content focus. They plan to serve the necessary needs for the students as elective English
courses. They selected 349 medical school students and 20 instructors in college. The
participants were asked to complete a questionnaire regarding English courses. The
questionnaire included there separate parts regarding the students' opinions and attitudes
including the significance of English language usage in their courses, studies, and their
future employment, fundamental skills needed for their freshman English courses, and
any recommendations to promote an English course curriculum for the college students.
Their findings showed that the college students perceived the English language as very
important for their current studies and their future works. Also, they preferred a freshman
English course in their freshman levels that include only listening skills being the most
important skill. Both students and instructors suggested that there should be an English
course for more than one year only. The participants also offered other recommendations
regarding the English courses in college as well as the problems and issues in English
education in college. Initially, they expressed that reading is the most important and
crucial skill for medical students as well as listening, writing, and speaking. As can be
seen in the result, speaking was not considered as the top three issues in English
education. The students especially think that reading is the most important activity for
them since they are required to read various sources in English courses. They need to
understand any reading in magazines, textbooks, and journal articles written in English.
Also, understanding lectures in English is another need for the students to write their
reports and research papers. The major problems with the medical college students
included limited vocabulary and slow reading speed in their medical studies. Finally, the
students and instructors expressed their recommendations about the English education

curriculum in college. Both groups support the idea of English being a course required
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for the students and the instructors also supported it. Students recommended the English
courses to focus on medical terminology. However, faculty members suggested that
medical research writing and report readings are the most important issues for English
language courses. They suggested that English language courses should be offered as a
one-year general course in the freshman and three-year elective English courses in the
following years during the undergraduate studies.

Similarly, Chang and Goswami (2011) conducted a study that focuses on
identifying and discussing various factors that affect the implementation of
communicative language teaching in Taiwanese college English classes. They expressed
that late curriculum reform in Asian-Pacific geography, countries turned to more
communicative based instructions in courses including English classes in college. It is
also important to state the gap between theory and practice in English courses. Their
findings indicated that the main factors affecting the utilization of CLT included teachers,
instructors, students, educational system and curriculum, and suitability of CLT
promotional approaches. Other situational restraints were also discussed in the study.
They suggested teachers, educators, and state policymakers improve English teacher
training, new curriculum designs, the success of the college students in the English
courses. They made the following recommendations to improve the quality of English

language education:

e Smaller class Sizes should be offered to the students. If not possible because it is
not feasible, the instructors should improve their classroom management skills as
well as work with small groups of students.

e The administrators and teachers should be able to create a positive and initiative
class and school settings to promote students' practices of the English language.

e Students should be classified based on their proficiency test scores. The
instructors should be trained according to the differentiated classroom settings if
that's the case.

e Form-based tests should be revised for the students' needs and requirements. Their
communicative skills should be assessed in the exams. The exams should not only
measure grammar and vocabulary but also speaking, listening, conversation, and

writing skills.
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Fang (2010) investigated issues on developing students’ communicative
competence in college teaching in China. The researcher expressed that English has been
becoming a very important course in college as China has been advancing economically
and internationally. Therefore, it is important to promote English language courses as
well as offering new and modern teaching and learning English processes in colleges. The
study was designed to explore any requirements, necessities, and feasibilities for
promoting communicative competencies of the students in college English teaching
(CET). Also, it discussed any issues as well as advantages of communicative language
teaching (CLT) for college English teaching. A questionnaire was prepared to collect data
from the participants. The questionnaire consists of items regarding students'
understandings of terms for communicative competencies and the participants' opinions
about learning and teaching within the classroom settings and general structures that
promote their communicative skills. They utilized the below model for the post-

communicative period.

Figure 1. Traditional and post-communicative model
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Source: Brumfit, 1979

The findings showed that the CET produced could promote new English-speaking
college students specifically in China. For this reason, the researcher suggested that it is

essential for CET to offer a reasonable curriculum, requirements, and objectives for
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college students. Also, it is important to improve current teaching methods and
curriculum activities and contents. It is also important for the colleges to implement
English courses that are integrated with skills such as listening, reading, speaking, and
writing. For such reasons, the communicative language teaching approach would offer

various benefits for the college English teaching and learning efforts.

Seferoglu (2006) studied perceptions and reflections of pre-service English
teacher candidates for the general structure and implementation components of a pre-
service English teacher preparation program in Turkey. It was designed as a qualitative
research study methodology. A case study method was preferred to investigate the
phenomena. A total of 176 senior college students were involved in the study. The
researcher aimed to acquire any themes and patterns regarding each item in the data
collection materials. The findings showed that the pre-service teachers supported the idea
that a relationship between English language teaching course materials and any practical
approaches in real school classrooms does not exist. They also stated that there aren’t
enough opportunities or time allowed to implement microteaching and any types of

practicing teaching in school settings.

2.2. Online Education in College

Online education or distance education has been an important type of education
at various levels including college as well as elementary and high school environments
especially during the Covid-19 pandemic in 2019 (Yoon, 2019). The importance of
strategies for online education is expected to grow rapidly in the future. Structural and
procedural changes in online education in college pose great influences on teaching

faculty and school administrations (Garza Mitchell, 2009).

Online teaching efforts have been greatly increasing and this growth is expected
to continue exponentially and become the majority of higher education courses and

offerings.

On the other hand, the rise of online education in college caused some concerns
in the research and education communities dues to the low quality of education (Nash,

2015). Degree standards range in online teaching between countries across the world. For
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example, it is lower in the US than in other countries (Cote and Allahar, 2011). Students
in today’s world are not the students in the past. They are working and continue their lives
and additionally, they are willing to continue their studies in college and further.
Therefore, the decision-makers, administrators, and instructors need to develop initiatives

and approaches suitable for these new types of students for the online education programs.

Although online education has been historically started in the early 19th century
with the invention of the radio and other communication technologies, it gained its
Current momentum following the first period of the 20th century especially when new
communication technologies have been introduced. Its importance has been understood
during the covid-19 period. It offers several benefits, which are as follows (Cote and
Allahar, 2011):

e The flexibility of time and location.

e Reduced expenses and instructional costs for communicating and transportation.

e Networking opportunities for the students and peers across national and
international perspectives.

e Documentation availability for information and database.

e Increased student-instructor times with live discussions, emails, and training
materials.

e Access opportunities for the students to expertise for online classes.

College English online education has been facing several challenges in
implementation and construction for English education (Yan, 2018). Specifically,
challenges towards the implementation of college English online teaching have
incomplete hardware equipment, low quality of college English teachers' courseware,
teachers' uneven awareness and abilities to implement online teaching strategies, and

imperfect assessment structure for online teaching effects.

Various types of online strategies and structures have been developed for teaching
English in college environments such as MOOCs (Huo, 2019; Cao, 2017). MOOC refers
to Massive Open Online Course. MOOC is considered one of the most effective tools and

the most popular online learning platform around the world.

14



Cao (2017) recently investigated the major impacts of MOOCs on college English
reform in China. The researcher collected data from the essays about college English
teaching aligned with MOOC implementation as well as document analysis and essays
about college English teaching. The findings showed that college English teaching could
be revised effectively with the form of MOOCs in the cases of English for general
purposes (EGP), English for General Education (EGE), and English for specific purposes
(ESP). The teaching methods and teacher-student relationship should be altered by the
MOOCs.

Another type of implementation tool, known as VoScreen, provides ranking
arrangement according to the student's grades and scores that mainly aims to create a
competitive environment (Taylan, 2018). It is described as an online foreign language
learning environment tool. It consists of special applications including short videos and
instructive materials for increasing the students' listening and speaking skills. It also helps
students to develop positive attitudes towards the English language.

Baghdadi (2011) discussed best practices for online education regarding online
instructors, courses, and administrators because teaching and learning in an online
environment created various challenges for the instructors and students. The instructors
are expected to prepare for their teaching assignments differently than traditional teaching
preparations. The instructors as in traditional education play a central role in online
teaching in college. The teachers should be equipped with the necessary online teaching
tools before their online assignments. Preparation for online education for the instructors
requires collaboration with other professionals including administrators, technical staff,
students, and other experts. The course should be appropriately designed according to the
students' requirements and current curriculum challenges. The researcher also expressed
that no matter how teaching is delivered in either a physical or virtual environment, high
quality of learning is expected for the students. Time management and discipline skills
are important characteristics for online education instructors. The courses need to be
delivered online appropriately to meet the students’ needs. It is also significant for online
education to select good instruction delivery systems and technology that serve best for

the instructors as well as students.
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In a recent study, Vezne (2020) investigated pre-service teachers' satisfaction and
attitudes towards massive open online courses (MOOQOCs) in Turkey. The researcher points
out that adult education specifically in teacher education has been gaining momentum in
the last decade and has become one of the most important issues in Turkey to increase the
quality of education in college. For these reasons, many higher education institutions
started massive open online courses (MOOCSs) for their students that are in teacher
education programs. The researcher conducted the study to better identify the opinions of
the teacher candidates about the MOOCs and their satisfaction levels. A mixed
methodological approach was used to examine the research questions. The findings of the
study showed that massive open online courses have significantly positive influences on
the personal/professional development and learning lives of pre-service teachers.
However, one important issue for the teacher candidates was that instructor and students
interacting in asynchronous courses. They stated that they liked to get involved more and
be more actively engaged in the courses. Although they had positive opinions regarding
massive open online courses in college for the teacher candidates, there were some
recommendations given in the study. For instance, administrators and implementers of
MOOC:s should provide online courses designed to satisfy adult education theories and
main principles because adult education is fundamentally different from younger or child
education. Adults need different approaches in a traditional education environment;
therefore, they also require different implementation, design, and materials in online
education. Firat and Bozkurt (2020) in a similar study investigated certain variables that
affect online learning readiness in open distance learning platforms in college. They
utilized correlational research design and quantitative approaches with the cross-sectional
method. They included 6507 students enrolled in an online open distance education
program in a big university. They employed Online Learning Readiness Scale (OLRS) to

conduct a multivariate and correlational analysis for the data.
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Figure 2. Averages of online learning readiness for gender and age distribution
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(Source: Firat and Bozkurt, 2020)

Their findings showed that demographic information of the learners in an open
and distance learning platform could be utilized as an indicator for a college education
online readiness as well as to support improving online education systems and programs
(Figure 2). Females showed higher readiness levels than males between the ages of 24
and before and 25-35. On the other hand, males showed higher readiness levels for the
participants older than 36 years. For the participants over 47 years old, the average online
learning readiness scores were found very close. There existed a statistically significant
difference between online education readiness levels and time spent on online course
preparations. A significant correlation also existed between online program readiness and

learners' technology devices for their preferences.

2.3. Challenges in Online Education in College

Online education has recently been an important type of delivery system for
instructions especially in a college environment (Rajab, Gazal, & Alkattan, 2020).
However, typically, it poses various challenges for college students including technical

issues, distraction and time management, motivational issues, difficulty or
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misinterpretation of the course expectations, lack of in-person interactions, difficulty in
adapting to unfamiliar technology, and uncertainty regarding the future of the system
(Friedman, 2020).

Several studies have been conducted lately to target major issues for online
education in college from various perspectives in various types of courses (Damary,
Markova, & Pryadilina, 2017; Lamarre, 2012; Khong, & Saito, 2014).

There are three major categories for the challenges and issues in modern online
education in college (Rajab, Gazal, & Alkattan, 2020). They include issues related to the
instructors, online learners (students), and course content (and materials). The issues
related to the instructors consist of transition from face-to-face towards the online
environment, time management, and radical changes of the instructor roles in the online
classroom, teaching styles, and time management for delivering the courses. The main
issues regarding the learners include participation in class discussions, readiness for the
coursework, the identity of the learners, and their expectations. Besides, regarding the
course content the issues include integration of various multimedia implementations in
the online classroom, attempts for developing new course materials and teaching
methods, roles of the teachers in the content developments, and the instructional strategies
in the content development process. To address the above challenges, researchers
suggested that colleges should provide professional development seminars for the
teachers, training sessions for the learners. Also, colleges should provide technical

supports for the content developers (Rajab, Gazal, & Alkattan, 2020).

In a recent study (Kao, 2019), online English education issues and challenges in
an online CLIL (Content and Integrated Learning) were discussed. The researcher
focused on understanding the issues that the participants of pre-service teachers were
experiencing when they were taking an undergraduate course unit of CLIL in an online
classroom. The results of the study showed that the teachers practiced certain types of
problems and issues including implementing English teaching approaches to enhance
their students’ communication competencies in English classes. Such findings are also
expected to promote a description of CLIL teaching in online storybook implementations

of the instructions of CLIL in practice contents.
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Yaman (2015) investigated the implementation of online instruction systems for
teaching English courses in colleges in Turkey. The researcher stated that online
education systems in Turkey are not well constructed and standard. Although some
universities offer English in online education, they do not possess adequate and trained
faculty members for teaching in online classrooms. Also, the contents and
implementations of the same courses across the universities vary greatly. Other
challenges and factors that negatively affect the online delivery of the English courses
include the number of experienced instructors, teaching experiences, quality of the
instructor and instructions, communicative and related technological competencies to
technical difficulties, lack of distance learning knowledge and abilities for the instructors,

and times management issues for the learners and instructors.

Palvia and colleagues (2020) recently reviewed online education status and
implications concerning challenges, trends, and implications around the world. They
expected that online education would be mainstream for the general education schooling
systems by 2025. They investigated some factors that have impacts on the online
education progress including industry, national, regional, or local government education
authorities, state education laws, the capacity of ICT usage, online or mobile

technological issues and solutions, national income, and other financial situations.

Studies (Farooq, Rathore, & Mansoor, 2020; Khati, & Bhatta, 2020; Simamora,
2020) have been published to investigate challenges for online education platforms in the

literature lately.

Farooq, Rathore, and Mansoor (2020) discussed challenges in online medical
education caused by the Covid-19 epidemic in Pakistan. Medical colleges in addition to
other higher institutions have been facing challenges during the lockdown due to the
Covid-19 pandemic. Although technological advances in communication and internet
foundations and structures exist, there are still some challenges that administrators,
instructors, and students are facing in online education. However, e-learning platforms
and online medical education require more challenges for the case of Pakistan that is a
low-income country. Some major challenges included internet connection problems,
issues regarding student engagement and participation, online measurement and

development problems, issues related to instructor development and training, and
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challenges regarding the dynamic properties of online teaching platforms. They made
some recommendations that could contribute to the online education programs during the
coronavirus challenges such as major collaboration between all stakeholders of the
education, institutional supports for the instructors and students, utilization for free online
training and learning programs, and out of the box thinking approaches that could
eventually contribute to the issues facing in online education in college.

As the covid-19 epidemic continues for 2019 and 2020, it will be likely to continue
for most of 2021. Therefore, some studies have been conducted to determine major
challenges during the covid-19 pandemic (School Education Gateway, 2020). A survey
conducted with 4859 participants showed that most of the schools did not switch to online
education therefore the teachers mostly (70%) experienced online teaching for the first
time in their lives. They had naive information about online education. The teachers were
mostly surprised regarding some online learning topics including innovation, flexibility,
a wide range of tools, and accessibility to the resources, platforms, and materials. More
importantly, they indicated major challenges that they experienced in online education
(Figure 3). As can be seen in figure 3 students’ access to technology and other devices
were the main issues that caused problems in the online education platforms. Keeping the
students engaged and motivated with an increased workload in the remote learning
environment is another important issue. It is also another challenge to involve the
students from home in the online learning platforms. Another issue was the issues
regarding the instructors' access to technology such as computers, the internet, and online

platforms.
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Figure 3. Teacher challenges for online and distance education during the coronavirus
disease
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2.4. Speaking problems in Online Education

Learning a second language (L2) requires certain levels of knowledge and abilities
for the learners including listening, reading, grammar, and speaking. Although others
produce various types of challenges for the learners and instructors, speaking has been
the most challenging ability for the learners especially if the course is delivered in an
online environment. An online environment with its features and characteristics requires
different approaches and teaching strategies and tools to promote students' speaking

abilities in EFL classrooms.

Speaking of a second language is needed for the learners because it provides
motivation, and it is accepted as a fundamental tool for human communication (British
Council, 2020). However, several issues could arise regarding teaching speaking skills
including learners not talking, while working in a group chatting in another language, and

all the learners speaking together causing noise in the class.

Zhang (2009) identified some factors that lead to speaking problems for EFL
learners. The first factor that causes difficulties in speaking is 'inhibition’. It happens when
learners feel worried about making mistakes, facing criticism, or being shy in public
speech. The second factor is that students sometimes don’t say anything due to a lack of
motivation or no motives. Also, some instructors allow some of the learners to speak in
the classrooms much more than others. That in return causes uneven or low participation
from some learners. The last factor is that people with the same mother language tend to
speak with each other because it is easier to communicate and to be less exposed in

speaking in public.

Language instructors have been resisting online English or another second
language teaching due to its difficulties for speaking abilities in an online classroom
(Miyamoto et al., 2017). However, recent advancements in communication technology
created more suitable and effective course environments for teaching language courses
online easier. Speaking abilities include a large portion of language learning. Particularly,

95% of instructional activities in a language course require oral practice that could
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enhance speaking abilities. Synchronous class activities are required that the learners

meet online to promote speaking abilities.

The learners are expected to complete their listening, reading, and speaking tasks
before the class times so that they could be able to continue and understand the contents
discussed in the courses. It is important to assign more speaking tasks and homework to
the learners than traditional language teaching courses. That provides benefits for them
to improve their speaking skills. Also, assigning more tasks to the learners benefit the
instructors for being able to spend less time on the lesson plans because they would need

only one lesson plan for real-time meetings in the coursework online.

Although online language teaching provides various advantages for the learners
and the instructors, it poses many issues and challenges for delivering language courses.
For instance, a limited amount of speaking and listening skills could affect the learners'
language skills and oral proficiency development (Felix, 2001), because most of the
communications in an online course are delivered asynchronously that creates an isolated

learning environment for the learners.

Speaking problems cause problems in both online and traditional English teaching
environments. Many studies have been conducted on speaking abilities in ELT classes
(Arifin, 2017; Ahmed, 2018; Fauzan, 2016; Widiati, Bambang, 20061 Al-Hosni, 2014).

Al-Hosni (2014) investigated the speaking difficulties of the students in EFL
courses. The researcher designed the study with two major research questions. The first
research question is related to the main speaking problems encountered by the students at
schools in Oman. The second research question includes any factors that cause speaking
problems in their classrooms. The students in three classes and four English teachers were
selected as the participants. Three data collection tools were utilized including
observations, interviews, and curriculum analysis. Field notes were also collected during
classroom observations. Three main speaking difficulties were identified as linguistic
difficulties, mother tongue use, and inhibition. The findings also revealed that several
factors negatively affect speaking difficulties in the classrooms and create them. The first

factor was regarding the instructors’ tacit beliefs and perceptions about teaching speaking
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abilities in their classrooms. The curriculum is poorly designed to teach speaking English.
The instructors do not adapt useful teaching strategies.

Rodrigues and Vethamani (2015) explore the impact of online learning on the
development of speaking skills. They offered an online learning approach (the English
Proficiency in Conversation (EPIC) that promotes implementing conversations for the
learners in individualized environments with individualized pace and time. They selected
19 students for the data collection. They compared speaking scores and EPiC evaluation
scores for data analysis. The findings from the data analysis showed that the EPiC group
gained higher scores. The results also showed that this method promotes higher language
proficiency and stronger self-confidence for EFL learners in terms of speaking abilities.

In a similar study, Bakar, Hafizah, and Afendi (2013) proposed an asynchronous
online discussion forum approach to improve EFL learners’ Speaking abilities in
Malaysia. They selected two groups of students, the control and experimental group. They
implemented an online discussion forum for the students in the experimental group

(Figure, 2.1). The framework for the MEDIF is presented as:

Figure 4. Framework for the asynchronous online discussion forum
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(Source: Bakar, Hafizah, and Afendi, 2013)

An online discussion forum, the Multimedia Enhance Discussion Forum
(MEDIF), was applied to the low-achieving group of students. The student was allowed
to record the online discussions taken place on the platform. The findings from interviews,

observations, and assessments showed high positive responses from the participants.
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CHAPTER 3. METHODOLOGY

In this section, universe and sample group/participants, data gathering
instruments, procedure, and findings will be presented regarding how this study
investigated any existing speaking problems that the students encounter in online
education from the perspectives of the English Language Teaching (ELT) faculty

members.
3.1. The Study Universe and the Participants

The study was conducted in a foundation university in Turkey. 15 ELT instructors
were considered as the universe as well as the sample. A limitation to the sample was the
existence of English teaching experience. The purposive sampling method is used to
select participants from the sampling frame based on their characteristics for the study. A
total of 15 ELT academicians who have experience in the English teaching English to
college students were selected for the study purposes. The participants were chosen via a
purposive sampling method. The only requirement for the participants to be included in
the study is having at least two semesters of teaching ELT course experience at a higher
institution before the year 2003. The participants were EFL instructors who have taught

various EFL courses during the last two terms at the college level.

3.2. Data Gathering Instruments

Data collection tools include a sociodemographic form and an interview protocol.
The sociodemographic form has demographic information for the participants including

age, gender, education status, and previous teaching experiences.

The interview protocol consists of questions regarding the participants’
perceptions of the implementations of the current online EFL courses. The interview
protocol had questions regarding their opinions and suggestions for the current EFL

instruction and English-speaking problems of undergraduate students.
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A total of 10 interview questions were asked to the participants. A semi-structured
interview form was used. Individual interviews were completed within 45 minutes for
each participant. The questions were asked to the participants and their responses were
written on separate documents and audiotaped for data analysis purposes. According to
the participants' responses for the interview items, follow-up questions and additional
inquiries were posed for a deeper and extensive understanding of the phenomena.

3.2.1. Ethical Consent Form

A consent form was provided to the participants that explain the conditions,
purposes of the study, data collection rules, and general research agenda. Their verbal

permissions to be included in the study were also collected for ethical purposes.
3.2.2. The Study Model

The descriptive qualitative research design of the qualitative research
methodology was implemented with a group of ELT academicians. The descriptive
qualitative research design is one of the qualitative research approaches that focus on
comprehensive summarization of particular events or process experiences by individuals

or a group of individuals (Akarsu & Akarsu, 2019).

The method of the case study model is integrated with the implementation of the
qualitative research methodology. The case study model is thought to provide a deeper
understanding of the speaking problems encountered by the students in the EFL

classrooms from the views of the academicians in online education.

Regarding data collection tools, this study utilized a sociodemographic form and
a list of interview questions that were asked to the participants. Since this study is
designed as a case study of a qualitative research method, it does not yield any generable
results. The findings are only valid and reliable for similar participant groups. Also, the
study does not produce any hypothesis for testing. The findings were analyzed,
determined, and discussed according to the research questions.
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3.3. Data Collection Process

The study was conducted at a private university located in Istanbul at the

beginning of the spring semester of the 2020-21 academic year. Due to the Covid-19
pandemic, the interviews took place in online communication channels such as Skype,

WhatsApp, or Facetime. The total number of the participants was 15 ELF teachers. All
the participants were informed about the main purposes of the study. They agreed to
participate in the study.

3.4. Data Analysis and Interpretations

The data obtained was analyzed using two data collection forms, the
sociodemographic form and interview questions from the participants. Data were

analyzed based on the study's purposes and questions.

Initially, the findings from the sociodemographic form on the demographic
information of the participants were summarized in figures and tables. Their features were
quantitatively categorized. They were briefly discussed to provide a summary of the

participants’ characteristics and important information for the study.

In the second part of the data analysis section, the findings or responses of the
participants to the interview questions on the interview protocol form were categorized.
The responses of the participants were analyzed using NVivo, a qualitative analysis
program. The data analysis presented the study codes, groups, and distributions of the
typical responses from the participants. Content and descriptive analysis were produced
by the data analysis.
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CHAPTER 4. FINDINGS AND DISCUSSION

In this section, findings from the analysis of the data collected from the instructors
are discussed based on their demographic features, instructional methodologies,
perspectives regarding delivering ELT courses, and their recommendations to improve

students’ speaking abilities of the learners.

4.1. Introduction

This thesis study was designed to explore any existing speaking problems that the
students encounter in online education from the perspectives of the English Language
Teaching (ELT) faculty members at a midsize university in Turkey. The data were
collected via an interview questionnaire from 15 ELT instructors during the spring

semester of 2021.

To conceal the real names of the participants, pseudonyms were utilized to label
them as I-1 (Instructor 1) through 1-15 (Instructor 15). These abbreviations will be used
in the finding and discussion sections to indicate the specific participant or instructor and

their responses, perceptions, and suggestions.

The participants were asked to respond to the questions on the interview protocol.
The First, second, and third questions asked about their socio-demographic features.
Question 4 was written to get information about the instructors’ perspectives on the
students’ speaking problems. The instructors were also asked to indicate their responses
the question 5 in the next item in terms of possible solutions and recommendations. They
stated their opinions about the instructional materials and speaking abilities and
challenges that the students face. Finally, they indicated their suggestions for the students

and instructors to overcome their speaking difficulties in ELT classrooms.
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4.2. The ELT Academicians’ Demographic Features

The participants were asked to provide their demographic information including
name, age, gender, level of education, employer, duration of employment in general and
in the particular institution. Their names were kept confidential, and pseudonyms were
used to indicate a particular instructor. Table 1 presents the statistical results for the

sociodemographic information of the participants.

Table 1. Sociodemographic features of the participants

Sociodemographic Class N %
feature
Gender Male 2 13.3
Female 13 86.7
21-30 1 6.7
Age 31-40 9 60.0
41-50 5 33.3
Level of Education Undergraduate 5 33.3
Graduate (Master or Doctorate 10 66.7
1-5 7 46.7
Years of experience at | o ;. 5 133
the current employer
(years) 11+ 6 40.0
Years of experience in | 1-10 3 20.0
total (years)
11-20 7 46.7
21+ 5 33.3
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As can be seen in the above table, only two instructors (13.3%) were male and 13
were female (86.7%). One of them was in the ages between 21 and 30. 9 of them (60%)
were between the ages of 31 and 40. 5 (33.3%) instructors were between the ages of 41
and 50.

4.3. The ELT Students’ Speaking Problems and Proposed Solutions

The ELT instructors stated their opinions regarding the students’ speaking
problems (interview question #5), comparison of the speaking problems in the ELT
courses with Turkish language learning courses (interview question #9), and proposed
solutions for them (interview question #6). Below are the fifth, ninth, and sixth interview
questions: Interview question #5. “What do you think of general problems and issues

regarding learning and speaking English during the teaching and learning process?”

o Interview question #9. “Do you think English speaking skills are harder/easier
than Turkish speaking skills? Why?”

» Interview question #6. “What do you think about the general approaches to solve
general problems and issues regarding learning and speaking English during the

teaching and learning process?”’

The instructors stated that there are various reasons behind the speaking problems
of the English learners in their classrooms. Most of them expressed several reasons for
the lack of speaking abilities for the students including the ones who were shy; who were
too careful not to make a mistake; who had insufficient reading habits; who translated

from Turkish to English; and who were incompetent.

Below are the codes generated by qualitative data analysis of the instructors'

responses to interview question #5.
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Table 2. Codes and frequencies for the reasons behind the speaking problems of the
students in the ELT classroom

Codes Frequency % Instructor

Making mistake, being criticized or 7 46.7 1,6,7,8,10,11,12
ridiculed, lack of confidence

Mispronunciation, lack of grammar 7 46.7 3,6,7,8,9,11,12
and vocabulary

Translation from mother language to 6 40.0 1,4,9,12,14,15
English. Thinking in their mother
language. Talking in Turkish in the
classroom too much.

Being shy 5 33.3 2,5,10,11,15

Acquisition (not exposed to the 5 33.3 1,5,11,12,14
language enough)

The language barrier, misconception, 4 26.7 8,11,12,14
or preconception against English
language learning

Trying to be accurate or perfect when 2 13.3 1,5
speaking in English.

As presented in table 2, the instructors gave seven major criteria or reasons for the
students being insufficient in English-speaking skills and abilities. The most frequent and
the most common reasons were that the students were “making mistake, being criticized,
ridiculed, and lack of confidence” (N=7). Additionally, the students were having issues
with ‘correct pronunciation, grammar, and vocabulary (N=7). Specifically, the instructor
I-1 made the following statement to summarize the situation:
First of all, the anxiety of being criticized or even ridiculed arises when a student
makes a mistake. The continuation of this process that starts with the family
(parents 'idealizing their children with the understanding of being free from
mistakes in order to raise a perfect child and comparing them with others) during
the school years; teachers' habit of correcting the mistake directly, even the
attitude and behavior of embarrassing the student by magnifying the error (verbal

or body language); the understanding that language learning requires special
skills; the predominant use of the grammar-translation method; speaking or
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allowing Turkish to be spoken rather than English in lessons; the lack of activities
that emphasize production skills, especially speaking skills; crowded class sizes;
those who use English after classes and lack of environments; not giving projects
to speak outside of the classroom; the understanding that one can be successful
when studying English like other lessons; exams measure more grammar, reading
and writing knowledge rather than measuring speaking; There are some issues
such as the fact that the Turkish people do not have the habit of reading Turkish
books in English as well.

Some of the instructors also stated that students try to be more accurate to be better
at speaking in English that eventually affects them to make mistakes. The students are
also considered to be high achievers but they are not. Some of them have too much
confidence in themselves and they underestimate language learning.

Some students persist to carry learning roots behavior from their mother tonque
(Turkish) such as not reading books or unwilling to be interested in learning new
concepts. They are reluctant to learn English. They also consider and treat English as a

regular course such as math or science not like a foreign language.

Another comment about the speaking issues of the students involves them having
misconceptions or preconceptions. They think that it is too difficult to learn English and
it is impossible to learn English because of the environment where nobody else speaks
English around them. They are also being lazy in the classroom discussions because they
don't feel confident about grammar and vocabulary due to the lack of reading materials.
Regarding these speaking issues instructors, 3 through 15 stated that:

I-3-Focusing on too much accuracy. To think that grammar and vocabulary are
sufficient to speak well.

I-4-Because they are insistent on using expressions specific to their native language
that they feel comfortable with, and these expressions do not have a full equivalent
in English, they often interrupt their speech and spend time translating these
expressions into English.

I-5-They are very hesitant and have difficulty in creating an environment in which to
speak.

I-6-Making mistakes while speaking, mispronouncing words.

I-7-Being afraid of making mistakes and not being able to form sentences and find

words related to the topic.
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I-8-Fear of making mistakes, lack of self-confidence, insufficient language and
vocabulary.

I-9-Speech ethics such as sentence theories, pronunciation problems, the correct
emphasis at the sentence and word level, speaking in mutual dialogues,
verbalization, formal-informal language selection.

I-10-Not wanting to talk, hesitating and not willing to talk, hesitating to make
mistakes, not creating an environment to talk.

I-11-Limited or incomplete speaking practices, their current prejudices about English
and the language learning process, and their hesitations in speaking for fear of
making mistakes.

I-12-Students generally behave prejudiced on this issue since they do not have ear
habits (they do not watch/listen to movies, music, etc. in English). They have fears
that they will mispronounce it or pronounce it wrong. At first, they tend to speak
Turkish, we remind them 'you can do it, we learned it yesterday' and then they
usually remember and start to trust themselves more. If he does not remember, we
can give him the beginning and make him continue. We can answer with a smile
(expressing all of these in English) that | cannot understand you when you speak
Turkish.

I-13-Fluent speaking and pronunciation, of course, when the lack of grammar is also
involved, it becomes difficult to start production.

I-14-The first reason is that they are not sufficiently exposed to the language
(Acquisition), so they try to learn the language through grammatical rules and try
to translate it into L2 by first thinking about whatever topic they will talk about.
The second reason is the resistance they show against foreign languages and the
language barrier formed in their minds as "l cannot speak™.

I-15-Being extremely shy and thinking the sentences first in Turkish and then
translating them into English while speaking.

Moreover, the instructors were directed to respond to interview question #6 related

to any possible approaches or strategies to resolve the speaking problems of the students

in the ELT classrooms. The question is as follows:
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e Interview question #6. “What do you think general approaches implemented to

resolve the issues in the previous question?”

This was the follow-up question to the previous interview question about how to
increase and overcome the speaking issues by the students. For example, instructor 1
expressed that the instructors should positively focus on the students’ speaking efforts.
Also, the students should be encouraged by their parents at home as well as their
instructors in the classrooms. Table 3 summarizes the codes and their frequencies for

question #6.

Table 3. Codes and frequencies for the solutions and approaches behind the speaking
problems of the students in the ELT classroom

Codes Frequency % Instructor
Providing speaking opportunities 12 80.0 |1,2,3,4,5,6,7,8,10,11,12,13
or dialogues for practices

Special moments and times for 8 53.3 1,2,3,5,7,10,11,12
speaking

Building a comfortable 7 46.7 1,3,5,8,10,13,14

classroom atmosphere for the
students to freely speak

Encouragement, building 6 40.0 1,2,10,12,13,15
confidence

Instructor | also claimed that no special abilities or approaches in English learning
exist. Projects are also another solution for the issues. The instructors should follow the
motto “Teach me | forget, show me | remember, involve me I learn.” In their instructions.
He also focused on the class sizes for the ideal English learning and interactive education.

I-1 overall stated that the followings to improve the students’ speaking skills:

Against the problems stated in question 5, families should always emphasize that
they act naturally in case children make mistakes and even learn from their
mistakes; that is, they should be motivating, not preventive. In school, it would be
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highly encouraging for teachers to use indirect correction methods for errors that
are not understood or cause misunderstanding by not dwelling on reasonable
errors. In other words, it is necessary to emphasize what the student can do, not
what he cannot do - for this reason, the exams should be designed in a way that
prioritizes the speaking skill rather than emphasizing the grammar knowledge. No
special skills are required for foreign language learning; Every normal person can
learn a language, but some rules must be followed, and in this context, it would
be extremely beneficial to give students projects that not only tell the language
study methods but also apply these methods to them. So; language teachers should
always keep in mind that the basic pedagogical philosophy, which states that,
"Teach me | forget, show me | remember, involve me | learn.

It would be beneficial for them to get projects done in line with their philosophy.
Class size not exceeding 12 is an extremely important factor for interactive language
education. We also need to assign students reading assignments that are appropriate to
their level and tastes, not what we chose. Solution suggestions can be increased further,
but | believe that even doing all of them will be enough to improve English speaking
skills.”

Other instructors mainly focused on special speaking times, promoting students'
speaking abilities in special lessons and moments, and revising the grammar-based
language education system. It is also important for the students to be motivated and
encouraged to speak freely in the classrooms. They specifically pointed out the following

comments:

I-2-1t is known that distributing the students during the speech for correction purposes
causes motivational problems. I believe that general correction made as feedback
at the end of the speaking process will reduce this anxiety. Another reason may
be our grammar-based language education system. As a solution to this, it can be
suggested to try methods that are constantly renewed. Student self-confidence can
either widen or narrow the holes of the filter created by anxiety.

I-3-These thoughts may be related to the speaking skills they have acquired in their
educational experience. In other words, speaking issues are related to the
perspectives and general curriculum structures of institutions on speaking skills

and practical opportunities provided.
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I-4-1f we look at the students in the English classroom, in particular, there is no special
structure of foreign language teaching. For example, students should know that
"If there is such an expression in Turkish, there should be a similar expression in

English, too™

I-5-They can create natural conversational environments (friendships) and increase
their exposure to language (by translating the language of the phone, computer,

or TV series into English).
I-6-Concentrating on the speaking activities in the classroom discussions.
I-7-Planning activities that allow students to talk regularly following all levels.

I-8-Providing a comfortable environment for students in the classroom, encouraging
them to speak, providing opportunities to self-correct when they make mistakes

in group activities.

I-9-First of all, simple, ordered and compound sentence structures should be taught.
The students should listen to the instructors how to pronounce a word first and
then read it in the text. It is unwise to expect the student to pronounce a word he

has never heard.

I-10-Students should need to talk, and for this, questions should be asked about their
interests and vocabulary. Tasks should be created; activities such as group work
that encourage them to speak freely with motivation should be implemented.

I-11-Lessons should be designed as a student-oriented education. Also, considering
their characteristics, the students should be given speaking practice periods. The
use of the Turkish language should be minimized from the moment they start
learning, and they should be able to use English in a natural classroom.

I-12-The students could be better at speaking English with interactive lessons. By
motivating the students and practicing speaking freely and constantly. We should
try to get each student to speak, but we must do it without losing other students’
attention. We can have dialogues with them about any subject in the curriculum,

and while doing this, we could arrange the student groups very well.
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I-13-Speaking skills should be considered in an effective and efficient lesson, so we
do speak activities every week. We work on both fluent and correct speech. We
use all the techniques that improve their speaking skill, we never skip the speaking

and pronunciation chapters of our books.

I-14-From the first day in the classroom, I remind my students that mother tongue (is)
not allowed, even at Al level. The students should also know that they have to

use the target language to express themselves.

I-15-In my teaching, | try to encourage my students to speak to get over their shyness

as much as possible.

Interview question 9 was regarding the comments and opinions of the instructors
regarding English learning compared to Turkish learning in various perspectives as stated

below:

e Interview question #9. “Do you think English speaking skills are harder than

Turkish speaking skills? Is it easy? Why is it?”

Table 4. Codes and frequencies for comparing English language speaking abilities and
Turkish language speaking abilities in ELT classroom

Codes Frequency | % Instructor

English speaking skills are more difficult than 7 46.7 | 1,4,5,6,9,10,11
Turkish speaking skills

English speaking skills are easier than 1 6.7 12
Turkish speaking skills

No difference between Turkish speaking 7 46.7 | 2,3,7,8,13,14,15
skills and English-speaking skills
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Table 4. summarizes the instructors' opinions and perspectives regarding the
language speaking abilities between Turkish and English. 7 instructors stated that
speaking English requires more difficulty than speaking Turkish skills because speaking
English requires correct pronunciation and emphasis (I-4, 1-5), books and practice
teaching methods (I-1), mother or native language (I-6). For example instructors
1,4,5,6,9,10, and 11 reasoned why English language speaking skills are more difficult

than Turkish language speaking skills as follows:

I-1: “Of course, it is much easier to speak in one's mother tongue. Nobody cares
about your mistake because you are the owner of the language. You are authorized
to use your language within certain rules, but still, the way you want. Because
there is no problem as long as communication is provided since it is "Language is
an arbitrary system." But speak English; requires a need, even an obligation, and
a certain experience. Also, while acquisition takes place until the age of 11,
education becomes prominent after the age of 11. This leads to the understanding
that memorization is necessary. This is the current situation in secondary
education and universities. Another point is that unfortunately, the difference
between the book without a much-favored choice of second language learning
with foreign language learning and teaching methods in Turkey is determined.
First of all, we must accept the fact that the English we learn and teach in a foreign
language, and we must determine and apply books and methods accordingly.
Otherwise, we continue to raise individuals who have very good vocabulary and

grammar knowledge, and even can write but cannot speak at all.”

I-4: “Considering the vowel/consonant harmony in Turkish, I think it is more
difficult for a foreigner to speak Turkish. | think it is difficult for us to make
sounds that are not in Turkish correctly and to emphasize words/sentences
correctly. Although the emphasis is important to English, it can be said that
teaching English speaking skills is relatively easier than teaching Turkish

speaking skills, since our priority is to pronounce the word understandably.”

I-5: “I think it is easier to understand the grammatical structure of English. The

shots and times in Turkish are more detailed.”
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I-6: “Of course, it can be difficult for our students whose mother tongue is Turkish

and who have not been exposed to English much until now.”

[-9: “Of course, teaching speaking in English learning is more difficult, as English

is not a language to read as it is written.”

I-10: “The skill of speaking in the mother tongue is acquired, it is not learned later,
as long as the same conditions are met, this is the same in the mother tongue and

a foreign language.”

On the other hand, 1-12 thinks that Turkish language speaking skills are more
difficult than English language speaking skills as stated that:

English speaking skills are easier than Turkish because English is around us all
the time. When we learn some English patterns, we can make short dialogues, but
| think this is more difficult for our Turkish language.

In the other groups of the instructors, 7 of them (I-2, I-3, I-7, 1-8, 1-13, 1-14, 1-15)
stated that the English language and Turkish language have their unique features for being
more difficult in learning and teaching. However, they are both difficult and easy in their
ways. Their reasons behind their perspectives involved English having linguistic
differences, different communication, and social skills; requiring teaching strategies as a
second or foreign language. The instructors specifically said that the followings in

summary:

I-2: “There are difficulties in comparing any two languages, as well as ease. The
two languages have different aspects as well as common aspects. For example, the
fact that Turkish is an additive language but some situations do not meet this in
English. Regardless of the language, the comfort given by the native language is
different.”

I-3: “I do not think so. Even transferable skills. Mutual communication and social
skills are universal except that there are more or less cultural differences. It would
be good to draw attention to these. Since linguistic differences are also a part of

the teaching, what remains mostly to improve the skill.”
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I-7: “Why is that? I think it will be difficult at first for every person to speak in a
second language, as each language has a different structure and is not a mother

tongue, regardless of language.”

[-8: “I think that people who have been exposed to the English language from a
young age have the same difficulty with their Turkish speaking skills, but if the
person starts learning the language at an adult age, of course, Krashen's 'Affective
Filter Hypothesis' comes into play and makes foreign language learning
difficulties.”

[-13: “If the child later learned English as a foreign language, it is difficult, the
second language is not so difficult if he learned it directly at a young age. Those

who learn Turkish like Turkish are the only foreign language in our classroom.”

I-14: “I cannot make an objective comment on this issue because one is a language
| was born into and the other is a language | continue to learn as of the age of 11,
| think | can express myself more sincerely in my native language, although all
the training | have received for many years is English, these may differ based on

individuals.”

[-15: “I think it would not be fair to compare the two in terms of difficulty and
convenience because our Turkish native language somehow acquired good or bad
speaking skills. Since we learn English as a second language and try to speak
perfectly, we think it is difficult to speak and we overestimate it. | always say this
to my students. We will learn English very well, even if we do not want perfection

and are comfortable expressing ourselves a little.”

4.4. Perspectives of the ELT Academicians on Delivering ELT Courses

The ELT instructors were asked to elaborate more on the students' speaking
problems based on the findings in Ur's (1996) study (interview question #7) and
curriculum, resource materials, and applications in the classrooms (interview question

#8). The interview questions regarding this were as follows:
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7.Ur (1996) listed students' speech problems as "hesitation, inability to express
themselves, low or irregular participation, using the mother tongue (preferring the use of
mother tongue with other students)” in his study. What do you think about these

problems?

Five instructors (I-3, 1-7, 1-8, 1-9, 1-10) just indicated that they agree with the

Ur's lists and reasons for the speaking problems and didn't elaborate on their answers. On

the other hand, I-1 elaborated responses stating that the issues and possible reasons for
the speaking English difficulties in ELT classes include motivational problems. -2

pointed out self-confidence issues. I-4 expressed inability and hesitation for expressing
themselves for the students. I-5 said the list is in the correct order and added that the
students don't experience enough time for speaking. I-6 stated that the Ur's list is true for

just beginners not advanced learners. Overall, they said that:

I-1- As | mentioned in questions 5 and 6, | fully agree with these determinations
of Ur. Because all the adverse issues | mentioned reduce the motivation for
language learning, which is not very high anyway, to zero. (Exceptional students,
of course, but very few.)

I-2- This problem is one of the most common problems in general. | believe that
the self-confidence of the learner plays an important role.

I-4- Hesitation and the inability to express oneself are actually among the
problems we experience when using our mother tongue. Although we do not
notice it much in daily life, when we have to speak in front of the public, we see
that these problems are not solely based on learning a foreign language. As
teachers, addressing a community is a big part of our job, and we are used to it, so
we should evaluate the poor performance of students who are given the chance to
speak in class, considering the process of students getting used to their classmates.
I-5- I think it is a very correct order. Because they are afraid, they cannot practice
enough, or rather they do not want to do it, therefore they cannot participate in the
lessons.

I-6- All of the problems we encounter frequently, especially for our beginner

students.
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Also, 1-12 through 1-15 reasoned other responses and elaborations regarding Ur's
conclusions. For instance, 1-11 simply stated that such a list has negative effects on
speaking the English language. 1-15 believed that the main reasons for being lack of
speaking English language skills are due to being hesitant and inability to express
themselves and tend to prefer mother language in the ELT classrooms. Other instructors

more elaborated their reasons as:

Students, taking care of them individually, giving them a task/responsibility in the
lesson. When the student begins to speak Turkish, we must persistently try to answer in
English. When the student attends the lesson, it is easier to motivate the student, but this
is unlikely if the student has never even participated. | think we should approach
accordingly by considering the personalities of the students a little bit from their
expressions. Sometimes it is necessary to surprise the student, and it is very important to

make them feel that we understand.

I- 13- Yes | agree, the emotional affective equipment on the front side of the brain
is also a major factor, and it is proportional to the fear of making mistakes. It

makes it difficult to talk altogether.

[-14- Students should be motivated to use the target language, and their
pronunciation mistakes should be welcomed, and they should never be allowed to
joke about wrong pronunciation or make fun of each other. Although it may seem
like a strange situation for a class of people speaking the same native language to
communicate with each other in a foreign language, students should be informed
about language acquisition, such as physics and chemistry lessons of a foreign
language, for the situation to be internalized and become a normal situation. It
should be explained that it can be improved by working on listening, speaking,
reading, and writing skills, not by memorizing the rules and formulas, and it

should be shown that this can only be achieved by using language continuously.

Interview question 8 was regarding related curriculum, resource materials, and
applications/implementations for the English language in the ELT classrooms. The

question was given as:
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“8. What do you think about the curriculum, resource materials, and applications

regarding English speaking in the ELT classrooms?”

Table 5. Codes and frequencies for evaluating the curriculum, resource materials, and
applications regarding English speaking in the ELT classrooms

Codes Frequency % Instructor
The classroom materials are efficient as is 7 46.7 | 2,4,10,11,12,13
Appropriate methods and rich content 3 20.0 1,12,13
Interest-based examples 3 20.0 5,6,7
Warm-up is necessary 2 13.3 6,14

The classroom materials are not sufficient for 2 13.3 3

the speaking English skills or not at all

Extracurricular speaking activities 1 6.7 15
Reliable and creative resources 1 6.7 2
Pandemic (covid-19) 1 6.7 9

Table 5 presents the instructors’ opinions and perspectives regarding the
curriculum, resource materials, and applications regarding English speaking in the ELT
classrooms. First of all, the responses from some of the instructors (1-2, 1-4, 1-10, 1-11, I-
12, 1-13) stated that they were happy with their current curriculum, resource materials,
and applications for the speaking skills practices. They further elaborate on the reasons
why they were okay with the current materials and resources. For example, some of the
instructors stated that the current materials involve enough speaking skills abilities (1-4),
containing four important abilities (I-5), and including enough and appropriate levels of
motivation activities for the students and teachers (1-10). 1-4, I-5, and I-10 expressed that

in particular as;
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I-4: 1 think that enough time is allocated for speaking activities in the lesson plan
| follow and the materials | use.

I-5: Our books include all four skills, there are also activities for speaking, but the
interest of the students' increases or decreases according to some subjects, for
example; Most female students show less participation in football-related issues.
On the subject of fashion or shopping, most male students either do not want to

participate or want to pass the subject with short answers.

[-10: I think the textbooks are effective, as long as teacher and student motivation
is sufficient, | think that a speaking environment will be provided.

Furthermore, I-1 believed that the Curriculum should be designed as suitable for
the necessary content knowledge and skills for the students. And suitable and necessary
methods and classroom resources should be utilized such as watching movies, outside
school trips for visiting touristic destinations, and allowing the students for presentations
and interview opportunities. Such activities could improve their speaking English skills

in the ELT classrooms.

On the other hand, some instructors did not think that the instructional materials
were sufficient. 1-2 specifically mentioned about teachers being creative would be very
significant for the students speaking abilities and stated that;

First of all, directing the students by using and expanding the resources is directly
proportional to the creativity of the teacher. | believe we make the best use of the
curriculum and resources in the process as long as it is a reliable source. Here, the
motivation of the preparatory students can determine how far they can go in an
academic year.

Moreover, appropriate methods and rich materials are also other important
features for the current teaching strategies of the English-speaking skills. An instructor
(1-6) said that they were spending several hours of instruction for only speaking skills.

There are also warm-up questions for the students before reading and listening activities.
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I-7 also suggested that the activities in the curriculum should include fundamental
dialogues, conversations, and interesting speaking activities because they are very

important, efficient, and helpful for the students, especially at beginner levels.

I-8 focused on the current curriculum and book activities as he thinks that they are
okay but the number of students in a class and the curriculum makes it difficult
for the instructors to offer enough time and opportunity for the students equally.
I-9 looked at the issues from different perspectives and indicated that the covid-
19 pandemic changed the English language teaching therefore materials,

curriculum, and class activities should be revised based on the pandemic.

I-12 specified that they were using a resource material called 'Pioneer' and he
found it very successful and helpful for the students in the classroom. Application
and extracurricular activities are easy to implement in the online environment. He
also said that "There are exercises for listening, reading, vocabulary, grammar,
pronunciation, and speaking. Extra workbooks and word lists, verb lists and
grammar summaries on the back pages of the book all of these exercises contain
current topics and innovative topics, which makes the book interesting”. 1-13, I-
14, and 1-15 stated similar comments about the materials, curriculum, and other

teaching materials, tools, approaches, and strategies;

I-13: “If the books are prepared with the right approaches with increment rich
content according to CEFR, therefore every material used is effective and
efficient. We also use a speaking booklet consisting of extra questions prepared

by ourselves.”

I-14: “No matter what book you read; speaking is a skill used in all sections.
Before the reading piece, the piece is spoken about in the warm-up section, as well
as a lot of speaking activity in the meaning analysis section of the piece being
read. Listening activities likewise. Even if Speaking is not taught as a separate
lesson, it is already absorbed into all skills, and it is also taught as a separate lesson

in our school.”
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[-15: “We do not speak Turkish during the lessons, we only communicate in
English. We reserve at least one block lesson for speaking every week. Also, we

provide support for students to speak out of class with the speaking center.”

4.5. The ELT Academicians’ Instructional Methodologies and Recommendations

from The ELT Academicians

In the final interview question, the ELT instructors gave information and feedback
from their instructional methodologies and made some recommendations to increase the
English-speaking abilities of the students (interview question #10). Proposed
instructional methods are briefly revealed and discussed.

10. What do you suggest to the English learners to improve their speaking abilities?

The instructors suggested various approaches, methods, strategies, resources, and
content -wise opportunities for the students to increase their speaking abilities in the ELT
classrooms. For example, 1-1 recommended abandoning classical approaches to teach
English and adopt Total Physical Response ve Communicative Language Teaching
(CLT) approaches. 1-2 mentioned creating Conversations specifically 'pair speaking
activities for speaking abilities of the students. Table 6 summarizes the instructors'

recommendations for the students in terms of codes and their frequencies.

Table 6. Codes and frequencies for evaluating the curriculum, resource materials, and
applications regarding English speaking in the ELT classrooms

Codes Frequency | % Instructor
Movies and TV series (daily dialogs) 3 20 6,11,12
Modern approaches (e.g. CLT), abandoning 2 13.3 1,2
traditional methods

47



Integrated approaches (with grammar and 13.3 7,13
reading)

Speaking activities (e.g. dialog, practice, 13.3 8,11
class discussion, and reading aloud)

Small groups and interactions 13.3 9,10
Participating in English speaking places 13.3 14,15
Basic structures (for fluency and accuracy) 6.7 3
Curriculum (supporting more speaking 6.7 5
activities)

As can be seen in the above table, varieties of recommendations have been made

by the instructors. 1-6, 1-11, and 1-12 shared similar ideas proposing daily TV shows,

movies, and related materials to be utilized for practices and improvements of the

English-speaking skills for the students. They particularly stated that;

I-6: "There are many English TV series and movies that can attract the attention
of children. By watching these publications, they can both have fun and improve
their English. 1 observe that my students who do this frequently can express

themselves more easily and have better pronunciation.”

I-11: "Grammar-based education turns people off from English. Constantly
writing and reading grammar rules, giving all grammar rules one after another,
and not practicing speaking at all makes English a boring language. Learning
should be realized by using and speaking, and the words and rules learned step by
step should be put into speaking practice. Television channels are broadcasting
with English subtitles. Most people try to improve their English comprehension
by following these television channels. Students should be encouraged to watch
such channels, to share their interests on the internet, to listen to speeches. They
should be encouraged to write and read a lot of dialogue in the classroom."

[-12: "Trying to speak English in daily life / at home. In the first place, this can be
done with words and signs, but as it develops, it will be in sentences. Students
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should watch the movies, TV series, and programs they enjoy in their original
language and also listen to English music and accompany the lyrics of the songs.
They should try to talk to each other in English among friends. It will be more
advantageous for them to learn expressions instead of learning individual words.
In particular, they should try to use the words/expressions they have learned in
their daily lives. They can become e-mail friends with a foreign student and send

each other e-mail in English.”

I-1 and I-2 suggested abandoning traditional approaches and adopting modern
English teaching approaches. I-1 stated that “To increase speaking skills in English, first
of all, giving up on classical; Wholistic approach, Suggestopedia, Total Physical
Response and Communicative Language Teaching (CLT) approaches should be

highlighted.” And I-2 specifically said the followings:

Most of us use traditional approaches in our lessons. It may vary according to the
level of the student. If we are at a very beginner level, we can move forward with
pair or group dialogs at more advanced levels using our gestures. Another one
may be the approaches where they can create discussions and express their
opinions individually, creating a brain map here can make the activities more
interesting. My most preferred are pair speaking activities where they can talk to
each other.

Instructor 7 and instructor 13 mainly focused on integrated approaches for speaking skills.
Particularly, they claimed that teaching speaking abilities should involve listening,
grammar, vocabulary learning, and reading activities as well. 1-13 also added that there

could be communicative approaches with presentations, impromptu speeches.

Speaking activities are other types of recommendations for speaking skills
specifically suggested by 1-8 and 1-11. I-8 suggested that the instructors should “develop
language learning (vocabulary learning), allow practicing frequently (in and out of the
classroom), apply fun group and classroom activities that motivate students, making

students read aloud in the classroom.”

I-9 and 1-10 suggested English language learning strategies should include a small
group of students in classrooms. I-9 specified that there should be between 8-10 students

in the classroom for creating sufficient and successful teaching and learning environment.

49



The instructors should create classroom activities to promote students' interaction with
each other. Similar approaches should be implemented.

Instructors 14 and 15 suggested that the instructors could take their students to
historical or touristic places as a school trip and allow them to practice with foreign people
who have English as their mother language or are frequent in English. In that way, they

could practice English in a special environment.
I-14 specifically told that:

Being in environments where the language is spoken, friendships to be established
with foreign students, if possible, visiting countries where the foreign language is
spoken, participating in speaking club-style activities are the first things that come
to my mind.

Also, 1-15 said that:

There are many online and interactive applications. These can be used in and

outside of the classroom. Students can be supported to talk to them in everyday

language by finding foreign-speaking partners.

I-5 recommended some approaches and solutions regarding the curriculum-
related ideas. According to I-5, the curriculum should be more heavily structured with
speaking or meaningful and realistic speaking environments that could be created with

more real-life material.

Finally, Instructor 3 suggested that the instructors should focus on the fundamental
structures for teaching English. For example, fluency and accuracy are two basic skills
for the students. They should be trained to build the basic and necessary English-speaking

skills in the classrooms. 1-3 specifically said that:

Strategies that work in general: techniques such as preparing (activating,
compiling, clearing, etc.), rehearsing, repeating the task, increase both fluency and
accuracy. Apart from these, ready-made molds that students can use, for example;
| see your point, what | am trying to say is, etc., structures they can refer to during
a pause e.g.; You know, | mean, etc., paraphrasing and strategies like this can be
taught.
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4.6. Discussion for the research questions

In this section, brief discussions about the responses of the ELT instructors to the

interview questions are presented.

4.6.1 What are the main speaking difficulties experienced by college students?

The instructors stated various reasons and explanations about the students’
speaking problems. The most common reason for the students having speaking problems
includes that the students are afraid of making mistakes, being criticized, and ridiculed
during speaking English. They also lack confidence in speaking in English. Also, most of
the students suffer from a low level of comprehension of the grammatical structure of the

English language. They also have issues with pronunciation and vocabulary.

Another important issue for speaking problems was that students firstly think in
Turkish and translate their ideas into English. They are not equipped with the skills to
think in English. Therefore, they first think about what they want to say in Turkish and
then translate their thoughts into English. Some students also prefer talking in their

mother language during class discussions.

Some of the students are characteristically shy in speaking English. They are not
exposed to the language at enough levels. There also exist some language barriers and
misconceptions against learning English. Finally, another point is that some students try

to be accurate and perfect when speaking English.

4.6.2 What are the factors that contribute to the existence of these speaking

problems?

As indicated in table 4.3, the instructors indicated some approaches and solutions
for the speaking problems of the students in the ELT classroom. For example, students
should be provided with speaking opportunities and dialogues for practice. They should
have special moments and times for speaking activities. The instructors should build a
comfortable and friendly classroom atmosphere for the students to speak freely. Finally,

the students should be encouraged to build confidence in speaking.
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4.6.3 What do the English instructors suggest to the students to improve their
speaking abilities?

When the instructors were asked to compare English speaking and Turkish
speaking skills, most of the instructors indicated that English speaking skills are more
difficult than Turkish speaking skills. Others think that there is no difference between
Turkish speaking skills and English-speaking skills. Only one instructor thought that
English speaking skills are easier than Turkish speaking skills. This finding was expected

because the mother language generally seems easier to a person.

4.6.4 What are the English instructors’ opinions regarding curriculum,
instructional materials, and classroom implementations? Suggestions from the
ELT Academicians?

In the final part of the interview process, the instructors were asked to indicate
their opinions about curriculum, instructional materials, and classroom implementation.
They also stated their recommendations to improve English speaking skills in English
classrooms. The instructors mostly consider current classroom materials in their
classrooms are efficient and suitable. Some of the instructors thought that suitable
methods and rich contents are in their classrooms, They recommended that warming up,
promoting extracurricular speaking activities, and utilizing reliable and creative

instructional resources are necessary to enhance the student's speaking abilities.
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CHAPTER 5. CONCLUSION AND RECOMMENDATIONS

This section includes two parts. In the first part, a summary of the study findings
and conclusions are presented and briefly discussed. In the second part of the section,
some recommendations are pointed out based on the results and conclusions of the data

analysis findings.

5.1. Summary

This thesis study was constructed as a case study to investigate the speaking
abilities of college students based on the perceptions and perspectives of the English
language instructors in the online environment during the pandemic era. Data were
collected from 15 college English language instructors at a private university in Turkey.
The instructors were asked to respond to ten interview questions regarding their
demographic information, their thought about the English learning environments and
speaking problems of the English learners, and recommendations for improving speaking
abilities of the students in terms of teaching strategies, physical settings of classrooms,
class materials, and various approaches.

Socio-demographic information of the participants showed that only 2 of them
were male and 13 were female. This distribution is expected as most of the college
instructors in English preparation programs are female (Yurtsever, 2013). Regarding their
ages, they were mostly young instructors between the ages of 31 and 40 years. 10
completed a graduate degree such as master's or doctorates. Only 5 of them were holding
an undergraduate degree. Almost half of them (N=7) were in very early periods of their
instructor professions or six had more than 11 years of teaching experiences at their
current college in various levels of education. Only two had teaching experiences of
between six and ten years. Overall, seven had teaching experience of between 11 and 20
years. Five instructors had English teaching experience of more than 21 years in general.
Only 3 instructors were in their early careers since they only had total English teaching

experiences less than 10 years.
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In the second part of the interview protocol, the instructors were asked to indicate
their views and opinions regarding college students’ speaking skills in English language
teaching programs at their institutions and providing any suggested comments to improve
the students’ English-speaking skills.

Major issues or problems that students were worried about in the ELT classrooms
include making mistakes, being criticized, ridiculed by peers, and lack of confidence to
speak in English. Peer pressures are very common in foreign language learning at early
periods of language learning as found by the previous studies (Akkakoson, 2016; Doyon,
2001; Bashir, Azeem, & Dogar, 2011) in the literature, which is commonly known as
speaking anxiety.

Another problem or issue regarding speaking struggles is students being lack of
correct pronunciation, grammar, and vocabulary. Many students, unfortunately, do not
have enough levels of understandings of spelling, writing, and reading abilities with
English passages. Therefore, they struggle with speaking because they mispronunciation
words. Lack of vocabulary could be caused by not reading enough books as well as
spelling practices. The habits of reading Turkish books are also carried to the learning
process of the English language.

Many English learners tend to think in their mother language first and translate it
into English. This approach could also cause students to experience speaking problems
because they usually hesitate as they think Turkish and speak in English at the same time.
It also takes and requires extra effort and more than a necessary burden.

Another issue that the instructors raised regarding speaking problems involves the
acquisition, which is described as not being exposed to the English language enough.
Additionally, language barriers, misconceptions, or preconceptions regarding English
language courses are critical issues. Some students consider English as the course
impossible to learn or very difficult to comprehend. Finally, some students try too much
to be perfect at speaking English and this overdoing could cause serious issues for
speaking the English language.

Some instructors stated that their classroom materials are efficient as they are.
Others said that there should be appropriate methods and rich content in the curriculum.

There should also be interest-based examples and warm-up activities in the classroom
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materials. They also expressed that more extracurricular speaking activities are necessary
with reliable and creative resources for English learning.

5.2. Recommendations

In the final section of the interview process, the instructors were asked to make
some recommendations based on their experiences regarding students’ speaking
problems in English language learning environments. Some of the instructors suggested

providing speaking opportunities or dialogues for practices.

The instructors also suggested that there should be some particular times and days
in the curriculum for speaking. Also, building a comfortable classroom atmosphere for
the students to speak freely and building encouragement and confidence in them are other

important recommendations by the instructors.

In conclusion, according to the data analysis from the instructors, there are various
issues regarding speaking English for the students including having insufficient
knowledge and being unconfident. The instructors also pointed that other problems as
students not having enough speaking practices, underestimating English, being scared for
making mistakes, and being ridiculed by other students. The instructors made some
recommendations for the difficulties that the students were having in speaking English;
including revising the curriculum, designing more effective teaching materials, and

improving instructional strategies.

In the light of the findings from this study, the following recommendations could

be made to further investigate speaking issues in English learning classrooms:

e Data should be collected from the learners to better understand their viewpoints.

e The study could include more instructors to further study the main reasons for
speaking problems with additional interview items.

e The instructors should be asked about specific questionnaire questions to get a
trend or tendency for speaking issues.

e The students in the ELF classrooms should be interviewed to get more information

about their experiences and thought about speaking issues.
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¢ A mixed methodology could be utilized to get more detailed information and

trends about speaking issues in English learning classrooms.
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APPENDIX

INTERVIEW PROTOCOL

o ~ w0 D

What is your age, gender, education status?

Where do you work?

How many years have you been working at the current employer?

How many years of English teaching experience?

What do you think of general problems and issues regarding learning and
speaking English during the teaching and learning process?

What do you think general approaches implemented to resolve the issues in the
previous question?

Ur (1996) listed students' speech problems as "hesitation, inability to express
themselves, low or irregular participation, using the mother tongue (preferring
the use of mother tongue with other students)" in his study. What do you think
about these problems?

What do you think about the curriculum, resource materials, and applications
regarding English speaking in the ELT classrooms?

Do you think English speaking skills are harder than Turkish speaking skills? Is
it easy? Why is it?

10. What do you suggest to the English learners to improve their speaking abilities?
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TRANSCRIPTION OF THE INTERVIEWS

1- Ad Soyad, cinsiyet, yasiniz, egitim durumunuz (Lisans, Lisans vb.)

Kadin, > 40. Kadin, 33, D Kadin , kadin, 38, Yiiksek Lisans

27, Doktora 6grencisi. Kadin- 34- Yiiksek Lisans mezun. 41/Lisans Kadin , kadin, 46,
Lisans. 32, Yiiksek Lisans. Erkek, 52, yiiksek lisans. 42, Y.lisans. 37,Lisans. Bayan, 37,
Yiiksek Lisans. Kadin Lisanstistii ( Yiiksek lisans mezunu) >40. Kadin / 47. Kadin — 33
— Lisans.

2- Calistiginiz kurum?

Maltepe Universitesi Yabanci Diller

3- Kag yildir bu kurumda ¢alistyorsunuz?

15.3.4.3yil. 2 y1l. 13.15.6.3.5.11. 14. 14. 6. 5.

4- Ingilizce 6gretiminde toplam mesleki deneyiminiz kag y1ldir?

40 y1l. 10 y1l. 18 y1l. 6 y1l. 12 y1l. 19. 24. 9. 30. 20. 16. 16. 24. 16. 10.

5- Ingilizce 6grenen dgrencilerin konusma acisindan sizce en fazla yasadig
sorunlar nelerdir?

1- Oncelikle hata yapildiginda elestirilme hatta alay konusu olma kaygis.
Aileden baslayan bu siirecin (anne ve babalarin miikkemmel ¢ocuk yetistirme adina
cocuklarinin hatadan uzak olmalar1 anlayisiyla onlar1 idealize etmeleri, baskalariyla
kiyaslamalar1 gibi davraniglariin okul yillarinda da devam etmesi; 6gretmenlerin
hatay1 dogrudan diizeltme aligkanligi, hatta hatay1 biiyiiterek 6grenciyi utandirma
tutum ve davranisi (sozlii veya viicut diliyle) i¢inde bulunmalari; dil 6grenmenin 6zel
yetenek gerektirdigi anlayisi; grammar-translation metodunun agirhikli olarak
kullanilmasi; derslerde Ingilizceden ¢ok Tiirkge konusulmasi veya konusulmasina
izin verilmesi; iiretim becerilerini, Ozellikle konusma becerisini One c¢ikaracak
aktivitelerin azhig1; sinif mevcutlarinin kalabalik olusu; derslerden sonra Ingilizceyi
kullanma alan ve ortamlarinin bulunmayisi; ders disinda konusmaya yonelik
projelerin verilmeyisi; Ingilizceyi diger dersler gibi ¢alisinca basarili olunur anlaysi;
smavlarin konugmay1 dlgmek yerine daha ¢ok gramer, reading ve writing bilgisini
Olgmesi; oOgrencilerin Tiirkce kitap okuma aligkanligmma sahip olmamalarinin
Ingilizcede de s6z konusu olmas... gibi hususlar sayilabilir.

2- Cekingen olmalart.
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3- Cok fazla accuracy ye odaklanmak. Grammar ve kelime bilgisinin iyi
konusmaya yeterli oldugunu diisiinmek.

4- Kendilerini rahat hissettikleri anadillerine 6zgii ifadeleri kullanmada
1srarct olmalar1 ve bu ifadelerin Ingilizce ’de tam anlamiyla bir karsiliklarnim
olmamasi yiiziinden konusmalarini sik¢a yarida birakip bu ifadeleri Ingilizceye

¢evirmek igin vakit harcamalari.

5- Cok c¢ekiniyorlar ve konusacaklar1 ortami1 yaratmakta giicliik ¢ekiyorlar.
6- Konusurken hata yapmak, kelimeleri yanlis telaffuz etmek.
7- Hata yapmaktan korkmak ve ciimle kuramamak ve konuyla ilgili

kelimeleri bulamamak.

8- Hata yapma korkusu, 6zgiiven eksikligi, yetersiz dil ve kelime bilgisi.

9- Ciimle kuramamalari, telaffuz sorunlari, climle ve kelime diizeyinde dogru
vurgu, karsilikli diyaloglarda s6z alma s6z aktarma gibi konusma etigi bilgisi, formal-
enformel dil se¢imi.

10- Konusmak istememeleri, c¢ekinmeleri ve konusmak icin istekli
olmamalari, hata yapmaktan ¢ekinmeleri, konugmak i¢in ortam olusmamasi.

11-  Konusma pratiklerinin siirli olmasi veya eksik olmasi, Ingilizceye ve dil
O0grenme siirecine dair mevcut Onyargilari, hata yapma korkusuyla konusmada
yasadiklari ¢ekinceler.

12-  Ogrenciler kulak algkanhg (film, miizik vs. pek ingilizce
izlememeleri/dinlememeleri) olmadigi i¢in genellikle bu konuda Onyargili
davraniyorlar. Yanls sOylerim veya yanlis telaffuz ederim diye korkular1 olusuyor.
Ik etapta Tiirkce konusmaya yodneliyorlar, ‘yapabilirsin bak diin 6grenmistik’ diye
hatirlattyoruz ve sonrasinda genellikle hatirliyor ve kendine daha ¢ok giivenmeye
basliyorlar. Hatirlamiyorsa baslangicini vererek devamini getirmesini saglayabiliriz.
Tirk¢ce konustugunda seni anlayamiyorum diye giiliimseyerek cevap verebiliriz
(bunlarin hepsini Ingilizce ifade ederek).

13-  Akic1 konugma ve telaffuz tabi isin icine dilbilgisi eksikligi de girince
iiretime gegmek zor oluyor.

14-  Birinci neden dile yeterince maruz kalmadiklar1 ve dili edinemedikleri
(Acquisition) i¢in dili gramer kurallar1 iizerinden o6grenmeye caligmalar1 ve

konusacaklar1 konu her ne ise onu 6nce L1 de diisiinlip L2 ye ¢evirmeye ¢alismalari
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en biiyiik sorun. Ikinci sebep ise yabanci dile kars1 gosterdikleri direng ve kafalarinda
olusturduklart “ben konusamam” seklinde yapilanan dil bariyeri.
15-  Asin ¢ekingen olmalar1 ve konusurken climleleri 6nce Tiirk¢e diisiiniip

sonra da Ingilizceye ¢evirmeleri.

ENGLISH VERSION

1- First of all, the anxiety of being criticized or even ridiculed when mistakes
are made. The continuation of this process that starts with the family (parents
'idealizing their children with the understanding of being free from mistakes in order
to raise a perfect child and comparing them with others) during the school years;
teachers' habit of correcting the mistake directly, even the attitude and behavior of
embarrassing the student by magnifying the error (verbal or body language) ); the
understanding that language learning requires special skills; the predominant use of
the grammar-translation method; speaking or allowing Turkish to be spoken rather
than English in lessons; the lack of activities that emphasize production skKills,
especially speaking skills; crowded class sizes; those who use English after classes
and lack of environments; not giving projects to speak outside of the classroom; the
understanding that one can be successful when studying English like other lessons;
exams measure more grammar, reading and writing knowledge rather than measuring
speaking; There are some issues such as the fact that the Turkish people do not have
the habit of reading Turkish books in English as well.

2- That they are timid.

3- Focusing on too much accuracy. To think that grammar and vocabulary
are sufficient to speak well.

4- Because they are insistent on using expressions specific to their native
language that they feel comfortable with, and these expressions do not have a full
equivalent in English, they often interrupt their speech and spend time translating
these expressions into English.

5- They are very hesitant and have difficulty in creating an environment in
which to speak.

6- Making mistakes while speaking, mispronouncing words.
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7- Being afraid of making mistakes and not being able to form sentences and
find words related to the topic.

8- Fear of making mistakes, lack of self-confidence, insufficient language
and vocabulary.

9- Speech ethics such as sentence theories, pronunciation problems, the
correct emphasis at the sentence and word level, speaking in mutual dialogues,
verbalization, formal-informal language selection.

10-  Not wanting to talk, hesitating and not willing to talk, hesitating to make
mistakes, not creating an environment to talk.

11-  Limited or incomplete speaking practices, their current prejudices about
English and the language learning process, and their hesitations in speaking for fear
of making mistakes.

12-  Students generally behave prejudiced on this issue since they do not have
ear habits (they do not watch/listen to movies, music, etc. in English). They have fears
that I will mispronounce it or pronounce it wrong. At first, they tend to speak Turkish,
we remind them 'you can do it, we learned it yesterday' and then they usually
remember and start to trust themselves more. If he does not remember, we can give
him the beginning and make him continue. We can answer with a smile (expressing
all of these in English) that | cannot understand you when you speak Turkish.

13-  Fluent speaking and pronunciation, of course, when the lack of grammar
is also involved, it becomes difficult to start production.

14-  The first reason is that they are not sufficiently exposed to the language
(Acquisition), so they try to learn the language through grammatical rules and try to
translate it into L2 by first thinking about whatever topic they will talk about. The
second reason is the resistance they show against foreign languages and the language
barrier formed in their minds as "I cannot speak™.

15-  Being extremely shy and thinking the sentences first in Turkish and then

translating them into English while speaking.
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6- 5.maddede belirtilen sorunlara karsi nasil ¢oztimler yontemleri uygulanabilir?

1- 5. Maddede belirtilen sorunlara kars1 6ncelikle ailelerin ¢gocuklarin hata yapmasi
durumunda dogal davranmalar1 hatta hatalarindan da Ogrenebildiklerini = siirekli
vurgulamalari; yani engelleyici degil, motive edici davranmalar1 gerekir. Okulda
Ogretmenlerin ise makul hatalarin iizerinde durmayip anlasilmayan veya yanlis
anlasilmaya neden olan hatalarda, dolayl diizeltme yontemlerini kullanmalari son derece
tesvik edici olur. Yani 6grencinin yapamadigini degil yapabildigini 6ne ¢ikarmak gerekir
—ki bunun i¢in de sinavlarin 6zellikle grammar, bilgisini 6ne ¢cikarmaktan ziyade konugma
becerisini onceleyecek sekilde dizayn edilmesi gerekir. Yabanci dil 6grenimi i¢in 6zel bir
yetenek gerekmedigi; her normal insanin dil 6grenebilecegi ancak uyulmasi gereken
kurallar oldugu ve bu kapsamda 6grencilere dil ¢alisma yontemlerini sadece sdylemeyip
onlara bu yontemleri uygulayabilecek projeler verilmesi son derece yararli olur. Yani; dil
Ogretmenlerinin, “Teach me I forget, show me I remember, involve me I learn.” felsefesi
dogrultusunda proje yaptirmalar1 yararli olur. Interaktif bir dil egitimi igin sif
mevcutlarinin 12’yi gegmemesi son derece dnemli bir etkendir. Ayrica 6grencilere bizim
sectigimiz degil onlarin seviyelerine ve begenilerine uygun okuma ddevleri vermeliyiz.
Co6ziim 6nerileri daha da gogaltilabilir ancak bunlarin tamamini yapmak bile Ingilizce
konusma becerisinin gelistirilmesi i¢in yeterli olacagi kanaatindeyim.

2- Ogrencileri konusma sirasinda diizeltme amagli bolmenin buna sebep verdigi
bilinmektedir. Speaking siirecinin sonunda feedback olarak yapilan genel diizeltmelerin
bu kaygiy1 azaltacagina inanirim. Bir diger sebebi ise gramer agirlikli dil egitim
sistemimiz olabilir. Buna c¢oziim olarak siirekli yenilenen metotlarin denenmesi
onerilebilir. Ogrencinin 6zgiiveni, kaygiyla yarattigi filtrenin deliklerini genisletebilecegi
gibi daraltabilir de.

3- Bu diisiinceler egitim deneyimlerinde edindikleri seyler olabilir. Yani kurumlarin
ve egitmenlerin konugma becerisine bakis acis1, ne kadar pratik olanagi sagladigi bunu
nasil yaptig1 vs.

4- Ogrencilere 6grendikleri yabanci dillerin anadillerinin farkli bir kopyasi olmadigi,
dolayisiyla ingilizce 6zelinde bakarsak kendilerine “Tiirkge ‘de bdyle bir ifade varsa
Ingilizce ‘de de olmasi gerekir.” diisiincesinin yanlis bir ¢ikarim oldugu aciklanmali.

5- Dogal konugma ortamlar1 (arkadas ¢evreleri) yaratabilirler ve dile maruz kalma

oranlarini artirabilirler (telefon, bilgisayar ya da dizilerin dilini Ingilizceye gevirerek).
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6- Ders akisinda konugma aktivitelerini yogunlagtirmak.

7- Diizenli ve her seviyeye uygun olarak Ogrencileri konusturacak aktiviteler
yapmak.
8- Smif i¢inde 6grencilere rahat bir ortam saglama, konusmalar i¢in tesvik etme,

hata yaptiklarinda kendi kendilerine diizeltmeleri i¢in firsat tanima, grup ¢alismalart.

9- Oncelikle basit, sirali  ve bilesik ciimle yapilar1 gretilmelidir. Ogrenci once
dinlemeli sonra o kelimeyi metin i¢inde gormelidir. Hi¢ duymadigr bir kelimeyi
ogrenciden dogru telaffuz etmesini beklemek akillica degildir.

10-  Ogrenciler konusmak icin ihtiya¢ duymali, bunun igin de kendi ilgi alanlarina ve
kelime dagarciklarina yonelik sorular sorulmali. Tasklar olusturulmali, grup ve partner
calismalar1 ve motivasyonla konusmaya tesvik edilmeli.

11-  Ogrenci odakli bir egitim olmali ve &grencilerin bireysel ozellikleri dikkate
alinarak 6grenciye konugma pratigi zamani verilmeli ve 6grenmeye basladiklar1 andan
itibaren Tiirkge kullanimini en aza indirgeyip Ogrencilerin dili dogal sinif ortaminda
kullanmalar1 saglanmali.

12-  Interaktif ders yaparak. Ogrenciyi motive ederek ve &grenciyi siirekli
konusturmaya calistirarak. Her bir 6grenciyi konusturmaya ¢alismaliyiz ama digerlerinin
ilgisini yitirmeden bunu yapmaliyiz. Birbirleriyle 6grendigimiz konuyla ilgili diyaloglar
yaptirabiliriz ve bunu yaptirirken 6grenci gruplarini da ¢ok 1yi ayarlamaliyiz.

13-  konusma beceresinin etkili ve verimli derste iizerine diisiilmeli buz o yiizden her
hafta konusma dersi koyduk iki ders ki1 hem akici ve dogru konusma {izerine caligmalar
yapalim bunu i¢in konusma becerisini gelistiren tiim teknikleri kullaniyoruz
kitaplarimizin konugma ce telaffuz boltimlerini asla atlamiyoruz.

14-  Smf igeresinde ilk giinden itibaren A1l seviyesi bile olsa ana dil kullanilmamali,
ogrenci kendini ifade edebilmek i¢in hedef dili kullanmak zorunda oldugunu bilmeli.
15- Ben kendi derslerimde elimden geldigince Ogrencilerimi konusmaya tesvik

etmeye ve ¢ekingenliklerini kirmaya ¢alistyorum.

1- Against the problems stated in question 5, families should always emphasize that
they act naturally in case children make mistakes and even learn from their mistakes; that
is, they should be motivating, not preventive. In school, it would be highly encouraging

for teachers to use indirect correction methods for errors that are not understood or cause
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misunderstanding by not dwelling on reasonable errors. In other words, it is necessary to
emphasize what the student can do, not what he cannot do - for this reason, the exams
should be designed in a way that prioritizes the speaking skill rather than emphasizing the
grammar knowledge. No special skills are required for foreign language learning; Every
normal person can learn a language, but some rules must be followed, and in this context,
it would be extremely beneficial to give students projects that can not only tell the
language study methods but also apply these methods to them. So; language teachers,
"Teach me | forget, show me | remember, involve me | learn.” It would be beneficial for
them to get projects done in line with their philosophy. Class size not exceeding 12 is an
extremely important factor for interactive language education. We also need to assign
students reading assignments that are appropriate to their level and tastes, not what we
chose. Solution suggestions can be increased further, but I believe that even doing all of
them will be enough to improve English speaking skills.

2- It is known that dividing the students during the speech for correction purposes
causes this. | believe that general correction made as feedback at the end of the speaking
process will reduce this anxiety. Another reason may be our grammar-based language
education system. As a solution to this, it can be suggested to try methods that are
constantly renewed. Student self-confidence can either widen or narrow the holes of the
filter created by anxiety.

3- These thoughts maybe things they have acquired in their educational experience.
In other words, the perspective of institutions and trainers on speaking skills, how many
practical opportunities it provides, how does it do it, etc.

4- If we look at the students in English in particular, there is a no different copy of
the foreign languages they have learned, so if we look at them, "If there is such an
expression in Turkish, it should also be in English.” It should be explained that the thought
is a false inference.

5- They can create natural conversational environments (friendships) and increase
their exposure to language (by translating the language of the phone, computer, or TV
series into English).

6- Concentrating on the speaking activities in the course flow.

7- To do activities that will make students talk regularly and at all levels.
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8- Providing a comfortable environment for students in the classroom, encouraging
them to speak, providing opportunities to self-correct when they make mistakes, group
work.

9- First of all, simple, ordered and compound sentence structures should be taught.
The student should listen first and then see that word in the text. It is unwise to expect the
student to pronounce a word he has never heard.

10-  Students should need to talk, and for this, questions should be asked about their
interests and vocabulary. Tasks should be created, group and partner work, and
encouragement to speak with motivation.

11- It should be a student-oriented education and considering the individual
characteristics of the students, the student should be given speaking practice time, and the
use of Turkish should be minimized from the moment they start learning, and students
should be able to use the language in a natural classroom environment.

12- By doing interactive lessons. By motivating the student and making the student
talk constantly. We should try to get each student to speak, but we must do it without
losing the attention of others. We can have dialogues with each other about the subject
we have learned, and while doing this, we should arrange the student groups very well.
13- Speaking skill should be considered in an effective and efficient lesson, so we
have given speaking lessons every week, let's work on both fluent and correct speech, so
we use all the techniques that improve the speaking skill, we never skip the speaking and
pronunciation parts of our books.

14-  From the first day in the classroom, the mother tongue should not be used, even
at the Al level, and the student should know that he has to use the target language to
express himself.

15-  Inmy lessons, | try to encourage my students to speak and break their inhibitions

as much as | can.
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7- Ur (1996) yaptig1 calismada 6grencilerin konusma sorunlarini “Cekinme, kendini ifade
edememe, diisiik veya diizensiz katilim, Anadil kullanma (diger 6grenciler ile anadil
kullanimini tercih etme)” olarak siralamistir. Bu sorunlar ile ilgili ne diisiiniiyorsunuz?

1- 5 ve 6. Maddelerde de belirttigim tizere Ur’un bu tespitlerine aynen
katiltyorum. Ciinkii saydigim tiim aleyhteki hususlar zaten ¢ok yiiksek olmayan dil
dgrenme motivasyonunu sifira indirmektedir. (istisna 6grenciler elbette var ancak gok
az.)

2- Bu sorun genel olarak en sik karsilastigimiz sorunlardandir. Ogrenen
bireyin 6zgiiveninin dnemli bir rol oynadigina inantyorum.

3- Hepsi genel olarak karsilastigimiz seyler.

4- Cekinme ve kendini ifade edememe aslinda anadilimizi kullanirken de
yasadigimiz sorunlar arasinda. Giinliik hayatta ¢cok fark etmesek de topluluk 6ntinde
konusmak zorunda kaldigimizda aslinda bu sorunlarin salt yabanci dil 6grenme
temelli sorunlar olmadigini goriiyoruz. Ogretmenler olarak bir topluluga hitap etmek
isimizin biiylik bir pargasi oldugundan ve buna alisik oldugumuzdan sinif i¢inde
konusma sansi verilen Ogrencilerin diisiik performanslarini 6grencilerin  sif
arkadaslarina alisma stirecini de g6z oniinde bulundurarak degerlendirmeliyiz.

5- Cok dogru bir siralama oldugunu diistiniiyorum. Cekindikleri i¢in yeterli

pratik yapamiyorlar, daha dogrusu yapmak istemiyorlar, haliyle derslere katilim

gosteremiyorlar.

6- Hepsi siklikla karsilagtigimiz sorunlar 6zellikle baglangi¢ seviyesindeki
ogrencilerimizde.

7- Katiliyorum.

8- Katiliyorum.

9- Katiliyorum.

10-  Kesinlikle katilryorum.

11-  Bu sorunlarin dil 6greniminde olumsuz etkiler biraktigini diisiiniiyorum.

12-  Olumlu anlamda motive etmeye ¢alismaliyiz. Ogrencilere soru sorarak,
birebir ilgilenerek, ona derste bir gorev/bir sorumluluk vererek bunu saglamaya
calisabiliriz. Ogrenci Tiirkge konusmaya basladiginda ona israrla Ingilizce cevap
vermeye ¢alismaliyiz. Ogrenci derse katildiginda 6grenciyi motive etmek daha kolay

oluyor ama Ogrenci hicbir kez bile katilmadiysa bu pek miimkiin olmuyor.
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Ogrencilerin ifadelerinden biraz kisiliklerini gdz oniinde bulundurarak ona gore
yaklagsmaliy1z diye diisiiniiyorum. Ogrenciyi bazen de sasirtmak gerekiyor ve onlari
anladigimizi hissetmelerini saglamak ¢ok dnemli.

13-  evet katiliyorum beyinde on tarafta duygusal affective donanim de biiyiik
etkendir ve tas tamam hata yapma korkusu ile orantilidir hepsi bir arada konusmay1
zorlagtirir.

14-  Ogrenciler hedef dil kullanmi konusunda motive edilmeli, telaffuz
hatalar1 hos karsilanarak yanlis telaffuzla ilgili sakalagmalara, birbirleri ile dalga
gecmelerine asla firsat verilmemeli. Ayni ana dili konusan bir sinif insanin birbiriyle
yabanci bir dilde iletisim kurmaya ¢aligsmalar1 baslarda her ne kadar 6grencilere tuhaf
bir durum gibi goriinse de, durumun yadirganmadan igsellestirilmesi ve normal bir
durum haline gelmesi i¢in 6grenciler dil edinimi hakkinda bilgilendirilmeli, yabanci
bir dilin fizik, kimya dersleri gibi formiillerle ve kural ezberleyerek degil, dinleme,
konusma, okuma ve yazma beceri lizerinde calisarak gelisebilecegi anlatilmali ve
bunun ancak dili siirekli kullanarak gerceklesebilecegi gosterilmelidir.

15-  Cekinme, kendini ifade edememe ve anadil tercihini baslica sebepler

olarak diisliniiyorum.

1- As | mentioned in questions 5 and 6, | fully agree with these determinations of
Ur. Because all the adverse issues | mentioned reduce the motivation for language
learning, which is not very high anyway, to zero. (Exceptional students, of course, but
very few.)

2- This problem is one of the most common problems in general. | believe that the
self-confidence of the learner plays an important role.

3- All of them are things we encounter in general.

4- Hesitation and the inability to express oneself are actually among the problems
we experience when using our mother tongue. Although we do not notice it much in
daily life, when we have to speak in front of the public, we see that these problems
are not solely based on learning a foreign language. As teachers, addressing a
community is a big part of our job, and we are used to it, so we should evaluate the
poor performance of students who are given the chance to speak in class, considering

the process of students getting used to their classmates.
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5- 1 think it is a very correct order. Because they are afraid, they cannot practice
enough, or rather they do not want to do it, therefore they cannot participate in the
lessons.

6- All of the problems we encounter frequently, especially for our beginner
students.

7- | agree.

8- | agree.

O- I agree.

10- | agree.

11- I think these problems have negative effects on language learning.

12- We should try to motivate positively. We can try to achieve this by asking
questions to the students, taking care of them individually, giving them a
task/responsibility in the lesson. When the student begins to speak Turkish, we must
persistently try to answer in English. When the student attends the lesson, it is easier
to motivate the student, but this is unlikely if the student has never even participated.
I think we should approach accordingly by considering the personalities of the
students a little bit from their expressions. Sometimes it is necessary to surprise the
student, and it is very important to make them feel that we understand.

13- Yes | agree, the emotional affective equipment on the front side of the brain is
also a major factor, and it is proportional to the fear of making mistakes. It makes it
difficult to talk altogether.

14- Students should be motivated to use the target language, and their
pronunciation mistakes should be welcomed, and they should never be allowed to
joke about wrong pronunciation or make fun of each other. Although it may seem like
a strange situation for a class of people speaking the same native language to
communicate with each other in a foreign language, students should be informed
about language acquisition, such as physics and chemistry lessons of a foreign
language, for the situation to be internalized and become a normal situation. It should
be explained that it can be improved by working on listening, speaking, reading, and
writing skills, not by memorizing the rules and formulas, and it should be shown that

this can only be achieved by using language continuously.
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15- I consider the main reasons for being hesitant, inability to express oneself, and
the choice of mother tongue
8- Simiftaki Ingilizce konusma ile ilgili miifredat, kaynak kitaplar ve uygulamalari
hakkinda ne diisiiniiyorsunuz?

1- Yine yukarida da belirttigim gibi; miifredatlar konusma becerisini 6ne
cikaracak sekilde dizayn edilmeli ve buna uygun yontemler kullanilmalidir. Film
izletmeli, belli konularda ve mekanlarda (turistik yerlerde) roportaj ve sunum
yapmalar1 gibi konusma becerisini ve rahathigin1 kazandiracak aktiviteler
planlanmalidir.

2- Oncelikle kaynaklar1 kullanip genisleterek oOgrencilere yon vermek
ogretmenin yaraticiligl ile dogru orantilidir. Giivenilir bir kaynak oldugu siirece
miifredatt ve kaynaklar1 siire¢ icerisinde en iyi sekilde degerlendirdigimize
inaniyorum. Bir de burada hazirlik 6grencilerinin motivasyonlari, bir akademik y1l
igerisinde ne kadar yol alabileceklerini belirleyebilir.

3- Yeterli degil.

4- Takip ettigim ders planinda ve yararlandigim materyallerde konusma
aktivitelerine yeterince zaman ayrildigini diistiniiyorum.

5- Kitaplarimiz dort beceriyi de iginde bulundurmaktadir, konusma i¢im
ayrica aktiviteler bulunmaktadir fakat bazi konulara gore 6grencilerin ilgisi artmakta
ya da azalmaktadir, 6rnegin; futbol ile ilgili olan konularda ¢ogu kiz 6grenci katilim
daha az gostermektedir. Moda ya da aligveris konularinda ise ¢ogu erkek 6grenci ya
katilim gostermek istememektedir ya da kisa cevaplarla konuyu gecistirmek
istemektedir.

6- Speaking practice i¢in ayr1 bir blok ayirtyoruz ve kitaplarda da Readings
listening lerden dnce warm up sorular1 6grencilerimizi konusmaya tesvik edebilecek
sekilde hazirlanmas.

7- Ozellikle baslangig ve ilk diizeylerde daha ilgi ¢ekici ve basit konusturma
aktiviteleri iceren bir miifredat hazirlanmasi gerektigini diistinliyorum.

8- Kullanilan miifredatlarina ve kitaplardaki aktivitelerin yeterli oldugunu
diisiiniiyorum fakat sinif mevcutlari ve takip etmemiz gereken miifredattan dolay: tim

ogrencilere esit ve yeterli konusma firsat1 tantyamadigimizi diisliniiyorum.
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9- Egitim miifredati, kullanilan kitaplar, yapilan sinavlar pandemi dncesine
gore hazirlandigi i¢in yetersiz kalmgtir.

10-  Ders kitaplarinin etkili oldugunu diisiinliyorum, Ogretmen ve Ogrenci
motivasyonu yeterli oldugu silirece konusma ortaminin saglanacagini diistiniiyorum.

11-  Calistigim kurumda ilgili miifredat ve uygun kaynaklarin kullanildigini
diisiiniiyorum. Sorun su ki dil 6grenimi uzun soluklu bir siire¢ ve iki yar1 yil i¢erisinde
baslangi¢ diizeyindeki bir 6grencinin B2 seviyesinde konusma becerisi kazanmasi
¢ok zor.

12-  Kaynak kitap olarak Pioneer in c¢ok basarili bir kitap oldugunu
diisiinmekteyim. Uygulamasi online derslerimiz i¢in ¢ok uygun. Dinleme, okuma,
kelime, gramer, telaffuz ve konusma alistirmalar1 var. Ekstradan alistirma kitaplar1 ve
kitabin arka sayfalarinda kelime listeleri, fiil listeleri ve gramer Ozetleri mevcut.
Biitiin bu alistirmalar giincel konulari ve yenilik¢i konular igeriyor ve bu da kitabi ilgi
cekici kiliyor.

13-  kitaplar cefr a gore artim zengin igerikli dogru yaklasimlarla hazirlanmigsa
dolayisiyla kullanilan her malzeme etkili ve verimlidir. Bizlerde ekstradan sorulardan
olusan speaking kitap¢ig1 kullaniyoruz kendimizin hazirladig:.

14-  Her hangi kitabr okutursaniz okutun zaten konugsma tiim boliimlerde
kullanilan bir beceri. Reading parcgas1 6ncesinde warm-up kisminda par¢a hakkinda
konusuluyor, keza okunan par¢anin anlam analizi kisminda da bolca speaking
aktivitesi yapiliyor. Listening aktiviteleri ayni sekilde. Speaking ayr1 bir ders olarak
okutulmasa bile zaten tiim becerilerin igine yedirilmis durumda keza bizim
okulumuzda ayr1 bir ders olarak da yapilmakta.

15-  Derslerde Tiirkce konusmuyoruz, sadece Ingilizce dilinde iletisim
sagliyoruz. Her hafta en az bir blok dersimizi speaking i¢in ayirtyoruz. Bunun yan
sira, speaking center ile de ogrencilerin ders dis1 speaking yapabilmesi i¢in destek

veriyoruz.

1- Again, as | mentioned above; Curricula should be designed in a way to
emphasize speaking skills and appropriate methods should be used. They should
watch movies, and activities such as making interviews and presentations on certain

subjects and places (touristic places) should be planned.
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2- First of all, directing the students by using and expanding the resources is
directly proportional to the creativity of the teacher. | believe we make the best use of
the curriculum and resources in the process as long as it is a reliable source. Here, the
motivation of the preparatory students can determine how far they can go in an
academic year.

3- It is not enough.

4- | think that enough time is allocated for speaking activities in the lesson plan |
follow and the materials | use.

5- Our books include all four skills, there are also activities for speaking, but the
interest of the students increases or decreases according to some subjects, for
example; most female students show less participation in football-related issues. On
the subject of fashion or shopping, most male students either do not want to participate
or want to pass the subject with short answers.

6- We reserve a separate block for speaking practice, and the warm-up questions
in the books are prepared in a way that can encourage our students to speak before the
Readings listening.

7- 1 think it is necessary to prepare a curriculum that is more interesting and
includes simple speaking activities, especially at the beginning and early levels.

8- I think that the curriculum used and the activities in the books are sufficient,
but I think we cannot give all students equal and sufficient speaking opportunities due
to the class sizes and the curriculum we need to follow.

9- Since the education curriculum, the books used, and the exams were prepared
before the pandemic, they were insufficient.

10- 1 think the textbooks are effective, as long as teacher and student motivation
is sufficient, I think that a speaking environment will be provided.

11- I think that the relevant curriculum and appropriate resources are used in the
institution where 1 work. The problem is that language learning is a long-term process,
and it is very difficult for a beginner to gain B2 level speaking skills in two semesters.

12- As a sourcebook, | think Pioneer is a very successful book. Its application is
very suitable for our online lessons. There are exercises for listening, reading,

vocabulary, grammar, pronunciation, and speaking. Extra workbooks and word lists,
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verb lists, and grammar summaries on the back pages of the book all of these exercises
contain current topics and innovative topics, which makes the book interesting.

13- If the books are prepared with the right approaches with increment rich content
according to cefr, therefore every material used is effective and efficient. We also use
a speaking booklet consisting of extra questions prepared by ourselves.

14- No matter what book you read; speaking is a skill used in all sections. Before
the reading piece, the piece is spoken about in the warm-up section, as well as a lot of
speaking activity in the meaning analysis section of the piece being read. Listening
activities likewise. Even if Speaking is not taught as a separate lesson, it is already
absorbed into all skills, and it is also taught as a separate lesson in our school.

15- We do not speak Turkish during the lessons, we only communicate in English.
We reserve at least one block lesson for speaking every week. Besides, we provide

support for students to speak out of class with the speaking center.

9- Sizce Ingilizce konusma becerileri Tiirkce konusma becerilerinden zor mudur?
Kolay midir? Neden?

1- Elbette insanin anadilinde konusmasi ¢ok daha kolaydir. Kimse hatanizi
dikkate almaz ¢iinkii dilin sahibi sizsiniz. Kendi dilinizi belli kurallar ¢er¢cevesinde
ama yine de istediginiz sekilde kullanma yetkisine sahipsiniz. Zira “Language is an
arbitrary system.”olduguna gore iletisim saglandigi siirece sorun yoktur. Ancak
Ingilizce konusmak; ihtiyaci, hatta zorunlulugu ve belli bir birikimi gerektirir. Ayrica
11 yasina kadar edinim gergeklesirken 11 yasindan sonra 6grenim one ¢ikar. Bu da
kural ezberlemenin gerekli oldugu anlayisina yol acar. Nitekim Orta 6gretim ve
tiniversitelerde mevcut durum da budur. Bir bagka husus, Tiirkiye’de ne yazik ki
yabanci dil 6grenimiyle ikinci dil 6greniminin farki ¢ok gézetilmeden kitap se¢imi ve
ogretim yontemleri belirlenmektedir. Oncelikle bizim dgrendigimiz ve dgrettigimiz
Ingilizcenin yabanci dil oldugu gergegini kabullenip ona gore kitap ve ydntemler
belirleyip uygulamaliy1z. Aksi takdirde ¢ok iyi kelime ve gramer bilgisi olan hatta
yazabilen ancak hi¢ konusamayan bireyler yetistirmeye devam ederiz.

2- Herhangi iki dilin karsilastirllmasinda olabilecegi gibi zorluklar1 da
kolayliklar1 da vardir. Iki dilin ortak ydnleri oldugu gibi farkli taraflar1 da vardur.

Ornegin Tiirkge’nin sondan eklemeli bir dil olmasi ama Ingilizce’de bunu
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kargilamayan durumlarin mevcudiyeti gibi. Hangi dil olursa olsun anadilin verdigi
rahatlik baskadir.

3- Sanmiyorum. Transfer edilebilen beceriler hatta. Karsilikli iletisim kurma,
sosyal beceriler evrenseldir az ¢ok kiiltlirel farkliliklar olmasi disinda. Bunlara dikkat
¢cekmek iyi olur. Dilsel farkliliklar da 6gretimin bir pargasi olduguna gore geriye
cogunlukla beceriyi gelistirmek icin neler yapilabilecegi kaliyor.

4- Tirkge’ deki {inlii/iinsiiz uyumunu disiiniirsek, bir yabanci i¢in Tirkce
konusmanin daha zor oldugunu diisiiniiyorum. Bizim i¢in de Tiirk¢e’de olmayan
sesleri dogru ¢ikarabilmenin ve kelime/ciimle vurgusunu dogru yapabilmenin zor
oldugunu diisiiniiyorum. Vurgu Ingilizce igin 6nemli olsa da bizim &nceligimiz
kelimenin bir sekilde anlagilabilir olarak telaffuz edilmesi oldugundan, Ingilizce
konusma becerileri 6gretiminin, Tiirk¢ce konugma becerileri 6gretimine kiyasla gorece
daha kolay oldugu soylenebilir.

oS- Daha kolay oldugunu diisiiniiyorum Ingilizce ’nin gramer yapismin.
Tiirkce *deki ¢cekimler ve zamanlar daha detayl:.

6- Tabi ki anadili tiirkge olan ve bu zamana kadar Ingilizceye fazla maruz
kalmamis 6grencilerimiz i¢in zor denebilir.

7- Neden? Her dilin farkli bir yapist oldugunu ve dil farki gozetmeksizin,
anadili olmadig1 i¢in her insan i¢in ikinci dilde konugsmanin ilk basta zor olacagini
diisiiniiyorum.

8- Kiiciik yastan itibaren Ingilizce diline maruz kalan kisilerde Tiirkce
konusma becerileriyle ayn1 zorlukta oldugunu diistiniiyorum fakat eger kisi yetiskin
yasta dil 6grenmeye basladiysa tabi ki Krashen ’in ‘Affective Filter Hypothesis’
devreye giriyor ve yabanci dil 6grenimini zorlastiriyor.

9- Tabii, Ingilizce yazildig1 gibi okunan bir dil olmadig igin Ingilizce
ogreniminde konusmay1 6gretmek daha zor.

10-  Anadilde konusma becerisi edinilir, sonradan &grenilmez, ayni sartlar
saglandig: siirece bu anadilde de yabanci dilde de aynidir.

11-  Tirkgenin yazildig1 gibi okunuyor olmasi, cinsiyet kategorisinin olmayis,
sistemli ve diizenli bir climle yapisinin olmasi Tiirkce konugma becerilerini
kolaylastirryor. Bunun Yanisira Ingilizce ‘nin televizyonda, dizilerde, filmlerde,

sokakta, bilgisayar oyunlarinda karsilarina ¢ikmalar1 dili kullanmay1 kolaylastiriyor.
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12-  Ingilizce konusma becerileri Tiirkgeden daha kolaydir, ¢iinkii Ingilizce
stirekli etrafimizda. Biraz ingilizce kaliplar 6grendigimizde kisa kisa diyaloglar
kurabiliriz ama bu Tiirk¢e dilimiz i¢in daha zordur diye diistinmekteyim.

13-  Ingilizceyi ¢ocuk sonradan yabanci dil olarak 6grendiyse zordur ikinci dil
ise direk kiiciik yasta 6grendiyse o kadar zor degildir tiirk¢e gibi 6grenenler ancak
bizde yabanci dildir tek suni ortam bu konuda sinif.

14-  Bu konu hakkinda objektif bir yorum yapamayacagim c¢ilinkii biri i¢ine
dogdugum bir dil digeri 11 yas itibariyle 6grenmeye devam ettigim bir dil, uzun
yillardir aldigim tiim egitimler ingilizce olmasina ragmen ana dilimde kendimi daha
ictenlikle ifade edebildigimi diisiiniyorum fakat bu kisiler bazinda farklilik
gosterebilir.

15-  Bence ikisini zorluk kolaylik a¢isindan karsilastirmak pek adil olmaz
¢linkii Tiirk¢e anadilimiz bir sekilde iyi ya da kotii konusma becerileri edindik.
Ingilizceyi 2. dil olarak dgrendigimiz ve miikemmel konusmaya calistigimiz icin
konusmanin zor oldugunu diisiiniiyoruz ve gdziimiizde biiyiitiiyoruz. Ogrencilerime
de hep bunu soylilyorum. Miikemmeli istemesek ve biraz kendimizi ifade ederken

rahat olsak ¢ok da giizel Ingilizce 6greniriz.

1- Of course, it is much easier to speak in one's mother tongue. Nobody cares
about your mistake because you are the owner of the language. You are authorized to
use your language within certain rules, but still, the way you want. Because there is
no problem as long as communication is provided since it is "Language is an arbitrary
system.” But speak English; requires a need, even an obligation, and a certain
experience. Also, while acquisition takes place until the age of 11, education becomes
prominent after the age of 11. This leads to the understanding that memorization is
necessary. This is the current situation in secondary education and universities.
Another point is that unfortunately, the difference between the book without a much-
favored choice of second language learning with foreign language learning and
teaching methods in Turkey is determined. First of all, we must accept the fact that
the English we learn and teach are a foreign language, and we must determine and
apply books and methods accordingly. Otherwise, we continue to raise individuals
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who have very good vocabulary and grammar knowledge, and even can write but
cannot speak at all.

2- There are difficulties in comparing any two languages, as well as ease. The
two languages have different aspects as well as common aspects. For example, the
fact that Turkish is an additive language but some situations do not meet this in
English. Regardless of the language, the comfort given by the native language is
different.

3- I do not think so. Even transferable skills. Mutual communication and
social skills are universal except that there are more or less cultural differences. It
would be good to draw attention to these. Since linguistic differences are also a part
of the teaching, what remains mostly to improve the skill.

4- Considering the vowel/consonant harmony in Turkish, I think it is more
difficult for a foreigner to speak Turkish. | think it is difficult for us to make sounds
that are not in Turkish correctly and to emphasize words/sentences correctly.
Although the emphasis is important to English, it can be said that teaching English
speaking skills is relatively easier than teaching Turkish speaking skills, since our
priority is to pronounce the word understandably.

5- I think it is easier to understand the grammatical structure of English. The
shots and times in Turkish are more detailed.

6- Of course, it can be difficult for our students whose mother tongue is
Turkish and who have not been exposed to English much until now.

7- Why is that? I think it will be difficult at first for every person to speak in
a second language, as each language has a different structure and is not a mother
tongue, regardless of language.

8- I think that people who have been exposed to the English language from a
young age have the same difficulty with their Turkish speaking skills, but if the person
starts learning the language at an adult age, of course, Krashen's 'Affective Filter
Hypothesis' comes into play and makes foreign language learning difficulties.

9- Of course, teaching speaking in English learning is more difficult, as

English is not a language to read as it is written.
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10-  The skill of speaking in the mother tongue is acquired, it is not learned
later, as long as the same conditions are met, this is the same in the mother tongue
and a foreign language.

11-  The fact that Turkish is read as it is written, the absence of a gender
category and a systematic and regular sentence structure facilitate Turkish speaking
skills. Also, the fact that English appears on television, in series, movies, on the street,
and in computer games makes it easier to use the language.

12-  English speaking skills are easier than Turkish because English is around
us all the time. When we learn some English patterns, we can make short dialogues,
but I think this is more difficult for our Turkish language.

13-  If the child later learned English as a foreign language, it is difficult, the
second language is not so difficult if he learned it directly at a young age. Those who
learn Turkish like Turkish are the only foreign language in our classroom.

14- | cannot make an objective comment on this issue because one is a
language | was born into and the other is a language | continue to learn as of the age
of 11, I think I can express myself more sincerely in my native language, although all
the training | have received for many years is English, these may differ based on
individuals.

15- I think it would not be fair to compare the two in terms of difficulty and
convenience because our Turkish native language somehow acquired good or bad
speaking skills. Since we learn English as a second language and try to speak
perfectly, we think it is difficult to speak and we overestimate it. | always say this to
my students. We will learn English very well, even if we do not want perfection and
are comfortable expressing ourselves a little.

10- Ingilizce konusma becerilerini artirmak igin hangi yaklasimlar kullanilabilir?

1- Ingilizce konusma becerilerini arttirmak icin dncelikle klasik den vaz
gecmek; Holistik yaklasim, Suggestopedia, Total Physical Response ve
Communicative Language Teaching (CLT) yaklasimlar1 6ne ¢ikarmak gerekir.

2- Cogumuz geleneksel yaklasimlart kullaniriz derslerimizde. Ogrencinin
seviyesine gore degiskenlik gosterebilir. Eger ¢ok baslangigc seviyesindeyse
mimiklerimizi kullanarak, daha ileri seviyelerde pair ya da group diyaloglariyla

ilerleyebiliriz. Bir digeriyse discussion yaratarak bireysel olarak s6z alip fikir ortaya
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koyabilecekleri yaklasimlar olabilir, burada brain map olusturulmasi aktiviteleri daha
ilgi cekici hale getirebilir. Benim en ¢ok tercih ettigim birbirleriyle konusabilecekleri
pair speaking aktiviteleri.

3- Genel olarak ise yarayan stratejiler: hazirlik yapmay1 ( konusulacak konu
ili ilgili sahip olunan bilgiyi aktiflestirmek, derlemek, toparlak vs. igin), prova
yapmak, task 1 tekrar etmek gibi teknikler hem akiciligi hem dogrulugu arttirir. Bunlar
disinda da Ogrencilere kullanabilecekleri hazir kaliplar 6rnegin; I see your point, what
I am trying to say is vs., duraksama esnasinda basvurabilecekleri yapilar 6r; you
know, I mean vs , paraphrase yapmak ve bunun gibi stratejiler 6gretilebilir.

4- Dil 6gretimine gereginden fazla analitik bakilmasinin dogru olmadigini
diisiiniiyorum. Cesitli beceriler(yazma, konusma gibi) ayr1 ayri ele alinabilir olsalar
da, birbirlerinden tamamen bagimsizdirlar demek pek dogru olmayacaktir. Once
Ogrencilerin daha giiclii olduklar1 yonleri(okudugunu anlama, yazma...vb) one
cikarilip, konusma aktiviteleri de bu beceriler 6gretilirken dersin bir pargasi haline
getirilebilir. Basit bir cevabin 6grenci tarafindan sesli sdylenmesi bile konusma i¢in
yardimci bir aktivite olacaktir.

5- Miifredat konugsmaya daha agirlik verebilir ya da daha gercek hayattan
materyaller ile anlamli ve gercek¢i konugma ortamlar: yaratilabilir.

6- Cocuklarin ilgilerini ¢ekebilecek pek ¢ok Ingilizce dizi ve film mevcut. Bu
yayinlari izleyerek hem eglenip hem de Ingilizcelerini gelistirebilirler. Nitekim bu nu
sik yapan Ogrencilerimin daha rahat kendilerini ifade edebildiklerini ve daha giizel
telaffuza sahip olduklarini gézlemliyorum.

7- Ingilizce konusma becerilerini artirmak icin dinleme, okuma, yazma ve
kelime- gramer c¢aligmalari ile birlikte yiiriitilmesi esasini igeren yaklagimlar
kullanilmalidir.

8- Dil 6grenimini gelistirme (kelime 6grenimi), siklikla pratik yapma (siif
ici ve smif dis1), 68rencileri motive edici eglenceli grup ve sinif aktiviteleri
uygulamak, 6grencilere sinif i¢i sesli okuma yaptirmak.

9- Oncelikle 8-10 kisilik siniflarda ders yapilmalidir.

10-  Ogrencilerin birbiriyle etkilesim halinde olmasini saglayan tiim yaklasim

tiirleri uygun olacaktir.
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11-  Gramer agirlikli egitim insani Ingilizceden sogutuyor. Siirekli gramer
kurallariin yazilmasi, okunmasi, tiim dil bilgisi kurallarimin pes pese verilmesi,
konusma pratiginin hi¢ yapilmamas: Ingilizceyi sikici bir dil haline getiriyor.
Ogrenme, kullanilarak, konusularak ger¢eklesmeli, asama-asama 6grenilen kelime ve
kurallar konusma pratigine dokiilmelidir. Ingilizce altyazilar ile yaym yapan
televizyon kanallar1 bulunmaktadir. Cogu insan bu televizyon kanallarini takip ederek
ingilizce anlama yetenegini gelistirmeye ¢alismaktadir. Ogrencilere bu gibi kanallart
izlemeleri, internet iizerinden kendi ilgi alanlarinda paylasimlari, konugmalari
dinlemeleri-izlemeleri tesvik edilmelidir. Sinif igerisinde bol bol diyalog yazmalari
ve okumalar1 cesaretlendirilmelidir.

12-  Giinliik hayatta/evde ingilizce konusmaya galismak. ilk etapta bu kelime
ve isaretlerle yapilabilir, fakat gelistikge ciimleler halinde olacaktir. Ogrenciler zevk
aldiklar1 film, dizi, programi orijinal dilinde izlemeli ve ayrica ingilizce miizikler
dinlemeliler ve sarkilarin liriklerine eslik edebilirler. Arkadaslar arasinda birbirleriyle
ingilizce konugsmaya caligmalilar. Tek tek kelime 6grenmek yerine ifade 6grenmeleri
onlar i¢in daha avantajli olacaktir. Ozellikle grendikleri kelimeleri/ifadeleri giinliik
hayatlarinda kullanmaya ¢alismalilar. Yabanc1 bir 6grenci ile mail arkadasi olabilirler
ve birbirlerine Ingilizce mail atabilirler.

13-  Communicative approach ile birlikte impromptu speech yapilmali
sunumlar olabilir aslinda kitaplarda ve derslerde verdikleri her cevap bunu
gostermektedir.

14-  Dilin konusuldugu ortamlarda bulunmak, yabanci 6grencilerle kurulacak
dostluklar, miimkiinse yabanci1 dilin konusuldugu iilkelerde bulunmak, speaking club
tarz1 aktivitelere katilmak aklima ilk gelenler.

15-  Online ve interaktif birgok aplikasyon var. Bunlar ders i¢inde ve ders
disinda kullanilabilir. Yabanci konugsma arkadaglar1 bulunarak onlarla giinliik dilde

konusmak i¢cin 6grenciler desteklenebilir.
1- To increase speaking skills in English, first of all, giving up on classical;

Wholistic approach, Suggestopedia, Total Physical Response and Communicative
Language Teaching (CLT) approaches should be highlighted.
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2- Most of us use traditional approaches in our lessons. It may vary according to
the level of the student. If we are at a very beginner level, we can move forward with
pair or group dialogs at more advanced levels using our gestures. Another one may
be the approaches where they can create discussions and express their opinions
individually, creating a brain map here can make the activities more interesting. My
most preferred are pair speaking activities where they can talk to each other.

3- Strategies that work in general: techniques such as preparing (activating,
compiling, clearing, etc.), rehearsing, repeating the task, increase both fluency and
accuracy. Apart from these, ready-made molds that students can use, for example; 1
see your point, what | am trying to say is, etc., structures they can refer to during a
pause e.g.; You know, | mean, etc., paraphrasing and strategies like this can be taught.

4- | think it is not right to look at language teaching more analytically than
necessary. Although various skills (such as writing, speaking) can be handled
separately, it would not be correct to say that they are completely independent of each
other. First, the strengths of the students (reading comprehension, writing, etc.) can
be highlighted and speaking activities can be made a part of the course while teaching
these skills. Even saying a simple answer out loud by the student will be a helpful
activity for conversation.

5- The curriculum can give more weight to speaking or meaningful and realistic
speaking environments can be created with more real-life materials.

6- Many English TV series and movies can attract the attention of children. By
watching these publications, they can both have fun and improve their English. 1
observe that my students who do this frequently can express themselves more easily
and have better pronunciation.

7- To increase English speaking skills, approaches including listening, reading,
writing, and working together with vocabulary-grammar studies should be used.

8- Developing language learning (vocabulary learning), practicing frequently (in
and out of the classroom), applying fun group and classroom activities that motivate
students, making students read aloud in the classroom.

9- First of all, lessons should be done in classes of 8-10 people.

10- All types of approaches that enable students to interact with each other will

be appropriate.
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11- Grammar-based education turns people off from English. Constantly writing
and reading grammar rules, giving all grammar rules one after another, and not
practicing speaking at all makes English a boring language. Learning should be
realized by using and speaking, and the words and rules learned step by step should
be put into speaking practice. Television channels are broadcasting with English
subtitles. Most people try to improve their English comprehension by following these
television channels. Students should be encouraged to watch such channels, to share
their interests on the internet, to listen to speeches. They should be encouraged to
write and read a lot of dialogue in the classroom.

12- Trying to speak English in daily life / at home. In the first place, this can be
done with words and signs, but as it develops, it will be in sentences. Students should
watch the movies, TV series, and programs they enjoy in their original language and
also listen to English music and accompany the lyrics of the songs. They should try
to talk to each other in English among friends. It will be more advantageous for them
to learn expressions instead of learning individual words. In particular, they should
try to use the words/expressions they have learned in their daily lives. They can
become e-mail friends with a foreign student and send each other e-mail in English.

13- With the communicative approach, there may be presentations with
impromptu speech every answer they give in books and lessons shows this.

14- Being in environments where the language is spoken, friendships to be
established with foreign students, if possible, visiting countries where the foreign
language is spoken, participating in speaking club-style activities are the first things
that come to my mind.

15- There are many online and interactive applications. These can be used in and
outside of the classroom. Students can be supported to talk to them in everyday

language by finding foreign-speaking partners.
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