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OZET

PANDEMIi DONEMINDE OKUL ONCESI iINGILiZCE OGRETMENLERININ
DEGISEN EGITiM METOTLARI VE SUREC BOYUNCA KARSILASTIKLARI
ZORLUKLAR

llgaz Tuncel
Yiiksek Lisans Tezi
Yabanci Diller Egitimi Anabilim Dali
Ingiliz Dili Egitimi Tezli Yiiksek Lisans Programi
Danisman: Prof. Dr. Aysu Aryel Erden

Maltepe Universitesi Lisansiistii Egitim Enstitiisii, 2023

Covid-19 pandemisi hem global hem de ulusal 6lgekte neredeyse tiim meslek gruplarinin
is akislarinda zorunlu degisiklikler yapmasina sebebiyet vermistir. Tirkiye’de de
bakanliklarin aldiklar1 kararlar ve yonetmelikler dogrultusunda egitim kurumlarinin

isleyis sekillerinde ciddi degisiklikler yaganmistir.

Bu ¢alismada, 6zel okul &ncesi egitim kurumlarinda calisan Ingilizce 6gretmenlerinin
literatlire uzaktan egitim diye gecen teknolojik aletler ve altyap: ile uzaktan egitim
vermeyi amaglayan modele zorunlu geciste degisen aktivite ve materyal kullanimlari,
yasadiklar1 zorluklar ve bdyle bir siirecin tekrarlanmasi durumunda nelerin farkl

yapilmasini istedikleri incelenmistir.

Calismanin literatiir taramasinda uzaktan egitimin yillar boyunca gelisimi, Covid-19
pandemisi siiresince Tiirkiye’de uzaktan egitimin nasil yapildigini, okul dncesi egitimin
globalde ve Tiirkiye’deki durumu, okul dncesi yas grubu ile uzaktan egitim ve uzaktan
egitim siirecinde Ogretmenlerin, Ogrencilerin ve velilerin yasadiklar1 zorluklardan

bahsedilmistir.

Calisma bir vaka analizi olarak tasarlanmistir. Orneklem grubu i¢in Istanbul’da 2020-

2021 yilinda uzaktan egitim ile okul &ncesi yas grubundaki gocuklara Ingilizce dersi



vermis 15 dgretmen segilmistir. Ogretmenlere, arastirmacinin damismani ile beraber
hazirladig1 yar acik anket GoogleForms araciligi ile dagitilmig ve verdikleri cevaplar

arastirma sorularina gore agiklanmustir.

Calismaya, 15 katilimci katilmis olup verdikleri cevaplara gore geleneksel egitime gore
materyal kullaniminda en biiyiik degisimin video, ¢izgi film ve sarkilari igeren gorsel
kullanimindaki artis oldugunu belirtirken, ¢ocuklara uygun online egitici oyun siteleri de
katilimcilarin egitim siireglerine ekledikleri yeniliklerden olmustur. Katilimcilarin bu yas
grubu ile yasadiklar1 en biiylik zorluklar arasinda simnif i¢i disiplini saglamak ve ¢ekingen
ogrencileri derse tesvik etmek olmustur. Katilimeilarin biiylik bir kismi, kendi internet
altyapilarinin, teknolojik aletlerinin ve ev ortamlarinin uzaktan egitime uygun oldugunu
belirtmistir. Bir daha boyle beklenmedik bir siirecin tekrarlanmasi durumunda ise
katilimeilar 6grencilerin de internet altyapilarinin ve ebeveyn-6gretmen-okul is birliginin

geligsmesi gerektigini belirtmistir.

Anahtar Sozciikler: uzaktan egitim, okul 6ncesi uzaktan egitim, Covid-19 doneminde

egitim, okul dncesi dil egitimi,
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ABSTRACT

A STUDY ON THE CHANGING EDUCATION MODELS AND DIFFICULTIES
EXPERIENCED BY TEACHERS TEACHING ENGLISH TO PRESCHOOLERS
IN TURKEY DURING THE PANDEMIC PERIOD

llgaz Tuncel
Master Thesis
Department of Foreign Languages Education
English Language Teaching Program with Thesis
Thesis Advisor: Prof. Dr. Aysu Aryel Erden
Maltepe University Graduate School, 2023

The Covid-19 pandemic has caused almost all professional groups to make mandatory
changes in their workflows, both globally and nationally. In Turkey, there have been
serious changes in the way educational institutions operate in line with the decisions and

regulations taken by ministries.

In this study, the changing use of activities and materials of English teachers working in
private pre-school education institutions during the mandatory transition to distance
education, the difficulties they experienced and what they would like to do differently in

case such a process is repeated were examined.

In the literature review of the study, the development of distance education over the years,
how distance education was carried out in Turkey during the Covid-19 pandemic, the
situation of pre-school education globally and in Turkey, distance education with the pre-
school age group and the difficulties experienced by teachers, students, and parents during

the distance education process. has been mentioned.

The study was designed as a case study. For the sample group, 15 teachers who taught
English to preschool age children via online education in Istanbul in 2020-2021 were

selected. The semi-open survey prepared by the researcher with her advisor was

vii



distributed to the teachers via GoogleForms, and their answers were explained according
to the research questions.

15 participants participated in the study, and according to their answers, they stated that
the biggest change in material use compared to traditional education was the increase in
the use of visuals including videos, cartoons, and songs, while online educational game
sites suitable for children were among the innovations that the participants added to their
education processes. Among the biggest difficulties experienced by the participants with
this age group were ensuring discipline in the classroom and encouraging shy students to
study. Most participants stated that their internet infrastructure, technological devices,
and home environments were suitable for distance education. In case such an unexpected
process happens again, the participants stated that the students' internet infrastructure and

parent-teacher-school cooperation should be improved.

Key Words: distance education, preschool distance education, education in the Covid-
19 period, preschool language education
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GENISLETILMIS TURKCE OZET

PANDEMIi DONEMINDE OKUL ONCESI iNGILiZCE OGRETMENLERININ
DEGISEN EGITiM METOTLARI VE SUREC BOYUNCA KARSILASTIKLARI
ZORLUKLAR

Korona pandemisi tiim diinya ile beraber Tiirkiye’de de hayatin neredeyse her alaninda
beklenmedik ve ciddi degisikliklere sebebiyet vermistir. Egitim 6gretim siiregleri de
pandemi ile ¢ok ani degisimler yasamistir. Tiirkiye’de Covid-19 viriisiine dair ilk vakanin
11 Mart 2020 tarihinden sonra goriilmesi ile neredeyse tiim okullarda egitim uzaktan
egitim ile slirdiiriilmiis ve ayrica devlet otoriteleri tarafindan 0-20 yas arasi ¢ocuklara

sokaga ¢ikma kisitlamasi getirilmistir.

Milli Egitim Bakanlig: tarafindan altyapisi daha dnceden olusturuldugu icin siire¢ baslar
baglamaz aktive olan EBA TV, halihazirda bulunan igeriginin ilk 6gretim derecesinden
baslamasindan dolay1 kullanilmaya ilk baslandigi 2019-2020 bahar doneminde, ilkokul
derecesinden itibaren kullanilabilmistir. Ozel egitim kurumlari ise kimi zaman kendi
altyapilarinda mevcut olan sistemleri ya da EBA TV’yi kullanarak uzaktan egitimi
saglamislardir. EBA TV’de okul 6ncesi yas grubu i¢in sadece Tiirkge igerikler ise ancak
2020-2021 yilinda uygulamaya konulabilmistir.

Tiirkiye’de hem okul dncesi egitimin zorunlu olmamasi hem de zorunlu yabanci dil
egitiminin ilkokul 2. Smif seviyesinden baglamasindan dolayi ise okul 6ncesi seviyesinde
yabanci dil egitimi veren 6gretmenlerin, okur-yazarlik ve teknolojik okuryazarlik orani
diisiik olan bu yas grubu ile bu siireci ortak bir miifredat olmamasindan dolay1 nasil

yonettigi belirsizdir.

Bu aragtirmanin amaci da bu siiregte okul Oncesi seviyesinde egitim veren yabanci dil
ogretmenlerinin egitim siireclerinde kullandiklar1 aktiviteler ve materyallerde ne gibi
degisiklikler yapmak zorunda kaldiklarini, uzaktan egitim siirecinde sinif yonetimi ve

fiziksel kosullarda nerelerde zorlandiklarini anlamaktir. Ayrica arastirma zorunlu uzaktan



egitimin olas1 bir kosulda tekrarlanmas1 durumunda, 6gretmenlerin siirecte nelerin farkli

olmasini istediklerini de anlamay1 amaglamaktadir.

Arastirma i¢in Istanbul’da Covid-19 pandemisi uzaktan egitim siirecinde uzaktan yabanci
dil egitimi veren iki 6zel anaokulu segilmistir ve burada Corona pandemisinde uzaktan
calisan 15 &gretmen arastirmanin rneklem grubunu olusturmustur. Ogretmenlerden,
aragtirmaci tarafindan hazirlanan ve tez danismaninin onay verdigi, bu tezin en sonunda
bulunan literatiir taramasi sonucunda olusturulmus veri toplama formu ile veriler

toplanmustir.

Ogretmenlerden 9 (%60) tanesi daha &nce uzaktan egitim deneyimi olmadigmi
belirtmistir. Ogretmenlerden 9 (%40 +%20) tanesi simif i¢ci materyalleri kendi
hazirladigini belirtirken, yalniz 2 (%13,3) tanesi sinifta kullandig1 materyalleri uzaktan
egitime dahil etmekte zorlandigini belirtmistir. Ogretmenlerden bir tanesi zorlugun
bilgisayarlarin altyap1 farkliligindan kaynaklandigini belirtirken digeri fiziksel bir
materyalinin, uzaktan egitim de ayni etkiyi yaratmadigini ve zorlandigini belirtmistir.
Katilimcilar 6s1 (%40), sinif ortamindan farkli olarak uzaktan egitimde video, sarki ve
cizgi film gibi egitici materyallerin daha sik kullamldigindan bahsetmistir. Ikinci olarak
ise 6gretmenlerden 4 (%26,6) tanesi fiziksel aktivitelerin online egitimde 6ne ¢iktigindan

bahsetmistir.

Aragtirmanin ikinci kisminda 6gretmenlerin, sinif ve 6grenci yonetiminde yasadiklari
zorluklar anlagilmaya galisilmistir. Ogretmenlerden 8 (%33,3 +%20) tanesi dgrencilerin
bilgisayar okuryazarliklarinin yetersiz oldugunu belirtmistir. Ogretmenlerin 8 (%46,6 +
%06,6 ) tanesi 6grencilerin aktif sinif i¢i katiliminda zorluklar yagsadigini belirtirken, 11
(%33,3 + %40) ogretmen de Ogrencilerin ev ortamimin derse uygun olmadigini

belirtmistir.

Arastirmanin {i¢iincii kisminda, O6gretmenlere kendi uzaktan egitim deneyimlerinde
fiziksel olarak yasadiklar1 zorluklar ile ilgili sorular yoneltilmistir. Ogretmenlerden 11
(%13,3 + %060) tanesi kendi teknolojik aletlerinin uzaktan egitim siireci i¢in yeterli
oldugunu séylemistir. Ogretmenlere kurumlarindan destek goriip gérmedikleri ile ilgili
baska bir soru yoneltilmistir. 7 6gretmen (%40 + %6,6) yeterli destek gormedigini
belirtmistir.



Arastirmanin en son kisminda ise 6gretmenlere Covid-19 pandemisinde yasadigimiz gibi
uzaktan egitimin tekrarlanmasi durumunda nelerin farkli olmasini istedikleri sorulmustur.
Ogretmenlerin 6 kisi (%40) ile en ¢ok belirttigi farklilik, 6gretmen, okul ydnetimi ve
ebeveyn is birliginin artmast olmustur. 4 O6gretmen (%26,6) ise, ders saatlerinin

kisaltilmasi1 gerektigini belirtmistir.

Bu aragtirmanin sonucunda, Covid-19 pandemisinde uzaktan egitim yolu ile ders isleyen
Ingilizce 6gretmenlerinin en ¢ok video, sarki ve ¢izgi film materyallerini ders planlarina
ekledikleri ortaya cikmustir. Ogretmenlerin, bilyilk bir cogunlugu ise ogrencilerin
yaslarmin gerektirdikleri sebeplerden dolayr smif i¢i disiplini saglamakta, 6grencileri
derse dahil etmekte zorlanmustir. Ogretmenlerin kendilerinin ise, uzaktan egitim
siirecinde yasanan fiziksel zorluklar ile oOrtiismeyen bir deneyimleri olmustur.
Ogretmenlerin ¢ogunlugu, kendi ortamlarinin ve aletlerinin online egitim siireci igin

yeterli oldugunu belirtmistir.

Arastirma Istanbul’da yasayan 15 6gretmenin katilimi ile gergeklestirilmistir. Bu yiizden
kisithiliklar igermektedir. Arastirmayr ileriye tagimak isteyen arastirmacilara egitim
siirecine katki saglayan diger katilimcilar (veli, Ogrenci, okul yOnetimi...) ile
kargilagtirmali bir aragtirma, diger egitim seviyelerinde ders veren oOgretmenlerle
karsilastirmali bir arastirma, kontrol grubu olusturulup arastirmacinin kendi gézlemleri

ile yaptig1 daha detayli bir arastirma yapmasi 6nerilmektedir.
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CHAPTER 1. INTRODUCTION

This study tries to seek an answer on the change of educational practices and the
challenges faced by English teachers of preschoolers during the Covid-19 pandemic. The
statement of problem, the research questions, the significance of the study, the study's

assumptions, limitations, and definitions are all included in this chapter of the research.

1.1 Statement of the Problem

Since the first case was announced in March 2020 in Turkey, the Covid-19 pandemic has
had an array of impacts on every individual and every profession. The rapid shutdown of
schools and the conversion of the entire educational system to online learning made

teachers one of the occupational groups most impacted by this pandemic.

Like other nations, Turkey looked for a solution to the schooling issue as soon as the
corona pandemic began. While EBA TV was being introduced by MONE, state schools
already had the necessary infrastructure in place. Private schools developed their own
platforms or used various teleconferencing tools to conduct live classes. It is unknown;
however, what kind of path pre-school foreign language teachers took during this time,
as obligatory education in the national education curriculum begins at the primary school
level and compulsory foreign language instruction is starting from the second grade.

Considering the age group in which the teachers at the target of the research work, first,
it is a question mark whether the students are competent enough to use computers or other
technological devices during online education period in which technological literacy
gains vital importance. It is also well-known that a wide range of educational resources
(coloring books, games, posters, props, etc.) and approaches stand out when the target
age group for teachers is considered. In this age group where there is no common
curriculum or online education platform, it is still unknown how teachers revised their
traditional education activities and materials for online education. Additionally, one of
the biggest difficulties of teachers working with the preschool age group is that the

concentration span of this group is very limited. In online education, which is already a



challenging process for everyone, how teachers provide this discipline is an important

point to be examined.

On the other hand, one of the biggest difficulties encountered in the online education
process is the lack of infrastructure and technological tools. Since the process is
completely dependent on technology, the inadequacies of both teachers and students

contribute very negatively to the process.

Therefore, the goal of this study is to understand how English teachers of the preschool
age group have changed their methods of teaching in response to the Covid-19 pandemic
as well as the difficulties they have encountered due to problems with discipline in the
classroom, academic performance, and physical conditions.

1.2 The Research Questions

The goal of this research is to gain insight into the changing educational materials and
activities that Turkish preschool English teachers adopted as well as the obstacles they
encountered during the Covid-19 pandemic. As a consequence of the research, it is aimed
to gain precise knowledge regarding how teachers' instructional materials and activities
changed throughout the Covid-19 outbreak and to understand the challenges teachers
came across at the time. The difficulties teachers encountered during the Covid-19
pandemic were broken down into three categories: classroom management, student

performance, and physical challenges.

Considering the difficulties brought by online education, which is a sudden
transformation for teachers working with all age groups, the research will examine three
main topics with sub-questions for teachers who the target of the research is. These topics
are the changing education materials and activities in this process, the difficulties
experienced in the classroom management of teachers and student performance, and the

physical difficulties experienced by teachers.
Therefore, these three main research questions will shape the research.

— RQ 1: What kind of changes did the teachers make in the education materials or

activities during Covid-19 period?



— RQ 2: What challenges did teachers face in classroom management and student

performance in online education?

— RQ 3: What physical difficulties did teachers encounter during the online education

process?

In addition to the research questions, to understand the demographic structure of the
participants, some questions will be asked about their age, professional experience and

educational status in a way that will not harm their personal rights.

This study tries to figure out the changes and challenges encountered by a specific group
of teachers in their professional experience in a specific situation. For this reason, both
the common difficulties experienced by all teachers in the online education process during
the Covid-19 period and the experiences of teachers working with the specified age group

(preschoolers) will be discussed and examined.
1.3 The Significance of the Research

The world underwent a tremendous transformation shortly after the first Covid-19 case
surfaced. It was clear that educational institutions were among the institutions most
impacted by this transition. Educational institutions at different levels in different
geographies of the world have undergone unpredictable changes and the first steps have

been taken for the education system of the future.

Turkish educational institutions were able to successfully handle this process using both
the state-created mechanisms and technological assistance. Potential issues were reduced
by the employment of a uniform curriculum throughout the nation beginning in primary
schools. However, since pre-school education is not compulsory and a common
curriculum is not used in Turkey, it is not known exactly how pre-school education is

maintained in the Corona pandemic.

With this study, it is aimed to better understand the approaches preschool English teachers
take in adjusting to online instruction for the age group they work with as well as the
challenges they face. This research aims to ascertain the situation for a specific group and

hopes to form an idea to avoid the same issues in a possible transition to online education



in the future because there isn't a lot of information available on this change process and

the problems experienced during the Covid-19 period for this specific target group.
1.4 Statement of Assumptions

It is believed that the participants in this study will provide accurate and consistent
responses to the survey's questions as well as to its demographic questions. In addition,
the survey prepared by the researcher in line with the literature review is expected to
present accurate information in a way that will answer the research questions. It is also

considered that the data collection tool can collect appropriate information.

Preschool foreign language teaching materials and activities vary due to the difference in
mental development of the age group and the characteristics of the age group. The
transition to online education has been challenging for this age group, which is currently
demanding and requires different methods in the learning process. The unpreparedness
of teachers and children for this transition, and physical inadequacies negatively affected

the learning process.
1.5 Limitations

The results of this study are only relevant to the survey utilized for gathering the data.
The research was further constrained by the socio demographic makeup of the
participants and their responses. Additionally, the research's data spans the school year
2020-2021, which falls during the corona epidemic.

1.6 Definitions

Preschoolers are defined as children between the ages of 36 and 72 months who have
received pre-school instruction, according to a regulation created by the MONE's basic
education directorate in 2013. The main goals of this education, according to this rule
created by the MONE, are to give children in this age range essential life skills, teach
them how to use Turkish appropriately, and get them ready physically and

psychologically for primary school using a game-based approach.

The literature on online education is vast and there are many definitions with the exact
definition of online education. According to the article written by Singh and Thurman
(2019), online education is a learning experience that can be accessed through various

technological devices in a synchronized or asynchronous manner via the Internet.



And finally, to briefly summarize the corona pandemic and its effects on education, the
WHO describes the corona virus as a moderate to severe respiratory disease brought on
by the SARS-CoV-2 virus. Due to this disease, which suddenly turned into an
international pandemic, and the sudden closures, UNESCO says that the education life of
more than 1.5 billion students has been affected, and that this effect will continue until
2030 for some disadvantaged groups.



CHAPTER 2. LITERATURE REVIEW

2.1 Online Learning

In the following part of the study, it will be stated how online education was perceived
and developed by researchers until the Covid-19 pandemic, how it developed with the
Covid-19 pandemic, and what kind of process was followed in online education during

the corona pandemic in Turkey.

2.1.1 Online learning until 2019

Examining the articles written on online education up until 2019 reveals that it was seen

significantly differently than it is today.

Starting with the definitions made by scholars, in 1996 Mclsaac and Gunawardena
defined distance education as “.(..) ideas and practices taken from traditional classroom
settings and imposed on learners who just happen to be separated physically from an
instructor” (p.356). Moore and Kearsley (2012) defined that “distance education is
teaching and planned learning in which teaching normally occurs in a different place
from learning, requiring communication through technologies as well as special
institutional organization” (P.17). When the timing of online education examined,
according to most researchers it consists of 3 different types consisting of courses
attended by the trainer and the student simultaneously (synchronously), courses attended
by the trainer and the student at different times (asynchronous), and a combination of
these two (Sun & Chen, 2016).

Although some sources consider the distribution of educational materials by mail as the
beginning of distance education, the meeting of online education with the first technology
is based on educational broadcasts made on radio and television (Palvia et.al, 2018).
However, the greatest contribution to it to take its present form comes as a result of the

establishment of the internet and the advancement of mail technology (Harasim, 2000).



Except for exceptional circumstances like the teacher shortage at the K—12 level in the
United States in 2012, academic research conducted up to 2019 have primarily focused
on the problem of online education at the university level (Sun & Chen, 2016). Although
it is stated in the researches that online education is more time-consuming for both
educators and students who do not have a certain technological literacy level, its benefits
for students, especially undergraduate and graduate students, providing this opportunity
to students who have to work but want to complete their undergraduate degree, people
who cannot make the university their priority due to reasons such as family, community
problems or that they want to get a bachelor's degree even though they are older than
other students (Mayadas, Bourne, & Bacsich, 2009). Also, when the work of Moore and
Kearsley (2012) which is about the reasons of why online education is needed, it is
understood that even if there are some justified reasons, no one has even thought of an

event like the Covid-19 pandemic and that online education can work for this reason.

—  Expand educational and training opportunities for equity's sake.
—  Give workers the chance to update their abilities.

— Increasing the financial efficiency of educational resources.

—  Boost the standard of the current educational systems.

- Increase the educational system's capacity.

—  Equalize age-related disparities

- Distribute instructional messages to definite target markets.

—  Train key target areas in emergency procedures.

—  Increase the availability of education in new fields.

—  Provide options for balancing job, family, and education

- Increase the educational experience’s global component (p.182).

Even if research done prior to 2019 suggests that online education will expand and
become more significant in the future, the vast majority of academics don't think this

system can replace the current educational system (Palvia et. al, 2018).
2.1.2 Online learning during and after Covid-19

Online education was a choice up until the pandemic, and it wouldn't be inaccurate to

state that it was a process that most of the time evolved in accordance with the preferences



of the user. But with the pandemic, at a time when nearly no one was ready, this became
more of a necessity than a choice (Qiao et al., 2021). Except for applied sciences, usually
medicine, almost everyone had to continue their education from home. During the Covid-
19 epidemic, more over 1.5 billion students from primary school to university had to do
their coursework from home, heavily depending on digital learning platforms, according
to UNESCO data (UNESCO 2020). Instead of calling this sudden change process online
education, academicians prefer to express it with other names. While Virtic et al. (2020)
naming this situation as Forced Online Distance Learning (FODL) application,
Almusharraf and Khahro (2020) consider this process as Emergency Remote Teaching
(ERT).

Although there are differences in naming, most of the academicians almost agree that
online education will not be easily removed from our lives from now on. Additionally,
this abrupt adjustment revealed issues that nobody anticipated. The most common
problem stated by most of the academicians was the lack of internet infrastructure and
technological equality due to income inequality (Almusharraf & Khahro, 2020). Apart
from this, other problems such as the lack of appropriate materials due to the sudden
transition, teacher inexperience, low motivation, and cyber bullying were emerged along
the process. On the other hand, the process is aided by several advancements.
Technologies including big data, artificial intelligence, 5G, and cloud-based platforms,
among others, began to improve education in many kinds of ways. (Zhu & Liu, 2020).
However, academics argue that although infrastructure and technology are vital to this
process and contribute significantly, they will not make any sense without educators who
are well-versed in this subject. Zhu & Liu (2020) in their work, they argue that online
education will no longer eliminate from our lives, and they suggest that the following 4

steps should be taken in the future.

— Open educational platforms that enable access to top-notch learning
resources must continue to be developed.

— We must review present models of online teaching and learning using
quantitative and qualitative research, paying close attention to their long-

term viability.



— We must increase the ability of staff members to teach online and the ability
of professionals to help instructors and online systems.

— To promote high-quality online learning throughout society, we need to
strengthen collaboration between universities, international organizations,

the commercial sector, civil society, and other stakeholders (p.697).

2.1.3 Application and infrastructure of online learning in Turkey during pandemic

The first corona case in Turkey was seen on March 11, 2020, and as of this date, various
institutions of the state started to implement numerous measures. While the first step
taken by the MONE was the closure of schools until April 3, 2020, it was decided to
implement the closure until the end of the year (Yayc1 & Kendirici, 2021). During this
process, the MONE activated the online platform called EBA (educational informatics
network), which was founded in 2011-2012, and distance education began on March 23,
2020, in Turkey (Ozer, 2020; Yayci & Kendirici, 2021). EBA broadcasts on TRT and
education was given to the primary and middle school between 09.00-14.00 and for the
secondary school level between 09.00-16.00 (Ozer,2020). While this was going on, some
private schools developed their own platforms, offered online instruction using Zoom or
Blackboard, and teachers communicated with both students and parents using YouTube,
WhatsApp, or Google Docs (Canli & Canli, 2020). On the other hand, EBA did not offer
anything for pre-school education and because of that teachers and parents created
suitable digital learning environments for pre-school education with their own efforts
(Yildirim, 2021). Although COHE (Council of Higher Education) canceled face-to-face
education in line with the decisions taken by the state, it was decided that each university's

own senate would decide on the type of online education (Tiimen, 2020).
2.1.4 Pre-school online learning during Covid-19 in Turkey

With the decision taken in March 2020, pre-school institutions along with all education
levels switched to distance education. But unlike other education levels, the system of the
MONE, which is called EBA Tv started from primary school level and did not have an
infrastructure for lower age groups (Alan,2021; Yildirim, 2021). For this reason, since
the transition to distance education in the 2019-2020 academic year in pre-school schools
affiliated to the Ministry of National Education, a TV broadcast could not be offered, and
the education has progressed through the materials in the system with the cooperation of



teachers and parents (Duran & Omeroglu, 2022). MONE released an activity book called
Elif and Alp in May 2020 with the goal of educating children about the pandemic
conditions through activities and ensuring their mental health (Alan, 2021). In the 2020-
2021 education period, with a decision made jointly by Ministry of Health and the
Ministry of National Education, schools providing pre-school education started to be
opened gradually, one day a week for a short time. Since the disease still maintains its
severity, MONE made a much more serious preparation for the preschool for the year
2020-2021. The teachers were informed about keeping in touch with the families,
preparing 6 activities consisting of 20-minute activities per day, informing the family and
the school administration about the daily schedule, communicating with the students in
different platforms and checking that the students are active on EBA TV (Alan,2021). In
December 2020, MONE prepared the pre-school part of EBA Tv and started the pre-
school broadcast consisting of 3 parts. These 3 sections were named calendar, activity
time and as a family (Alan, 2021). The 2020-2021 academic year has been handled in a
more professional way compared to 2019-2020, although sometimes it is a complete

return to online education, and sometimes it is done in face to face.

However, the opinion of most teachers is that despite EBA Tv or other platforms, online
education is not enough for this age group (Yildiz et al., 2022). Although the majority of
the teachers claimed that this process improved their relationship with parents, they
declared that during the pandemic they were seen as parents' go-to people for activities
and handouts rather than as professionals working in education (Yildiz et al., 2022;
Yildirim, 2021). However, teachers claim that online learning is less effective than
classroom instruction, they also assert that when a situation like this arises again,
advanced computer literacy, user-friendly pre-school education platforms, and support

for both teachers and families are essential (Alan, 2021).
2.2 Pre-School Education

In this section, after mentioning how preschool education is perceived in the world, the
development of preschool education in Turkey will be mentioned. Finally, the literature

review on foreign language education in this age group will be mentioned.
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2.2.1 Worldwide understanding of pre-school education

It has been proven that the development of a very large part of the brain is completed
between the ages of 0-6, and that individuals who pass this process in a healthy and
productive way are more successful in future processes (Morgan, 2019). Despite this
proven knowledge, according to UNESCO data, very few children in the world can still
benefit from pre-school education and the disadvantaged groups who should attend pre-
school education often cannot benefit from this right (Unesco,2020). According to the
works of Nobel Prize winner James Heckman, he emphasizes that the education of this
age group is so important that an individual who has a successful pre-school education
process will be successful in the next part of his life, as well as contribute to the society
and the country in which he lives in the long run (Ulferts et al, 2019). Although pre-school
education is appreciated in very few countries today, according to the National Institute
for Early Education Research (NIEER) in America, quality preschool education in the

21st century should provide the following 10 points:

- Early learning standards across multiple domains

- A well-implemented curriculum that supports learning and development

- A bachelor’s degree for lead teachers

- Specialized preparation for lead teachers on learning, development, and pedagogy
at the preschol level.

- A Child Development Associate (CDA) credential or equivalent preparation for
assistant teachers

- Teacher participation in a substantial number of hours of professional
development

- Class size maximum of 20 children

- Staff-to-child ratio of 1:10 or less

- Screening and support services for hearing, vision, dental, and other health areas
- Continuous monitoring to ensure improvement in practice (Friedman-Krauss,
2023).
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2.2.2 Pre-school education in Turkey

Preschool, which is not compulsory even in most European Union members or developed
countries, is not compulsory in Turkey, it depends on the family's request. However, a
certain age range is required in order to take use of the state-provided pre-school services.
The age limit for attending the institutions of pre-schooling; in this respect, kindergartens
and practical nursery classes is 36-72 months, and nursery classes accepted children
between 60-72 months (Basaran & Ulubey, 2018).

It can be said that Turkish preschool education dates back to the latter years of the
Ottoman Empire. The first concrete step taken in the Turkish Republic was the law
approved in 1952 regarding pre-school education (Kilig et al, 2010). Decisions on pre-
school education were renewed after 20 years and adapted to the conditions of the day,
and after 1980, the overall number of pre-school institutions has greatly risen. (Er-
Sabuncuoglu & Diken, 2010). Between 2009-2010 MONE launched a pilot study on
compulsory education of 60-72-month-old children to be recruited in pre-school
education in 32 cities and this number increased to 57 in 2010-2011 education years
(Kayhan & Pistav-Akmese, 2012). Currently, the Ministry of National Education
(MONE), the Prime Ministry of Social Services and Child Welfare of the Republic of
Turkey, as well as non-governmental or other private/state institutions working in
partnership with these two governmental organizations, provide early childhood

education services in Turkey (Er-Sabuncuoglu & Diken, 2010).

2.2.3 Foreign language education to pre-schoolers

One of the most important unwritten rules of the increasingly globalized society is the
proficiency in a second language. English is the most significant language in the
globalizing world, and most people think that being able to speak it well will improve
every part of their lives. Up until 1980, learning English was a concern for both adults
and school-age children, but beliefs and academic research on preschoolers’ English
acquisition gained traction following this time (Ansari et.al, 2019). The two main drivers
of this interest are the growing idea among families that teaching their children English
will help them succeed in life and the growing significance of the "earlier the better"

perspective, which is still a point of controversy among academics (Cakici, 2016). Age is
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a significant element in language learning, and the majority of research have shown that
youngsters can speak two, and sometimes more, languages at once, despite the fact that
academics are still in debate. In addition, according to some studies, people who learn a
second language at an early age speak more accurately and fluently than people who learn

a language at an older age (Deneme & Ada, 2010).

There are numerous different differences between how adults and young children learn
languages. First, preschoolers are almost always illiterate and perceive language only
verbally (Demircioglu, 2010). Adults, however, have a certain level of ability in their
mother tongue, and they are also proficient in its grammatical structure. This distinction
inevitably influences the variety of techniques employed by the two groups. On the other
hand, when we look at the reasons why adults learn languages, we can list many reasons.
Being successful at work, living in a different geography, etc. might be reasons and these
create a motivation for learning for themselves. However, since preschoolers do not have
such a consciousness, learning takes place in its natural course (Kaarina Ghosn, 2014).
Lastly, when we compare it with all other age groups, the preschool age group is the age
group with the shortest concentration span. Another important consideration is the need

of appropriately choosing the learning environment and materials for the classroom.

One of the most important points when working with preschool children is methods and
materials. Elkind (1991) mentioned the importance of methods and materials as following

quotation.

Young children learn in a different manner from that of older children and adults,
yet we can teach them many things if we adapt our materials and mode of
instruction to their level of ability. But we miseducate young children when we
assume that their learning abilities are comparable to those of older children and
that they can be taught with materials and with the same instructional procedures

appropriate to school-age children. (p. 59).

The use of games and toys is the most important method to apply when teaching a foreign
language to the preschool age group. While children learn daily activities through play,

Piaget argues that play increases cognitive development. On the other hand, another name
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emphasizing the importance of play, Vygotsky mentions that language development is
positively affected when children play together and interact socially (Mart, 2012).

As mentioned at the beginning of the chapter, the use of songs, storytelling and music is
another point that should not be overlooked, since preschool children can only perceive
language through spoken language. In storytelling, keywords are repeated many times
with emphasis, intonation, so children will be able to perceive them easily (Malkina,
2014).

Learning processes that include physical activities are another preferred method for
preschool children. Total physical response (TPR) method invented by James Asher is to
physically respond to verbal commands. “Simon Says” and similar games, which are
among the most well-known games using this technique, ensure that preschool children
are not distracted while learning and, they are physically involved in the learning process
(Demircioglu, 2010).

When all these points are taken into consideration, preschoolers learn differently from
adults due to both their concentration time and their perception of language. Since
preschoolers do not have literacy proficiency, it is important to use verbal materials in
this process, and to include games and toys in the learning process due to their cognitive

levels.
2.3 Online Education with Pre-schoolers
2.3.1 Online education with pre-schoolers during Covid-19

Everyone was affected differently by the COVID-19 epidemic and the rapid conversion
of the entire system to remote communication. One of the most impacted groups,
according to UNESCO, was students. Despite the fact that this literature review will
address the ongoing online education in the corona epidemic, it should be emphasized
that 2/3 of the pre-school population in the United States has stopped attending school as

a result of financial insufficiencies.

When educators who work with preschoolers consider what they encounter during the
online learning process, distraction and short attention spans come to mind as the main

issues. Although it varies by age group, the majority of the students in this procedure had
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trouble paying attention to the lesson because of both their physical surroundings and
technology issues (Canli & Canli1,2020). Preschool teachers also brought up the inverse
relationship between class size and focus time. Students found it challenging to

participate in the online course when the class number grew.

The second point that teachers working with this age group emphasized was the
participation of the family in the lesson. Family members became an essential part of the
process because this age group lacks computer proficiency or is unable to print out the
materials supplied by the school, etc. (Foti, 2020). Although the workload of the families
increased in this process, teachers stated that reluctant parents and working parents could
not establish the work-preschool child balance and the online education process was
difficult (Duran & Omeroglu, 2022).

The last point that the teachers mentioned is, because the abstract-concrete perceptions of
children in this age group do not fit well, they cannot perceive the pandemic or why they
are doing online education. It is another point that teachers have difficulty with the

education process (Kuset et al., 2021).

Even while academicians and teachers concur that technology should be used in pre-
school education, they believe that it ought to be implemented in a balanced manner in a
traditional classroom setting.

Even if online education is implemented under compulsory conditions, it is thought that
classical classroom education is a more efficient model in the preschool age group due to
the inexperience of both the age group and all the people involved in online education
process (Fidan, 2021).

Considering the entire online education process, the main reasons for the difficulties
experienced by teachers can be stated as teachers' inexperience, being unplanned
throughout the process, financial and technological inadequacy, and lack of school,

family, and student cooperation.
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2.3.2 Online education with pre-schoolers during Covid-19 in Turkey

Although the studies are not particular to teaching a foreign language to preschoolers, it
is possible to find studies done with instructors working with the preschool age group in

Turkey during the pandemic time or with parents included in this group in Turkey.

First of all, to address the opinions of the teachers about this process, most teachers
realized that they were insufficient in terms of using computers in online education (Alan,
2021). On the other hand, while simultaneous lessons or screen sharing are more possible
in other age groups, it is believed that it is not very productive for this age group to move
education environments where they can be physically active or learn through games (Sak
et al., 2017). In addition, in this sudden change, it is seen that teachers have difficulties
in creating resources due to their inadequacy in computer literacy and the inadequacy of

the number of interactive materials in both Turkish and English (Alan, 2020).

Since the preschool age group is more dependent on the family because literacy and
computer use are more limited, teachers were in contact with families a lot in this process.
In a study conducted with teachers working with this age group in Turkey, it is seen that
almost all of them talk about miscommunication or lack of communication between the
family and the teacher. When the answers given by the teachers are examined, it is seen
that if there are too many students and insufficient technological equipment at home, and
if there is a sibling in the older age group, the priority is always given to that child, and

the child in the preschool age group is left in the background (Alan, 2020).

In addition, as mentioned before, the preschool group includes a more interactive lesson
environment, reasons like the high number of needed prints, the varied materials required
for the activities are not available at home, etc. both affect the communication between
teachers and parents and cause the student to be more inefficient in the classroom and
education process. In addition, preschool teachers also mention that the scope of teacher
roles has changed in this process (Yildiz et al., 2022). Teachers mention that they see

themselves as supporters of both parents and students in addition to their role as educators.

When the studies in which the parents of the children studying at the pre-school level are
examined, it is seen that the parents mentioned a few points in this process. First of all,

although most of the parents are happy to spend more time with their children due to this
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mandatory lock-down, they also mention a few troublesome points in family
communication (Toran et al., 2021). In a study comparing parents of Chinese preschool
children and Turkish parents, parents talk about the loss of discipline in domestic rules
such as screen time and bedtime due to both the return of education to online education
and this unexpected change, and they stated that the parent-child balance is confused even
though they spend more time together. In another study conducted among 20 Turkish
parents, it was mentioned that children in this age group showed a tendency to get bored,
angry, violent or have cry attacks during online education (Duran & Omeroglu, 2022). In
addition, most of the parents mentioned that they have difficulty in finding balance in
their own behaviors due to various reasons and they are aware that this is reflected on
their child. While some stated that the reason for this was anxieties arising from the
uncertainty of the process, others stated that they had difficulty in conducting remote

work and online education at the same time.
2.4 Difficulties During Online Education

The sudden emergence of the virus and the uncontrolled spread of cases affected each
business group and people belonging to different units of each business group in different
ways. The main reason for this was that the job descriptions of the person changed due to
the necessity of not leaving the house unless it was necessary. There is no doubt that this
proposition is true in the educational process. Due to the transition to compulsory online
education among teachers, parents, and students, who are normally an element of the
education process, there have been changes in their predefined job descriptions. This
caused the parties to experience certain difficulties in this transition. In this section, the

current research on the difficulties experienced by the three sides will be discussed.
2.4.1 Difficulties experienced by teachers during online education

With the Corona pandemic, the transition of almost all working branches to the remote
working model has affected all occupational groups in different degrees both in Turkey
and in the world. Teachers were affected by the online education process in different ways
according to both their branches and the age groups they work in, and they encountered

many problems.

Prior to the Corona pandemic, research on online education demonstrates that up to the

middle of 2020, it served as a viable model for some universities' undergraduate, master's,
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and doctoral programs as well as for some certificate programs (Canli & Canli, 2020).
However, a review of the literature following the corona pandemic, which necessitated a
global emergency shutdown, reveals that online learning has unexpectedly emerged as an

inescapable model for all educational levels.

When the studies with teachers both in Turkey and in the world are examined, the first
difficulty encountered is the inexperience of the teachers. The fact that almost none of the
teachers have online education experience both during their undergraduate education and
throughout their teaching life and they have not worked with distance education programs
appear as the most difficult point during the process (Aytag, 2021). In addition, the fact
that school administrators and government departments responsible for education do not
have sudden transformation plans that have been studied until the pandemic is one of the

factors that make the process more difficult.

The lack of adequate technology and infrastructure is the second challenge. While
teachers, mainly those working in rural areas, indicated that they frequently experienced
problems with infrastructure during their lessons, teachers in more developed regions
claim that students come up with excuses like "teacher, my microphone is broken,"
"teacher, my screen is gone," etc., which negatively affect online learning processes and
rise absenteeism rates (Karakaya et.al, 2020). In addition, teachers emphasize that during
this process, parents could not prepare the ideal working environment for students both
physically and technologically. This situation arises because of another problem that
teachers encounter during the online education process. Teachers state that in this process,
economic inequality among students is felt much more and it causes problems during the
lesson. They tried to prepare budget-friendly activities for parents, and they avoided using
certain materials. Of course, the fact that the materials are not suitable for the online

environment also creates other problems.

As Hakan Dilman (2022) mentioned in his article called “Teachers’ assessment of foreign
language teaching done during the COVID-19 outbreak with the distance education”,
another problem appeared with the online teaching is that teachers' extended working
hours and their increased workload outside their job descriptions. Dilman (2022)
summarizes the dissatisfaction of teachers who have to teach online during 2019-Covid

pandemic;
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The most important reason why teachers feel worthless during the COVID-19
epidemic is they constantly teach lessons and the situation where they try to
meet the demands of students, parents and school administrators, and the
demands on them are constantly increasing or diversify rather than decreasing
(p.1456).

The quotes of the participants in the article of Dilman’s (2022) give an idea about the
weight of the burden experienced by teachers; they define the harsh conditions with such
sentences; “the school administration's extra homework and compulsory studies put
pressure on teachers.” Or “the complete disappearance of the concept of the beginning

and end of the shift was an intervention in private life” (p. 1447).
2.4.2 Difficulties experienced by students

Unexpected online education caused all students to encounter very different problems in
their education life. This process, in which inequality of opportunity in education was felt
even more harshly, revealed both the common problems brought by online education and
specific problems for this age group among pre-school children. In the literature review,
only articles that were thought to be a problem by teachers and parents of preschool

students were encountered.

The first problem mentioned in almost all articles is the problem of not being able to learn
independently. The fact that the student needs someone for both computer use and simple
commands (cutting paper, holding a pen, sitting still on a chair, etc.) has made the process
difficult for the students (Munastiwi, 2020). As mentioned above, children whose parents
or caregivers cannot spare this time are at a disadvantage in the process. In addition, the
fact that children are sometimes alone in front of the computer has created a very serious
security problem (Diningrat & Salwa, 2020). It should be a priority for the programs used
by children to have minimum security vulnerabilities and to code the computers in a way
that the child cannot access any other online environment outside the classroom for a

healthy online education process.

Children's unfamiliarity with online education and the resulting reluctance, timidity and
distraction problems emerges as a second problem (Hsu et. al, 2019 & Lavidas et. al,
2022). While some of the children found the classroom environment familiar and did not
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adapt to the new environment, some were surprised to experience the classroom

environment for the first time.

Another issue mentioned in the research conducted with teachers was that it was more
difficult to improve creativity in online education. While it is easier to create a creative
atmosphere in the classroom with the variety of objects and the strength of the social
bonds they establish with each other, it becomes more difficult to achieve this creativity
behind the screen, on a platform where peer communication is at a lower level (Dhiman
et. al, 2023).

Lastly, as the age group where screen time is very harmful if not managed correctly,
children were exposed to screen hours much higher than the screen hours recommended

by experts (Dreifuss & Herrero, 2020).
2.4.3 Difficulties experienced by parents

With the transition to online education in 2020, parents participated in education as
assistant teachers rather than parent. According to studies, as in traditional education,
parental intervention decreases as the level of education increases in online education
(Lau etal., 2021). When the aspects that parents have difficulty in this process are roughly
examined, financial problems, technological and educational deficiencies and difficulty

in stress management come to the fore.

Considering the financial difficulties, the first reason is that parents suddenly spend a lot
of money on technological devices, as all households, including themselves, need a
certain level and number of technological devices at the same time (Han et al., 2022).
Things get harder for parents with more than one child at home. In addition, unexpectedly
increasing bills due to everyone spending more time at home, and the loss of income /
additional income of some parents due to the pandemic are the points that push them

financially.

Another difficult process for parents is that they do not know how education will take
place. While most parents state that they do not know how to teach their children
academically, they also state that they are insufficient in computer literacy (Mohamad et
al., 2022; Erlina et al., 2020).
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Parents stated that they are worried about their children's mental and physical health and
that they are afraid of their children's health problems if this process is prolonged. Parents,
who stated that children could not interact socially enough in this process, stated that they
were not satisfied with the fact that online education was handled only on an academic
basis and that lessons such as music, art and physical education were skipped (Misirh &
Ergiileg, 2021). In addition, most parents stated that sometimes compulsory or
involuntarily their children's screen time went out of their control. They stated that they
were afraid that this would affect their children's psychological and physical health.
Although some parents said that communication with their children increased during this
process, parents who had to work from home stated that the home-work balance was very
deteriorated, they had difficulty in stress management as school and work moved home
at once, and this had a bad effect on their communication with their children (Lau et al.,
2021).
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CHAPTER 3. METHODOLOGY

The purpose of this research is to understand the changing teaching methods and
difficulties of preschool English teachers during the corona pandemic. Specifically, this
section aims to introduce research questions, research participants, and data collection
materials. Information about data collection processes and data analysis will also be

provided later in this section.
3.1 Research Questions

The aim of this study is to understand the adaptation of teachers to the process and to
have information about the difficulties they experience in the rapidly developing online
education process. Therefore, this study tries to find answers to these following three

questions:

1. What kind of changes did pre-school English teachers make in the education materials

and activities during Covid-19 period?

2. What challenges did pre-school English teachers face in classroom management and

student performance in online education?

3. What physical difficulties did pre-school English teachers encounter during the online

education process?

3.2 Research Participants

The research was conducted at two different private English-language preschools in
Istanbul, Turkey. 15 English teachers who teach English languages at pre-school level
were accepted as the participants of the study. The purposive sampling method was used
to select participants suitable for the characteristics of the study. As stated in the literature
review, since the state does not have a foreign language policy in pre-school institutions,
teachers who teach English in 2 private education institution were preferred as
participants. The characteristics of the preferred participants for the research should
provide are that they have foreign language teaching experience in pre-school institutions
and that they have given English lessons online during the corona pandemic period.
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3.3 Data Collecting Tools

The data collecting tools include a sociodemographic form and a semi-structured
questionnaire. The sociodemographic form aims to provide information about the age,

gender, educational status, and professional experience of the participants.

The semi-structured questionnaire aimed to make inferences about the changing teaching
methods and coursework of the participants in the online education process and to

understand the difficulties they experienced in this process.

In total, 16 questions were asked to the participants. A semi-structured questionnaire was
used to collect data. While some of the questions were shaped with the Likert scaling
model to understand the views of the participants towards the situation examined, some
of them were asked as open-ended questions and the opinions and experiences of the

participants were consulted.
3.3.1 Ethical consent form

When starting the research, the data collection material was first presented to the ethical
committee of the Maltepe University and approved. Then, the national education
directorate of the province where the selected schools are located, was informed about
the data collection tools and the process, and the necessary permissions for the research
were obtained. After the permission process was completed, an ethical consent form was
presented to the participants stating the purpose of the research, its confidentiality and

that their personal rights will be protected under all circumstances.
3.3.2 The study model

Peshkin (1993) states that the purpose of qualitative research is to describe, interpret and
evaluate certain situations. He argues that with this research method, problems in certain
situations can be discovered and new perspectives can be gained. On the other hand, other
scholars’ states that in a case study, the researcher tries to find answers to "how" and

"why" questions about a specific event or time (Nije & Asimiran, 2014).

In this study, the certain online education process of a certain group of preschool English
teachers was examined by the descriptive qualitative research design, which is under the

qualitative research. With the descriptive qualitative research approach, the research aims
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to understand the experience of a certain group of people in a certain period (Akarsu &
Akarsu, 2019).

Since this study aimed to collect data on the experiences of a specific group in a specific
time, the method of the case study was also integrated with the implementation of the
qualitative research method. With the case study model, it is aimed to provide a deeper
knowledge about how the education methods of preschool English teachers changed

during the corona pandemic and the difficulties they experienced during the process.

In terms of data collection tool, this study contains a short form about the
sociodemographic characteristics of the participants and a semi-structured questionnaire
directed to the participants. As the research is designed as a case study, it does not aim to
reach a general result. The data obtained from the research are valid only for groups
belonging to similar participants. On the other hand, since the research does not test any
hypothesis as it is a case study. The results of the research were analyzed and discussed
according to the research questions.

3.4 Data Collection Process

The research was conducted at two different private preschool institutions in Istanbul.
These institutions were specifically selected from institutions that provided online foreign
language education during the corona pandemic period. All candidates were informed
through their institutions, and then a data collection form was sent via Google Forms to
the participants, who had a positive view of the process. A total of 15 preschool English
teachers participated in the research and all of them were informed about the purpose of
the study.

3.5 Data Analysis and Interpretations

The data collected for the research were analyzed under two different forms. These forms
are the form containing the demographic structure of the participants and a semi-
structured questionnaire form directed to the participants. The data collected from these

forms were analyzed according to the purpose of the research and the research questions.

First, the sociodemographic characteristics of the participants were summarized in figures

and tables. The features of the participants were qualitatively categorized and brief
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information about the socio-demographic characteristics of the participants was

presented.

In the second part of the data analysis, the answers of the participants to the semi-
structured questionnaire were analyzed. While some of the data were evaluated in graphs
according to the Likert scale, open-ended questions were analyzed with the help of the
common words that participants stated. The data presented in the study were presented
according to the similar answers given by the participants. Content and descriptive

analysis method were used while interpreting the data.
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CHAPTER 4. FINDINGS AND DISCUSSION

In this part of the research, findings from the analysis of the data collected from the
participants will be discussed. These data will be analyzed from the perspective of the
socio-demographic features of the participants, their changing education methods during
the corona period, the hardships they experience in classroom and student management
in online education, and finally the physical difficulties they experience during online

education process.
4.1 Information About Participants

This research was designed to explore what kind of changes preschool English teachers
made in their teaching materials, activities, and the difficulties they faced during the
corona pandemic. In this regard, data were collected with a questionnaire sent to a total
of 15 pre-school English teachers working in 2 different private pre-school institutions in

Istanbul.

To protect the personal rights of the participants and to ensure confidentiality, the
participants were labeled as T-1/T-2... in numbers from 1 to 15. These abbreviations will
be used when describing a specific participant in the findings and discussion part of the

research.

During the data collection process, the participants were asked to answer the
questionnaire sent to them in detail. The first five questions of the research were asked to
understand the socio-demographic characteristics of the participant. With the next 6
questions, it is aimed to get information about the online education experiences of the
participants and the methods they use in online education. After that 5 questions created
with the Likert measurement model were directed to the participant to collect data about
the difficulties experienced by the participant in classroom and student management.
With the following four questions of the survey, the physical difficulties experienced by
the participants throughout the online education process were tried to be determined, and
with the last question, the participants were asked what they would do differently if they

returned to online education in case of a possible pandemic.
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4.2 The Socio-demographic Features of Participant

Participants were asked about their age range, gender, educational background,
professional experience and working experience with the preschool age group. In order
to protect the personal rights of the participants, no phrases to describe themselves were
used and a statistical table was prepared below to include the socio-demographic structure

of all participants.

Table 1. Socio-demographic features of participants

Sociodemographic Class N %
feature
Gender Female 15 100
Age 20-29 10 66,6
30-39 3 20
40-49 2 13,3
Level of Education Undergraduate 15 100
Years of experience | 0-5 years 10 66,6
in total 6-9 years 3 20
10-15 years 2 13,3
Years of experience | 0-5 years 10 66,6
with pre-school age | 6-9 years 3 20
group 10-15 years 2 13,3

As can be seen from the table above, all the participants are female teachers (%2100).
While none of the participants had a second or third cycle education, majority which
makes 10 (%66,6) for this group of participants were between the 20-30 age group. The
3(%20) others are between 30-39 years and just 2 (%13,3) people are between 40-49 years
old. While five of the participants (%13,3+%20) have more than 5 years of experience,

only 2 (13,3) of them have more than 10 years of experience with the preschool age group.
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4.3 The Changing Educational Materials, Activities of Teachers

Six questions were asked to the participants in this part of the questionnaire. While four
of the questions are trying to understand the general online education process of the
participants with the Likert measurement method, one of them is an open-ended question
answered by the participants who gave a specific answer to third question. In addition,
another question of the research was designed as open-ended and based on the individual

responses of the participants.

4.3.1 Online education experience

= YES = NO

Figure 1. Participants online education experience

In the first question, participants were asked whether they had previous online education
experience or not. As can be seen in the graphic above, 9 (%60) of the participants have
no previous online education experience. On the other hand, 6 (%40) of the participants

had previously experienced online education.
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4.3.2 Preparation of materials used in online education

m STRONGLY AGREE = AGREE = NOT SURE m DISAGREE = STRONGLY DISAGREE

Figure 2. Preparation of materials used in online education

In the second question of this part of the questionnaire, participants were asked whether
they prepared the materials used for online education themselves or were they provided
by their institutions. 9 (%40+%20) of the participants stated that they prepared the
materials themselves during this process. While 1 participant (%6,66) abstained from the

process, 5 participants (%33,3) stated that they used previously prepared materials.
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4.3.3 Transfer of classroom materials to the online platform

766,66

m STRONGLY AGREE = AGREE = NOT SURE = DISAGREE m STRONGLY DISGREE

Figure 3. Transfer of classroom materials to the online platform

In this part of the questionnaire, the participants were asked whether the materials used
in the classroom were transferred to online platforms without any problems. In addition,
another open-ended question was asked to the participants who answered that they did
not agree or strongly disagree, and they were asked what problems they encountered.
While 7 (%40+ %6,66) of the participants stated that they went through the process
without any problems, 6 (%40) participants abstained from the problems they experienced
during the process. 2 (%13,3) participants stated that they had problems in the process.

The problems they experienced are mentioned in the next heading.
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4.3.4 Difficulties in transferring classroom materials to the online platform

In the form of an open-ended question, the participants who stated that they encountered
a problem in the previous question were asked to indicate what kind of difficulties they
encountered. T-7 and T-12 stated the difficulties they experienced in this process as

follows:

In class, we usually had a mascot or toy of our choosing. Mostly, we continued
the lesson by touching, showing, and doing this with the children. | had a hard
time doing this unilaterally in front of the screen. I don't think it has the same
effect. (T-7)

| had a technological difficulty while transferring the materials | used in the
classroom online. Even though I prepared the materials in the program | used
and sent them to the children 1 week in advance, various shifts, technical
problems, not opening files... occurred because the tools and software they
used were different. (T-12)
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4.3.5 Materials used in online education

Table 2. New materials and activity that participants started to use with online

education
Materials/Activity | Frequency % Teacher
Video 6 40 T-2, T-4,
Song T-5, T-9,
Cartoon T-12, T-14
Physical Activity |4 26,66 T-10, T-11
Games include T-13, T-15
Physical Power
Flashcards/ Pop 3 20 T-1, T-6,
Quiz/ Toys T-14
Different Games | 2 13,33 T-8, T-10
(not the games
played in the
classroom)
Party (Monthly 2 13,33 T-11, T-12
Birthday
Party/Dance
Party)
Online Game 1 6,66 T-3
Webpages
Collabs with 1 6,66 T-7
colleagues

As can be seen from the table, the participants were asked about new materials and
activities that they did not need in the normal classroom environment but used during the
online education. Participants indicated new materials and activities in the online
education process under seven different criteria. 6 of the participants (%40) stated that

they applied to videos, songs, and cartoons during the online training. Teachers explain
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the increasing tendency towards songs and visual materials including cartons and short
videos as follows:

“Since we are in an electronic environment, | used visual video materials like cartoons

etc. to catch attention of whole group. ” (7-2)

“In class we do group works with printouts, crayons etc. but in this case, it was not

successful as traditional environment. So, | use short animations in the class.” (T-4)

“Even we have proper scheduled timetables the effective lesson time is too short. | used

educational videos to catch all their attention. ” (7-5)

“We can use many materials in classroom environment. Paints, posters, toys... But
videos are the most powerful teaching tool that can gather the whole class together in

online education. | benefited a lot from videos and cartoons. ” (T-9)

“I use short videos with educational songs. After a while, they wait for the song of the
day.” (T-12)

“Videos and cartoons are saver for online education. | can share my screen with whole

class. Otherwise, it is hard to collect whole group. ” (T-14)

4 of the participants (%26,6) state that they use more physical activity or physical activity-
based games than they use in the classroom. Some say that they dance with English songs
at the end of the lesson to motivate children, while others say that they play games that
can be played online such as Simon Says or Let's Freeze.

“Since the children were stuck at home, | used very old game which is Simon Says. Both

they enjoyed and learn. ” (T-10)

“I found some online games integrated with simple physical activities like touching or

showing some place/part. Even some students’ internet was not okay we worked well.”

(T-11)

“I finish my class with group dance related to topic of the day. They waited patiently for
the dance of the day. ” ( T-13)
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“Except the materials that the school provide or we create | add some music and physical
activity time. Although some students disturbed quickly, for majority it worked well.”
(T-15)

3 of the teachers (%20) say that they benefit from the picture flashcards they prepared

online.

“Frankly, | had never prepared a flashcard since there were posters on almost all the
walls in the classroom environment, but | prepared a lot in the online education process. ”
(T-1)

“While playing games such as guessing in class, | made pop quizzes with flashcards to
both motivate them and measure what they learned in this process. ” (7-6)

“In'school, I do not use a lot of toys because it distracts their concentration but for online
education, I allow them to bring 1 soft toys. They do activities through their toy. ” (7-14)
2 of the participants (%13,3) state that they organize parties to motivate children.

“Although they celebrate their birthdays with their class teachers, we sang a happy

birthday song as a class to the children whose birthdays were on that month. It increased

their motivation for this process. ” (T-11)

“When we work on months/days/week etc. we celebrate the birthday. They sang happy
birthday song also | believe it strengthen their bonds with their friends because they
didn’t spend a lot of time with each other.” (T-12)

Two of the participants (%13,3) mention that they used other games different than

classroom environment. But they did not mention exactly what game they chose.
“I found different games for online learning process. It helped me a lot. ” ( T-8)

“I used games more online than in class due to their short attention spans. I couldn't use
coloring materials or props in online, but the games still had a positive impact on their

engagement and learning experience.” (T-10)
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And two teacher mention different methods than other teacher state. One (%6,66) of them
mention online webpages and the other (%6,66) explains her collaboration with her

colleagues.

“Even their age is low, | found some online games and sent them to their parents. They
prepared games before class and for some point we use those games but unfortunately
sometimes it is hard to finish the game part. ” (7-3)

“They have their own class teacher in the school, we have separate lessons. But during
online education, sometimes she also joined my class, and | did the same for her.

Psychologically, seeing both of us online create difference for them.” (7-7)

4.3.6 Change in active lesson durations

m STRONGLY AGREE = AGREE = NOT SURE m DISAGREE m STRONGLY DISAGREE

Figure 4. Change in active lesson durations

As the last question of this part of the questionnaire, the participants were asked whether
their active lesson durations have changed. Most of the participants stated that there was
a change in the active lesson durations. 10 of the participants (%46,6+%20) stated that
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active lesson times have changed. While 2 people (%20) remained neutral about this
question, 3 (%13,3) participants stated that they did not agree with this item and that there

was no change in active lesson time.
4.4 Difficulties in Student and Lesson Management in Online Education

In this part of the questionnaire, five questions were asked to the participants. With these
questions, it was tried to understand the difficulties experienced by the participants in this
process as a teacher and the difficulties arising from the age group in which they work.
This part consists of five questions created by the Likert scale method and will be

presented in graphs like the previous data.

4.4.1 Technological literacy of students

m STRONGLY AGREE = AGREE = NOT SURE = DISAGREE m STRONGLY DISAGREE

Figure 5. Technological literacy of students

In this question of the questionnaire, the participants were asked whether their students
had computer literacy to participate in online education without any problems. 5 (%33,3)
of the participants stated that their students' computer literacy was sufficient. While 2
(%13,3) of the participants abstained from this issue, 8 (%33,3+ %20) participants agreed

that the students were insufficient in computer literacy.
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4.4.2 Active student participation in the lesson

m STRONGLY AGREE = AGREE = NOT SURE m DISAGREE = STRONGLY DISAGREE

Figure 6. Active student participation in the lesson

In this part of the research, the participants were asked whether their students had any
difficulties in attending online classes. Many of the participants stated that their students
had difficulty in participating actively at the online course. While 1 (%6,6) person
completely agreed with this statement, 7 (%46,6) participants stated that they found the
statement correct. While 4 (%26,6) participants stated that they were not completely sure

about this proposition, 3 (%20) people did not agree with it.
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4.4.3 Students’ online lesson environment

®m STRONGLY AGREE = AGREE = NOT SURE m DISAGREE m STRONGLY DISAGREE

Figure 7. Students’ online lesson environment

In this question, participants were asked whether their students had difficulty
concentrating while attending the lesson at home or in another environment. Majority of
the participants stated that being in another place instead of the school negatively affects
the concentration of the students. While 5 (33,3) participants completely agreed with this
proposition, 6 (%40) stated that they agreed. 3 (%20) participants stated that they were
not completely sure about the proposition, 1 (%6,6) participant stated that she did not

agree.
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4.4.4 Involving students in the online lesson

®m STRONGLY AGREE m AGREE = NOT SURE m DISAGREE m STRONGLY DISAGREE

Figure 8. Involving students in the online lesson

In this question, participants were asked whether they had difficulty in engaging
students, especially shy students. 13 (%60+ 26,6) of the participants stated that they had
difficulties in this regard. While 4 (%26,6) participants stated that they had complete
difficulty in incorporating students into the lesson, 9 (%60) participants confirmed that
they had difficulties throughout the process. While 1(%6,66) participant abstains,

another participant (%6,66) states that they do not agree with this motion.
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4.4.5 In-class discipline in online lessons

m STRONGLY AGREE = AGREE = NOT SURE m DISAGREE = STRONGLY DISAGREE

Figure 9. In-class discipline in online lessons

In this part of the questionnaire, participants were asked whether they had difficulty in
maintaining classroom discipline in online education. 8 (13,3+ %40) participants stated
that they had difficulty in maintaining discipline. While 2 (% 13,3) participants fully
agreed with this proposition, 6 (%40) participants agreed that they had difficulty
maintaining discipline. While 3 (%20) of the participants abstained, 3 (%20) stated that
they did not agree with this proposition. 1 (%6,66) of the participants stated that she did
not completely agree, and she did not have any problems in maintaining classroom
discipline.

4.5 Physical Difficulties in Online Education

This part of the research consists of questions asked to understand the physical difficulties
experienced by teachers during online education.This time, various questions were asked
to the participants about their technological infrastructure, working atmosphere and the

support of their institutions and they were schematized according to the Likert

measurement model.
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4.5.1 Internet infrastructure

m STRONGLY AGREE = AGREE = NOT SURE = DISAGREE = STRONGLY DIAGREE

Figure 10. Internet infrastructure

Since this part of the questionnaire was aimed to collect data about the problems
experienced by the participants regarding their physical environment, first a question was
asked about the internet connection and infrastructure, which are indispensable for online
education. The participants were asked whether they found their internet infrastructure
sufficient during the online education. 7 of the participants (%40+ %6,66) found the
internet infrastructure to be completely adequate, while 6 of participants (%40) stated that
they were neutral. 2 (13,3) of the participants stated that their internet infrastructure was

insufficient.
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4.5.2 Technological tools

®m STRONGLY AGREE = AGREE = NOT SURE m DISAGREE m STRONGLY DISAGREE

Figure 11. Technological tools

In this part of the questionnaire, the participants were asked whether the technological
tools they used during the online training were sufficient. While 11 of the participants
(%60 + +13,3) found the tools they used sufficient, 3 (%20) participants remained neutral.
Only one participant (%6,66) stated that the tools she used were insufficient.
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4.5.3 Institutional support

%6,66
%40

m STRONGLY AGREE = AGREE = NOT SURE = DISAGREE m STRONGLY DISAGREE

Figure 12. Institutional support

In this question, participants were asked whether financial support, extra courses related
to technological literacy, or support for technological tools were provided from their
institutions during the online education process. 8 (%40+ %13,3) of the participants do
not agree with this proposition and 4 (26,6) of the participants remain neutral. While only
1 (%6,66) of the participants stated that their institution was very supportive in this regard,

2 (13,3) participants approached this proposition positively.
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4.5.4 Physical environment

m STRONGLY AGREE = AGREE = NOT SURE m DISAGREE = STRONGLY DISAGREE

Figure 13. Physical environment

The last question of the section about participants physical difficulties in online education
was whether the environment of the participants while teaching online was physically
suitable or not. 12 (%80) of the participants stated that the environment in which they
conduct online education is comfortable and they do not experience any problems arising
from the environment. Although one participant (6,66) is not completely sure about this

proposition, the other 2 participants (13,3) do not agree with it.
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4.6 Return to Compulsory Online Education

Table 3. Changes in online education

Change Frequency % Teacher
Parent 6 40 T2 T3
Cooperation T4T9
T13T15
Short Lesson 4 26,6 T1T5
Durations T10 T15
Proper Internet | 4 26,6 T1T4
Infrastructure T8 T12
Advance 3 20 T4 T8
Technological T13
Tools
Institutional 3 20 T3T9
Support T11
Readiness for 3 20 T2T11
Class T14
Equality of 2 13,3 T6 T10
Opportunity in
Education
Decent 2 13,3 T3T7
Learning
Environment

In the last question of the survey, the participants were asked in the form of an open-
ended question, what they wanted to be different or better in their experience this time if
they needed to return to online education again. Participants stated what needs to be
changed in case of a possible return to online education under 8 different headings. 6 of
the participants (%40) argue that parent-teacher collaboration should be more positive
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and productive in the next online education experience. Some of the participants stated
this situation as follows:

“Establishing parent-teacher cooperation in our new environment was challenging for
everyone, especially parents with multiple children in different age groups who found it
tiring.” (T-2)

“It would have been more productive if the parents had cooperated with us and prepared

the appropriate environment. ”” (7-3)
“Parent could help children more because they are not competent enough. ” (7-4)

“Especially working parents found it very difficult to establish school-teacher-parent
cooperation. | hope there will be no such thing as online education again, but if it does,

I would like the bond between these three to be stronger. ” (7-9)

“I wish everyone could provide proper environment for their children or spend more time

with us about the process. ” (7T-13)

“I think next time there should be strong parent-school-administration cooperation”
(T-15)

On the other hand, proper internet infrastructure and shortening of class hours are other
things that the participants want to change. While the participants expressed their

problems with the internet infrastructure in this way:

“I personally didr’t have a problem with my internet infrastructure, but some of the
students had. Because of their age, a glitch in one student was enough to distract

everyone. | believe, certain time should be set about lessons. ” (7-1)
“Sometimes internet did not work well. | had hard times. ” (7-4)

“Although our institution did its best in terms of technological infrastructure, the

technical infrastructure was insufficient from time to time. ” ( T-8)
“Technological infrastructure should be developed. ” ( T- 12)

The participants also gave such answers about the changes related to the course durations:
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“(...)And I believe, certain time should be set about lessons. ” (7-1)

“Concentration periods are certain due to their age; too long lecture leads to
inefficiency. ” (T-5)

“Lessons should have been shorter.” (7-10)

“With the help of parents, children should be ready before class. Otherwise, the lesson is

too long, and time is wasted. ”” (7-15)

Other things that participants would like to change in the next online training stand out as
equal institutional support, readiness to come to the lesson and advanced technological

tools. Participants express their thoughts as follows:

“Children should come to class ready.” (T-2)

“Institutions could help with internet bills or might organize proper gadgets. ” (7-3)
“It would be better if there were more advanced technological tools.” (T-4)

“I would like some faster tech gadgets. ” (7-8)

“Seminars on online education should be organized because it is new to everyone.”
(T-9)

“Institution can provide technological tool support and it would also be better if the

parents prepared what the institution or the teacher sent before the lesson. ” (7-11)
“Sometimes my computer was not enough to handle this process.” (T-13)

“I hope parents help more children and prepare the handouts, webpages before class. ”
(T-14)

The last two points that the participants mentioned were the issues of decent learning
environment and equality in education. While one of the participants discussed equality
in education from a more social dimension, another one touched on this issue in terms of

comparison from her own class.
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“I hope that in the next online education, common programs that every child can easily

access will be used. ” (T-6)

“Students or the whole class including teacher should be connected with similar or even
the same tools if possible. Especially because of the age group and literacy, different

systems challenged us. ” (T-10)

Finally, some of the participants drew attention to the inconvenience of the home

environment and stated that it should be improved.
“Parents should create more positive learning environments for children.” (T-3)

“I know it is not possible for everyone but if there is more than one child in the house or
parents are working remotely, the rooms must be separate during the online education. ”
(T-7)

4.7 Discussion for the Research Questions

In this part of the research, the data obtained will be briefly discussed in the light of the

research questions.
4.7.1 The changing educational methods of teachers

9 (%60) of the participants in the study did not have any online education experience. 9
of the participants (%20 +%40) stated that they prepared most of the materials in the
transition process to online education. 1/3 (%33,3) of them stated that they used
previously prepared materials. Although 7 (%40 + %6,66) of the teachers stated that they
did not have any difficulties while transferring the materials in online education to the
platforms, 2 (%13,3) of them stated that they had difficulties in this process. While 1
(%6,66) of the participants mentioned that she had difficulty in carrying physical
materials online, another participant (%6,66) mentioned that she had difficulty due to

technological changes.

When the participants were asked what has changed, different from the education in the
classroom environment, it is seen that the most used material with the help of the internet
Is videos, cartoons and songs. After that, another activity that is most popular among

teachers is physical activities or games with physical activities.
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When looking at the active lesson hours, 10 (%20 + %46,6) out of 15 teachers state that

there was a change in their active lesson duration.
4.7.2 Difficulties in student and class management

Considering the age group of the students, the computer literacy of the students is low
compared to the other education levels, so it was asked whether the teachers had any
problems with the use of technology. 8 (%53,3) participants stated that children's
computer literacy was insufficient in this process. 9 (%53,3 + %6,66) of the teachers also
stated that active student participation is low in online lessons, 11 (%40 + %33,3) of them
mentioned that the environment they are in is not suitable for online lessons. In addition,
participants were asked whether they had difficulty in engaging students, especially shy
students. 13 (%60+ 26,6) of the participants stated that they had difficulties in this regard.
Lastly, participants were asked whether they had difficulty in maintaining classroom
discipline in online education. 8 (13,3+ %40) participants stated that they had difficulty

in maintaining discipline.
4.7.3 Physical difficulties in online lessons

7 (%40 + %6,66) of the participants stated that they did not have any problems with the
internet infrastructure in online courses, majority of the participants which is 10 people
(%60+ %13,3) also stated that their technological tools were sufficient. However, when
the data about institutional support examined, 8 (%40 + %13,3) of the participants are not
satisfied with the support that their institute provide. And lastly, 12 (%80) of the
participants are happy with their physical environment. They find it suitable for doing

online lessons.
4.7.4 Return to compulsory online education

When the participants are asked what they would like to be different in a possible return
to online education, we see that the most prominent answer is parent partnership. 6 (%40)
out of 15 participants mentioned parental cooperation in several ways. In addition, 4
(%26,6) of the participants state that shortening the course hours and better internet
infrastructure can also contribute positively to the process. Being ready to attend the
course, quality technological tools and institutional contribution are also other points that

participants mentioned.
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CHAPTER 5. CONCLUSION AND RECOMMENDATIONS

This research was created as a case study to learn about the experiences of teachers who
provided online English instruction to preschoolers during the Covid-19 outbreak. The
information was gathered from 15 English teachers in Turkey who were engaged in

preschool online instruction at the time.

The first part of the semi-structured questionnaire applied to the participants was prepared
to collect data on the changing education materials and activities of the participants during
online education process. While 9 (%60) of the participants have no previous online
education experience, 6 (%40) have previous online education experience. Participants
were asked whether they had difficulty transferring the materials to the online platform
during the online training. 2 people (%13,3) had problems in this process. The reasons
for these problems are the inability to transfer physical materials to the online platform
and the difference in software programs. In another question of the survey, participants
were asked about material and activity changes along with online education. 6 (%40) of
the participants gave responses that drew attention to the increase in the use of videos,
songs, and cartoons. Online gaming platforms, physical activities, and joint lessons with
other teachers were also among the responses from the participants. In the last part of the
data collection material, 2/3 of the participants stated that there was a change in their

active lesson hours.

In the second part of the questionnaire, the participants were asked about the problems
they had with classroom and student management. According to the questions asked in
this section, most of the participants experienced most of the problems that encountered
in the literature review. 8 (%33+ %20) out of 15 people stated that their students'
computer literacy was insufficient. Again, 8 (%33+ %20) participants stated that active
class participation was low, while 11 (%40 + %33,3) participants stated that their students
did not have a proper educational atmosphere for online education. 8 (%40 +%13,3)

participants also stated that they had difficulty maintaining discipline in the classroom.
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In the last part of the survey, teachers were asked questions about the effects of their
physical atmosphere on online lessons. While 7(%40 +% 6,6) people stated that their
internet was sufficient for this process, 11 (%9+ %2) people said that the devices they
used worked well during the process. 8 (%40 + %13,3) of the teachers stated that the

institutional support was insufficient.

Finally, when asked what teachers would want to change if such a process was renewed,
6 (%40) of the teachers stated that parental cooperation should be stronger. The fact that
students had better internet infrastructure and technological devices were also points that

teachers wanted to change.

As a result of this study, it is seen that online education with the preschool group has
many variables that need to be taken into consideration when planning lessons. While
preparing materials for online platforms, teachers should keep in mind that some
materials will not be as effective as in the traditional classroom environment. It should
also be taken into consideration that if the participants have different tools, the materials
they prepare will not reach every student with the same clarity, and one should be
prepared for unexpected situations. Videos, cartoons, and songs that appeal to children
visually and audibly are among the first things that should come to mind when choosing
materials and activities. The main reasons for this are that almost all children in the age
group are illiterate and they do not have full command of the rules of regular speaking.
On the other hand, since their concentration time is limited, these materials will help them
focus their attention on a common material. As mentioned, when working with this group,
whose concentration time is limited, adding physical-based activities that can relieve their

energy to the lesson program will make the process more successful.

In cases where extraordinary conditions (curfew, mask obligation, etc.) as happened
during Covid-19 pandemic and children are socially isolated, creating an environment
where they can share a social moment together will have a positive impact on children's

learning processes.

Another issue that teachers who will work with this age group should pay attention to is
cooperation with the family. One of the first reasons for this is that the child is almost

100% dependent on the family in using the computer. To prevent any negativities that
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will affect the course during this process, the teacher can deliver the materials she/he has
prepared to the family a certain time before the lesson and negativities caused by the
software or lack of materials can be prevented. On the other hand, if the teacher specifies
a standard for all parents to use similar technological devices or up-to-date software at
the same level, the technology-related problem part of the lessons can be overcome more
easily. In addition, parents creating a regular working environment where there are fewer
stimuli since their children's age is prone to disturb easily, will make the job of the teacher
easier, whose communication with the child is more difficult than in the traditional
classroom environment. Also, while preparing the lesson schedule, the teacher should not
forget that the student is highly dependent on the caregiver or parent and should consider
that there may be changes in lesson hours due to a disruption in this regard. Parents or
caregivers should also pay attention to the hours specified by the teacher and the material

preparation for the sake of the process.

On the other hand, since the process is based on technology, teachers should make sure
of their computer proficiency, whether their infrastructure and equipment are working
correctly, and whether the physical environment they are in is suitable for online
education with this age group. Additionally, if institutions want this process to run
smoothly and fairly, they should support their teachers with the problems they experience
throughout the process.

Considering the knowledge gained as an outcome of this study, these suggestions might

be made to researchers who wish to further investigate this subject in-depth in the future.

— Parents and students can also provide data.

— By adding more participants to the research, the research questions can be expanded
to include additional perspectives.

— Comparisons with other educational levels can be made since the research is centered
on a certain age and educational level.

— The researcher herself can investigate the procedure by carrying out observational

studies with control groups.
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